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PONDICHERRY UNIVERSITY
REGULATIONS FOR
TWO YEAR B.Ed. DEGREE (NON-SEMESTER) PROGRAMME
[With effect from 2015-16]
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1. ELIGIBILITY FOR ADMISSION TO THE PROGRAMME

(a)

A candidate shall be eligible for the admission to two year Bachelor’s Degree programme in
Education [B.Ed. (Non-semester)] provided that he/she should have passed the three years
Bachelor’s Degree Course under 11+1+3 or 10+2+3 pattern of study or Five years
Integrated Master’s Degree Course under 10+2+5 pattern of study and majored in any one
of the subjects related to a school subject offered at the Secondary / Senior or higher
Secondary education level (OR) four years Bachelor’s Degree programme in Engineering
/ Technology under 11+1+4 or 10+2+4 pattern of study [with Mathematics and Science in
both higher secondary and Engineering /Technology degree programmes]

. . Relevant
S.No. Subject majored at degree level Pedagogical Subject
1 English, Functional English, English Literature & English for English
Career
2 Tamil, Functional Tamil Tamil
3 Hindi Hindi
4 Malayalam Malayalam
5 Telugu Telugu
6 French French
7 Mathematics Mathematics
8 Physics, Electronics, Chemistry, Bio-chemistry Physical Science

Botany/Plant Science, Zoology / Animal Science,

9 Micro-biology, Applied Micro-biology, Marine Biology, Biological Science
Bio-Technology including Plant Bio-technology
10 History, _Hlstorlcal Studies, G_eography,_ Political Science, Social Science
Economics, Psychology, Sociology, Philosophy
11 Computer Science, Computer Applications, Information Computer Science
Technology
12 Home Science Home Science
13 Commerce, Commerce — Vocational, Corporate Secretary-ship | Commerce
i. For the pedagogical subjects — Commerce, Computer Science and Home Science, the candidates
should have passed both Bachelor’s and Master’s Degree in the same subject.
ii. For the subjects - Psychology, Sociology and Philosophy, one should have passed both Bachelor’s
and Master’s Degree in the same subject.
Subjects studied at Engineering / Relevant
Technology programme Pedagogical Subject
i i Physical Science / Biological Science /
Science and Mathematics .
Mathematics




(b) The candidates should have scored a minimum of 50% marks in Part-111 (Main + Allied) of
the Bachelor’s degree programme. In case they have not scored this minimum they should
have scored in a minimum of 50% marks at the Master’s degree level in the same subjects
majored. The candidates belonging to SC, ST, MBC, OBC and PWD catagories should have
scored a minimum of 40% marks in the place of 50% (as per the Government Order, UT of
Puducherry).

(c) Engineering or Technology candidates should have specialized in science and mathematics
with 55% of marks or other qualification equivalent thereto. Such candidates belonging to SC,
ST categories should have scored a minimum of 50% marks

(d) The major subject chosen at both Bachelor’s Degree and Master’s Degree should be the same,
in case of students who are admitted based on Master’s degree subject.

(e) The reservation for different categories should be as per the Government norms.

(f) The candidates who have taken more than one School subject as Main (Double or Triple
Major) in the Bachelor’s Degree will be eligible for admission to only one of the school
subjects chosen.

(g) The candidates who have passed the Bachelor’s degree examination in Open University
System without qualifying in 10+2 or 11+1 pattern of school education examination shall not
be considered for admission.

(h) There is no upper age limit for admission to two year B.Ed. programme.

(i) The medium of instruction shall be English.

2. INTAKE

1.There shall be a basic unit of 50 students with a maximum of two units, with the approval of
NCTE.

2.There shall not be more than 25 students per teacher for a pedagogical subject to facilitate
participatory teaching and learning.

3. DURATION & WORKING DAYS

a) The programme of study shall be for a duration of two academic years.

b) There shall be at least 200 working days each year exclusive of the period of examination and
admission.

c) The institution shall work for a minimum of thirty six hours in a week (five or Six days) during
which the physical presence in the institution of all teachers and student teachers is necessary
to ensure their availability for advice, guidance, dialogue and consultation as and when needed.

4. ELIGIBILITY FOR ADMISSION TO EXAMINATION

There will be two University examinations for the B.Ed. degree programme - one at the end of
the first year and the other at the end of second year. A student teacher shall be admitted to the year
end examination only if (i) he / she has undergone the prescribed course of the study - both theory and
practicum including school internship satisfactorily; and (ii) having put in not less than 80% of
attendance for all course work and practicum and 90% of attendance for school internship in each year.



5. COURSE STRUCTURE

FIRST YEAR
Title of the Course Credit | CCE EE | Total
Perspectives in Education
Childhood and Growing Up 4 20 80 100
Contemporary India and Education 4 20 80 100
> Learning and Teaching 4 20 80 100
& | Gender, School and Society (%) 2 10 40 50
I:',_-J Curriculum and Pedagogic Studies
= Language across the Curriculum (¥2) 2 10 40 50
Knowledge and Curriculum (¥2) 2 10 40 50
Pedagogy of School Subject-1 (Part 1) 4 20 80 100
Pedagogy of School Subject-11 (Part 1) 4 20 80 100
Total 26 130 520 650
Engagement with the Field
a. Task and Assignment related to theory i i i i
courses*
% b. School Internship**(4 Weeks) 4 100 - 100
O | ¢. Community Living Camp 2 50 50
lL_) d. Yoga, Health & Physical Education 2 50 50
g e. Courses on Enhancing Professional Capacities (EPC)
EPC1: Reading and Reflecting on Texts (%2) 2 S0 - 50
EPC2: Drama and Art in Education (%2) 2 50 - 50
EPC3: Critical Understanding of ICT (%2) 2 50 - 50
Total 14 350 - 350
Grand Total 40 480 520 | 1000
* Note 1: Credits and Continuous and Comprehensive Evaluation(CCE) marks are as
indicated against theory and practicum courses
** Note 2: The CCE marks for School Internship in the first year will be based on the
engagement of student teachers in the school activity and they are required to
submit suitable records.(Refer 9 ii)




SECOND YEAR

Title of the Course Credit | CCE EE | Total
Perspectives in Education
School Management 4 20 80 100
5. | Creating an Inclusive School (%) 2 10 40 50
% Curriculum and Pedagogic Studies
'iJ Assessment for Learning 4 20 80 100
= Pedagogy of School Subject -1 (Part 2) 4 20 80 100
Pedagogy of School Subject-11 (Part 2) 4 20 80 100
Optional Course*** 2 10 40 50
Total 20 100 400 500
Engagement with the Field
a. Task and Assignment related to theory ) i ) )
courses*
% b. Teaching Competency
O Pedagogy of School Subject -1 8 100** | 100 200
5 Pedagogy of School Subject -II
&f ( 16 Weeks of School Internship) 8 100** | 100 | 200
Q c. Yoga, Health & Physical Education 2 50 50
d. Course on Enhancing Professional Capacities (EPC)
EPC4: Understanding the Self (%) 2 S0 - 50
Total 20 300 200 500
Grand Total 40 400 600 | 1000
* Note 1: Credits and Continuous and Comprehensive Evaluation (CCE) marks are as
indicated against theory and practicum courses.
**Note 2: Continuous and Comprehensive Evaluation (CCE) will be done during
School Internship of 16 Weeks of the student teachers at upper primary and
secondary level or secondary and Senior Secondary Level(Refer 9 iii)

***Note 3:

Any one of the following Optional courses may be chosen by the Student Teacher

I.  Special Education
ii.  Population Education
iii.  Guidance and Counselling
iv.  Environmental Education
v.  Human Resource Development
vi.  Value Education
vii.  Non Formal Education
viii.  Disaster Management
iXx.  Women Education
X.  Human Rights Education



6. CHOICE OF PEDAGOGICAL SCHOOL SUBJECTS | & 11

Subject majored in the Pedagogical subject I Pedagoaical
No. | Bachelor’s Degree [Subject majored at b'g % 1
Programme degree level] subjec
Language / Functional
. Language(Except French) Language | Language Il
2 French French English 11
3 Mathematics Mathematics La_nguage I or Physical
Science
. . Language Il or
4 (P:I‘rl]yaqs, EIecFronlcs,. Physical Science Mathematics or
emistry, Biochemistry . . )
Biological Science
Botany/Plant Science,
5 Zo_ology/AnimaI Sc_ience, Biological Science La_nguage Il or Physical
Microbiology, Marine Science
Biology, Bio-Technology
History, Historical Studies,
6 Geograp_hy, Political Science, Social Science Language Il
Economics, Psychology,
Philosophy, Sociology
Computer Science, Language Il or
7 Computer Applications, Computer Science Mathematics or Physical
Information Technology Science
8 Home Science Home Science La_nguage I or Biological
Science
Commerce,
9 Commerce-Vocational, Commerce | Commerce Il
Corporate Secretary-ship
Note 1: For Pedagogical subjects Commerce | & I, Computer Science and Home Science the Practice
teaching should be done at the Higher Secondary Level.
Note 2: The candidate should study both part | and part Il of each of the pedagogical subjects chosen
during the two years.

Subjects studied

at Engineering / Pedagogical subject I Pedagogical
Technology subject 11
programme
Science and Mathematics / Physical Science / Physical Science / Biological

Mathematics Biological Science Science / Mathematics

Note: Pedagogical subject- I and Pedagogical subject- 11 chosen by the candidate should not be the same.
However the candidate should study both part | and part Il of each of the pedagogical subjects
chosen during the two years.

7. CURRICULUM, PROGRAMME IMPLEMENTATION AND ASSESSMENT
The programme comprises three broad curricular areas: Perspectives in Education, Curriculum
and Pedagogic Studies, and Engagement with the Field.



The transaction of the courses, apart from lecture cum discussion may comprise of variety of
approaches, case studies, reading of original writings, discussion on reflective journals, observations
of children, and interaction with the community in different socio-cultural environments.

8. TASK AND ASSIGNMENT RELATED TO THEORY COURSES
The curricular areas of ‘Perspectives in Education’ and ‘Curriculum and Pedagogic Studies’

shall offer field engagement through different tasks and projects with the community, the school, and
the child in school and out-of-school, based on the practical activities listed in the respective syllabus
for the theory courses. Continuous and Comprehensive Evaluation will be made based on submission
of documentary evidences either by individual student or group work for each of the theory courses.

However for each of the theory courses of the curricular area of ‘Curriculum and Pedagogic
Studies’, the practical activities shall include practicing at least three teaching skills relevant to the
pedagogical subject in Micro-teaching context during the first year. Similarly, for the course on
“Assessment for Learning”, the practical activities shall include preparation, administration and
interpretation of results of tests and different evaluation techniques.

9. SCHOOL INTERNSHIP
I.  School internship would be a part of the broad curricular area of ‘engagement with the field’

and shall be designed to lead to the development of a broad repertoire of perspectives,
professional capacities, teacher sensibilities and skills.

ii.  During internship in the first year, student teacher shall spend 4 weeks, spread over several
days throughout the year. This will include one week of school engagement making
observation in the school and three weeks of other engagements as explained in the syllabus.
The observation record and/or project report of the student teacher should be the base for
awarding CCE marks by the faculty.

iii.  During the second year, out of 16 weeks of internship, student teachers will devote one week
for observation of classes taken by regular school teachers (at least 5 lessons in each
pedagogical subject). The student teachers will devote 15 weeks for classroom teaching which
may be in one block or in two blocks, (in one or two different schools). However, the classroom
teaching during internship shall be done at any two levels/stages of school. The internship for
graduates must be both at upper primary (classes VI- VI1II) and secondary (classes 1X and X)
and for post graduates, it should be at upper primary (classes VI - V1II) or secondary (classes
IX and X) and senior secondary (XI and XI1) levels. During the internship student teachers will
also be engaged in making observation of classes taught by regular teacher (whenever possible)
and the peer teachers.

iv.  The internship should be in government recognized schools under Government or private
managements, situated within the radius of 40 km of the College of Education concerned for
supervision by the faculty members of the college. The schools under CBSE or State / UT
patterns can be the schools for internship.

v.  The student teacher during internship in a school should perform the roles of a regular teacher
at the respective level under the direct guidance and supervision of the mentoring teacher
(Supervising / Guide Teacher) of the school. While at school, the student teacher shall prepare



the necessary teaching resources and records for teaching lessons (duration of 45 minutes
each).

vi.  The total 60 lessons of classroom teaching in 15 weeks may be divided as 30 at level one (15
lessons for Pedagogical Subject I and 15 lessons for Pedagogical Subject I1) and 30 at level
two (15 lessons for Pedagogical Subject | and 15 lessons for Pedagogical Subject I1). A few
lessons may be ICT based depending on resources available in the practicing schools.

vii.  During this period, (i) classroom teaching (ii) evaluation at the end of 15 lessons and (iii)
diagnosis based feedback to the students should be completed by every student teacher.

10. OTHER PRACTICAL ACTIVITIES RELATED TO COMMUNITY BASED
ENGAGEMENT
At least one week shall be spent for Community Living Camp to foster social skills and values

among student teachers.

11. SCHEME OF EXAMINATION

FIRST YEAR
Title of the Course Duration CCE | EE | Total
(hours)
Perspectives in Education
Childhood and Growing Up 3 20 80 100
Contemporary India and Education 3 20 80 100

5. | Learning and Teaching 3 20 80 100

% Gender, School and Society (%2) 2 10 40 50

'j—_J Curriculum and Pedagogic Studies

= | Language across the Curriculum (%) 2 10 40 50
Knowledge and Curriculum (¥%2) 2 10 40 50
Pedagogy of School Subject I (Part 1) 3 20 80 100
Pedagogy of School Subject Il (Part 1) 3 20 80 100

Total 130 520 650
Engagement with the field
a. School Internship (4 weeks) 100 - 100

% b. Community Living Camp 50 50

O | ¢. Yoga, Health & Physical Education 50 - 50

'L_) d. Courses on Enhancing Professional Capacities (EPC) (%2 each)

% EPC1: Reading and Reflecting on Tests 50 - 50
EPC2: Drama and Art in Education 50 - 50
EPC3: Critical Understanding of ICT 50 - 50

Total 350 - 350
Grand Total 480 | 520 | 1000




SECOND YEAR

Title of the Course Duration CCE EE | Total
(hours)
Perspectives in Education
School Management 3 20 80 100
> Creating an Inclusive School (%2) 2 10 40 50
% Curriculum and Pedagogic Studies
"f Assessment for Learning 3 20 80 100
= Pedagogy of School Subject | (Part 2) 3 20 80 100
Pedagogy of School Subject II(Part 2) 3 20 80 100
Optional Course(%2) 2 10 40 50
Total 100 400 500
Engagement with the Field
s | & Teaching Competency
8 Pedagogy of School Subject | 100* | 100 200
E Pedagogy of School Subject 11 100* | 100 | 200
é b. Yoga, Health & Physical Education 50 - 50
@ | c¢. Course on Enhancing Professional Capacities (EPC)
EPC4: Understanding the Self (%) 50 -- 50
Total 300 200 500
Grand Total 400 600 | 1000
CCE - Continuous and Comprehensive Evaluation. EE — External Examination

*Note: Includes CCE done by the faculty of the concerned Pedagogical subject on different
aspects of teaching competency as indicated in 13(iii) carried out during the 16 weeks internship.

12. PATTERN OF QUESTION PAPER FOR UNIVERSITY EXAMINATION

Full Courses: 80 marks — 3 hours
a. 2 questions of 10 marks each =20 (Answer 2 Questions out of 4 with internal choice)
b. 8 questions of 5 marks each =40 (Answer 8 Questions out of 12)
c. 10 questions of 2 marks each = 20 (Answer 10 Questions out of 10)

Half Courses: 40 marks — 2 hours

a. 1 question of 10 marks =10 (Answer 1 Question out of 2)
b. 5 questions of 4 marks each = 20 (Answer 5 Questions out of 8)
c. 5 questions of 2 marks each = 10 (Answer 5 Questions out of 5)



13. DISTRIBUTION OF MARKS FOR CONTINUOUS AND COMPREHENSIVE
EVALUATION (CCE)

(i) For theory courses:

The CCE weightage for continuous internal assessment tests and task & assignment projects
should be equal i.e. 5 marks for a periodical test and 5 marks for a project. There should be atleast two
tests and two projects for a full course and one test and one project for a half course.

(if) For Courses on Enhancing Professional Capacities (EPC):

The following speicilaised courses are offered to enhance the professional capacities of student
teachers.

Course EPC 1: Reading and Reflecting on Texts

Course EPC 2: Drama and Art in Education

Course EPC 3: Critical Understanding of ICT

Course EPC 4: Understanding the Self

The evaluation of student teachers for these courses shall be totally internal. The total of 50
marks allotted to each of the courses is assigned as follows.

> Periodical tests based on the prescribed syllabus (at least two) - 10 Marks
» Assessment based on atleast 4 of the tasks and assignments listed under the course
outline — 10 x4 = 40.

(iii) Yoga, Health & Physical Education:

The evaluation of student teachers for the above course in both academic years shall be totally
internal. The total of 50 marks allotted to each of the academic year is assigned as follows.

> Periodical tests based on the prescribed syllabus (at least two) - 10 Marks
> Assessment based on atleast 4 of the tasks and assignment listed under the course
outline — 10 x4 = 40.

(iii) For Teaching Competency (During School Internship):
The different aspects of practicum and weightage marks for each of the Pedagogical Subjects
I and Il. The total of 100 marks allotted during the academic year

» Teaching Competency (Planning and Performance) 50 Marks
» Preparation of Teaching Resources, (Including ICT based) 20 Marks
» Lesson observation record (Peer and Regular teacher) 10 Marks

» Evaluation, Diagnosis and Remedial programme (Record) 20 Marks

14. CONDUCTING OF PRACTICAL EXAMINATION

I.  Based on the periodical assessment of the teaching competency and other practical aspects of
the student teachers, the internal assessment marks will be assigned by the faculty of the
concerned pedagogical subject. The consolidated CCE marks in the prescribed format will be



sent to the university by the Principal of the college concerned before the commencement of
the practical examination.

ii.  On receipt of the CCE marks from any college of education, the University will make
arrangement for conducting the practical examination for their by appointing the Board of
Examiners.

iii.  Board of examiners for practical examination consisting of one Convener and three examiners
for one unit (50 student teachers) and one Convener and seven examiners for two units (100
student teachers) will be chosen from among the faculty members of the Colleges of Education/
University Department of Education from within and out side university jurisdiction who
possess a minimum of five years of teaching experience at B.Ed. /M.Ed. level. The Convener
must be from among the Principals / Associate Professors of the Colleges of Education. The
Principal of the respective College of Education will be the ex-officio member of the panel.

iv.  The practical examination will be conducted for two to three days after the completion of
internship in the second year.

v.  The practical examination should be conducted by two examiners acting as a pair and to assess
the student teachers on following aspects of both pedagogical subjects:

SI. No. Aspects for Assessment Marks
A. Assessment during practical examination: 50
Teaching Competencies (Planning and Performance)
B. Assessment of record maintained during internship:
i.  Preparation of Teaching Resources (Including ICT based) 10
ii.  Lesson Observation Record (Peer and Regular teacher) 10
iii.  Lesson plans 10
iv.  Evaluation and Remediation Record 10
C. | Viva-Voce 10
Total 100

vi.  The examiners should submit the marks separately to the convener and the board of examiners
should consolidate the marks.

vii.  The practical examination marks awarded by the individual examiners and the consolidated
marks list should be submitted to the Controller of Examinations, Pondicherry University on
the final day of the practical examination itself with the signatures of all the members.

viii.  The faculty observer of the Pondicherry University shall be present during the practical
examination.

ix.  The practical examination for all student teachers shall be conducted in a recognised high /
higher / senior secondary school and the verification of records in the concerned college.

10



15. PASSING MINIMUM

I.  Every student teacher should register for all the courses in the theory examination and practical
examination in the first attempt.

ii. A student teacher shall be declared to have passed in the B.Ed. Degree examination only if he/
she has passed both the theory and practical examination.

iii. A student teacher shall be declared to have passed in the theory examination if he/ she obtains
a minimum of 45% marks both in External Examination (36 out of 80) and CCE (9 out of 20)
and a total of 50 marks by combining both external (EE) and internal (CCE) examination in
each full course. In the case of half course, a minimum of 45% marks both in External
Examination (18 out of 40) and CCE (5 out of 10) and a total of 25 marks by combining both
external (EE) and internal (CCE) examination

iv. A student teacher shall be declared to have passed the practical examination if he/she obtains
a minimum of 45% marks in the pedagogical subject and in each of other aspects of practical
examination mentioned above and 50% marks by combining all the aspects taken together.

v.  Astudent teacher who fails in one or more courses in the theory examination shall reappear in
those course(s). But the one who fails in any one of the aspects of the practical examination
shall reappear for all aspects.

vi.  The B.Ed. degree programme should be completed by the student teachers in not more than 4
years from the date of admission to the programme.

16. CLASSIFICATION OF SUCCESSFUL CANDIDATES

All successful student teachers shall be classified as follows.

Examination (out of 2000 marks) Class to be awarded
FIRST CLASS
1200 and above (> 60% of Grand Total)
SECOND CLASS
10000 1199 (>50% to < 60% of Grand Total)

11



B.Ed Programme
FIRST YEAR SYLLABUS




PERSPECTIVES IN EDUCATION

Course - 1 Childhood and Growing Up

Credit: 4
Essence of the course:

This course makes student- teacher to understand the systematic study of childhood,
adolescence and their development, make them to learn children at different ages through theoretical
and interaction with learners in school. The main focus of this course is to prepare student- teachers to
accept different constructivist nature of different children which is influenced by their family, school,
neighbourhood& community background in particular and political, social, & cultural dimension in
general. It gives them knowledge about various theories of child development.

This course makes student-teachers to understand the developmental nature of the adolescences
and it helps them to realize the child exploitation in different aspects, marginalization & stereotyping
nature in our culture. In addition to that, it focuses on child labour and how do media focus their
realities.

Objectives:
At the end of the course the student teachers will be able to
e acquire the knowledge of Childhood, Adolescence and their development
e to understand the Multiple childhood and developmental feature of childhood and adolescence
under different socio-economic & cultural factors
e apply the theory of development to understand learners
e develop skill in measuring behaviour of childhood and adolescence
e develop interest to know more about the process of Marginalisation of social difference
e develop a desirable positive attitude towards society stereotype, child law and media of
childhood & adolescence
e appreciate the transitional and critical age of childhood and adolescence.

CONTENT OUTLINE

Unit 1: Childhood, Adolescence and their development
Meaning of Childhood, Adolescence and Their Development — distinguish between growth
and development -characteristics of growth and development —principles of development —
developmental feature (physical, mental, emotional, social, and moral)

Unit 2: Psycho- Social Perspective of Childhood & Adolescence
Childhood in different stages (Multiple Childhood) — Mental health of childhood &
adolescence - period of high protection & struggle of childhood and adolescence (social,
cultural and economic background) —present scenario of childhood and adolescence in India.

Unit 3: Status of Childhood & Adolescence
Nature of childhood and adolescence in different cultures — peak in development (Motor,
Speech, Play, Creativity, Interest, Leadership, Group Behavior) — gender bias — sex role
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stereotypes, status of girl child (especially in under privilege) — exploitation of child in urban
slum.

Unit 4: Theories of development
Social developmental — Uric Bronfenbrenner’s Ecological system theory, Vygotsky’s
Social Development and Erikson Psycho social development theories -  Mental
development— Piaget’s cognitive development, Bruner’s concept formation, Gardner’s
multiple intelligence theory - Emotional development - John Bowlby’s attachment
theory

Unit 5: Heterogeneous nature of adolescence
Transitional stage — critical age — characters of adolescence — dissimilarity of adolescence —
population levels, group levels, cultural difference, and individual difference — developmental
task is determinants of socio—economic & cultural factors.

Unit6: Socio—cultural impact on learner
Social Stratification — dimension of stratification—factors of family, school and media influence
—social norms—social acceptance — socio-metric status, socio empathic ability—nature  of
prejudice — socio cultural impact on learning difficulties and Learning disabilities- cultural
space of the learner —leadership influence in behaviour.

Unit 7: Representing the realities
Notion of stereotype —gender, class, poverty—Childhood &adolescence in media & Social
media — realities of present age children— different Socio—economic status of society—child
labour in household , unorganized factories, bondage labour in remote villages—Child Abuse
and child trafficking-child law—interpretation of significant events.

Unit 8: Marginalization of social difference
Underprivileged sector of society—(Girl child, children in dalit household and differently abled)
—present status of underprivileged in India- delinquency child —measures to eradicate
marginalization —community involvement, implementation of laws, internalizing values

Unit 9: Personality and Social Cognition
Meaning of personality — self-concept, self-acceptance, self-actualization, self-confidence,
self-interest, self-disclosure, self-development, self-help— symbols of self —culture and the
self —self discrepancies — threats to self-esteem —social Cognition.

Unit 10: Transfer of Learning & Developing Socio - Assessment ability.
Transfer of Learning — its types- Meaning of socio-assessment — Social assessment in different
context — social assessment tools: biographies, stories, observation, journal(portfolio)—
measures in group relation:— Genograms and Eco—maps.

Modes of Transaction:
Lecture, Assignment, Seminar, Group discussion, Workshop, Film Show, Audio — Video
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Practicum: Task and Assignment

1.

«©

10.
11.

12.

To prepare study report on the development of (Physical, Social, Emotional, Mental) of urban
and rural adolescence in a specific standard ( from VIII to XII )

Give your view about the present scenario of childhood and Adolescence

Prepare an interview schedule based on the Social development indicators of adolescence and
study the social development of the class students

Prepare a Socio-metric matrix in a classroom

Conduct a study on teacher’s knowledge about the cultural space of the learner in a classroom
Write a critical study report on portrayal about adolescence in media - particularly Language
based

Make a survey and write a report based on child Labour status in your Locality

Select 30 Girl Child in your village/city and study their social status

Interview at least 10 teachers, parents and students about marginalization of social difference
and report their suggestions

A study on the relational status about self and his/her socio—economic background

Write auto-biography about once your childhood and adolescence period discuss with his/her
peer.

Conduct a study among the class students’ family members relationship with the help of
Genogram & Eco map

Modes of Assessment:

Written test, seminar, presentation, Field Visit
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Course — 2 Contemporary India and Education
Credit: 4

Essence of the course:

This course provides deep and penetrating analysis of socio-economic concerns in
contemporary India and the role of education in suitably meeting the challenges. All the emerging
concerns are discussed in their sociological, philosophical, values, cultural, economical, constitutional,
and global perspectives.

The knowledge on education, philosophy of education; educational thinkers and their
contributions in education, National integration and socialization, international understanding, Indian
constitution, the education policies, inclusive education and the role of education in secularism,
socialism, democracy etc. will enable the student teachers to emerge as a successful teacher.

It can prove as an effective course to student teachers to understand the challenges of education
in the contemporary Indian society and it will surely show the students, the right path in the field of
teaching.

Objectives:
At the end of the course the student teachers will be able to
e acquire knowledge of terms and concepts used in Indian society, communities and groups with
focus on government policy frame work socialisation and sociological aims of Education
e understand Inequality and the importance of equality, stratification, causes of diversity,
marginalised society
e apply the constitutional values related to Education and social diversity
e develop the skills to respect collective living, resolution of tension peacefully and justly
e develop interest on language policies, multilingual education to understand contemporary India
and education
e develop the attitude towards plebianisation, liberalisation, privatisation and stratification in
Education from global point of view.

CONTENT OUTLINE

Unit 1: Concept and aims of education
Meaning of Education — Formal, non-formal and informal education — Various Agencies of
Education — Aims of Education in Contemporary Indian society — Determinants of Aims of
Education

Unit 2: Education and Philosophy
Relationship between Education and Philosophy - Educational Thinkers and their
Contributions: Tagore, Gandhi, Swami Vivekananda, Aurobindo, J. Krishnamoorthi, Pndit
Madan Mohan Malaviya, John Dewey, Rousseau, Montessori and Froebel — New vision of
education - Emerging India for a new renaissance.
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Unit 3: Education and Sociology
Meaning and Scope of educational sociology — Social Realities of Indian Society and their
educational implications: Diversity in Indian Society; Inequality and Marginalization —
Schisms in terms of Caste, Religion, Language, Region and their demands on Education.

Unit 4: Education, Social Change, Social Stratification and Social Transformation
The concepts of social change — Factors of social change — Role of education in the process of
social change — Limitations of Education in the process of Social Change — Socialization
process — agencies — role of school and family; school as a miniature society;— Social
Stratification — Conceptualizing Social Stratification — Forms and Bases of Social
Stratification — Impact of social stratification on education and vice versa

Unit 5: Education and Indian constitution
Fundamental rights and duties of citizens and the directive principles of state policies — critical
understating of constitutional values related to aims of education — Indian constitution and
education — freedom, justice, equality and fraternity— democracy — secularism— socialism.

Unit 6: Education for Marginalised
Marginalized population (economically, socially, culturally) — reservation policies — education
and social equalisation — social process, social interactions and social movements — education
for diversities — schools under different management — public school a broad perspective —
education as public property — education for global equality.

Unit 7: Language policies in education.
Language policies — during post-independence period — three language formula — mother
tongue as medium of instruction — English versus regional language as medium of instruction.

Unit 8: Issues in education
Equalization of Educational Opportunities — SC/ ST, OBC, Women, Handicapped and religious
minorities — Universalization of education with respect to access, enrollment, retention and
achievement — Ensuring right to education — under employment, unemployment and non-
employability — digital divide — Privatization in Education — commersialization — Child labor
and ensuring child rights — Malnutrition — Value Education — Environmental education.

Unit 9: Programmes and policies
Centrally sponsored Schemes and Programme: Operation Black board scheme — Mid day meals
— DPEP - SSA - RMSA — Mahila Samakya; Significant recommendations of commission and
committees — National policy on education 1986, 1992. RTE Act 2009.

Unit 10: Initiatives for educational development in India
Publication of dispatches— implementation of policies — education in five year plans— role of
education in community mobilisation— integration of school and community work- role and
responsibilities of teacher — Education policy under debates over time — problems in
implementation, financial allocation, field condition and pressure groups — comparison of
issues between pre and post-independence period.
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Mode of transaction of the course:

Lecture method, Peer group, Discussion method, Team teaching, Debates, Brain storming,

Workshop, Seminar, Project work, elearning (edmoda.com)

Practicum activities: Task and Assignment

1. Study the impact of Right to Education Act on schools
2. Critical Analysis of Different Committees and Commissions on Education
3. Study of Educational Process in Private Schools
4. Planning and Implementation of Activities (any one)
a. Eco-Club,
instructional material to inculcate values,
field visit to vocational institutes to make reports,
awareness development about population explosion in rural / slum areas,
creating awareness among SC/ST students about various schemes and scholarships
available to them,
f. survey of schools to see the implementation of various incentives of government to
equalize educational opportunities
g. Preparing a presentation on rich cultural heritage of India

© oo o

Mode of Assessment

Written test and Task and assignment
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First Year

Course — 3 Learning and Teaching
Credit: 4

Essence of the course:

Modern world is marching towards technology and scientific innovations. Keeping these

changes in mind, this course tries to enable the student teachers to be aware of learning and teaching
deeply. This also intends to develop a positive attitude towards the process of teaching and learning
which would help the trainees to adopt various strategies of learning and teaching with reference to
various levels of learning. It also enables the trainees to adopt various modern tools and techniques for
facilitating learning and teaching.

Objectives:
At the end of the course, the student teacher will be able to

Understand the concept of learning and its importance for human excellence
Apply the learning theories in their teaching
Understand the processes that facilitate construction of knowledge
Create facilitative learning environments in schools
Understand the concept and different levels of teaching
Adopt different teaching strategies
Understand the models of teaching
Adopt ICT tools for facilitating teaching and learning
Adopt innovative practices of teaching and learning
Understand teaching as a profession.
CONTENT OUTLINE

Unit 1: Development of learner and learning

Learning —Domains of learning for holistic development — Phases of learning — influence of
peer group, group cohesion and group dynamics on learning — Development of learner as a
resultant of interactions between individual potential (innate, acquired) and external
environment (physical, socio-cultural, ecological, economic and technological) — Nature and
nurture, continuity and discontinuity issues, growth and maturation — Implications for teachers
to develop holistic understanding of the learner in context.

Unit 2: Theoretical perspectives on learning

Perspectives on human learning: Behaviourist (conditioning paradigm in brief), cognitivist,
information-processing view, humanist, social-constructivist (drawing selectively on the ideas
of Skinner, Piaget, Rogers, Vygotsky). — Concepts and principles, applicability and Relevance,
Role of learner in various learning situations, Role of teacher in teaching-learning situations:

Unit 3: learning in ‘constructivist' perspective

Distinctions between learning as ‘construction of knowledge' and learning as ‘transmission and
reception of knowledge' — Social-constructivist perspective and applications of Vygotky's ideas
in teaching — processes of construction of knowledge: Experiential learning and reflection,
Social mediation, Cognitive negotiability, Situated learning and cognitive apprenticeship,
Meta-cognition — Creating facilitative learning environments, teachers' attitudes, expectations
— enhancing motivation, positive emotions, self-efficacy, collaborative and self-regulated
learning.
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Unit 4: Methods of learning
Types - individual and group methods — innovative methods, new trends in learning use of
computer and networking — Influence of methods on active engagement and inquiry in
Learning — activity based learning — social learning — constructivism in learning — problem
solving, discovery learning, mastery learning, individual and peer group learning — factors
affecting learning

Unit 5: Individual differences among learners
Differential learning needs of the learners with regard to abilities: intelligences, interest,

aptitude, creativity, personality, values — learning styles — language (home language and
language of instruction) — sociocultural differences (cultural capital), learning difficulties, and
their implications for classroom practices and teaching

Unit 6: Innovative practices in learning
Techniques for higher learning-conference, seminar, symposium, workshop and panel
discussion, field trips, social camps, educational tours, ICTs and changing venues of teaching
and learning, strategies for active learning, multicultural understanding in teaching and
learning, learning with new technologies, online tools of learning , pedagogy of online learning
and virtual learning.

Unit 7: Concept of Teaching
Meaning, definitions, criteria for teaching — teaching an art or a science? — relationship between
teaching and learning — analysis of the concept of teaching - teaching as a deliberately planned
process: analysis in terms of teaching skills — general model of instruction — Pre-active,
Interactive and Post active phases and teachers role in them.

Unit 8: Approaches to Teaching
Various Approaches to Teaching, such as, Behaviourist, Cognitivist, Constructivist,
Connectionist, Participatory, Cooperative, Personalized, Wholistic

Unit 9: Models of Teaching
Models of Teaching-Meaning and elements and families of models of teaching-Information
processing models(Concept Attainment and Advance organizer models), Social interaction
models(Jurisprudential model) — Personal development model(Non-directive teaching) —
Behavior modification model(Contingency Management)

Unit 10: Teaching as a profession and values of teachers
Profession — meaning, characteristics — professional ethics and values - code of ethics — critical
analysis of teaching as profession, job and occupation, profession and professionalism, Skills
and competencies required for a teacher, Teacher as a purveyor and facilitator of knowledge
and Essential qualities of a teacher.

Mode of transaction: Lecture, discussion, Project work, field trip, assignment, seminar, workshop

Practicum: Task and Assignment
1. Writing criticism on any one of the innovative practices in learning (Symposium, Seminar,
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Workshop or Panel Discussion)

Identify the learning styles of the learners and report.

Analyze and record the suitability of different tools of ICT for learning.

4. Report based on the visit to any two types of schools regarding the records of teaching and

learning

5. A case study on the success story of any one school in teaching and learning

6. Teacher trainee participation in observation and reporting of the learning aspects of
marginalised students in school learning.

7. Write a narrative on teaching learning process in a classroom based on observing a teacher

wmn

Mode of Assessment:
Written test and Task and assignment
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Course — 4 Gender, School and Society (*2)

Credit: 2
Essence of the course:

Most of the philosophers of the world advocate women’s equality and empowerment, constitution
have long ago framed laws to preserve and protect equality of gender. Still the seat of power and
authorities in the Indian social context is more often than not firmly rooted in patriarchy. The meaning
and experience of being a boy or a girl is not. The same across different social groups, religion and
time periods. Enormous growth in women’s development and the increasing inequality seem and felt
in contrast as initiated this course. The course is humble effort made to sensitize gender equality in
society and school. The course will enable the student to identify the gender crisis, create awareness
on gender equality, refine women’s students being prey to untold atrocities of home and society and
equip students with available laws.

Objectives:
At the end of the course the student teachers will be able to

e acquire knowledge on Terms and concepts Gender, school and society.

e understand the challenges faced by the Gendered roles in society through a variety of
institutions.

e apply the knowledge to critically analyse the gendered roles, relationships and ideas in
textbooks and curricular to nurture or challenging gender disparity of gender inequalities
prevailing in the society.

o develop the life skills courses in schools and to deal with some issues of gender identity roles.

e develop interest in studying gendered roles, relationships and ideas in textbooks and curricular.

e develop a positive attitude towards roles and institutions in society.

CONTENT OUTLINE
Unit 1: Gender identity construction
Gender: meaning, definition — in various perspectives: biological, functionalist, integrationist,
conflict — current status — inequality in India — gender studies—education of the girl child —
agencies for women education and development — Research project and studies — evaluation of
text books and media from the gender perspectives — global perspective on gender

Unit 2: Gender in society and groups
Gender in society — definition, elements of society — agencies of education in society (formal,
informal and non-formal) —social system — social structure — social groups —social stratification
—social institution(family, caste, religion, culture, media, law and state) and their influence on
gender roles.

Unit 3: Gender, sexuality, sexual harassment and abuse
Gender roles and male/ female interaction —men and women in the public world — sex
segregation in occupations — linkages and differences between reproductive rights and sexual
rights — development of sexuality including primary influences in the lives of children (gender,
body image, role models) —sites of conflict: social and emotional understanding — importance
of addressing sexual harassment in family, neighbourhood, other formal and informal
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institutions —agencies perpetuating violence: family, school, work place and media (print and
electronic) — Institutions redressing sexual harassment and abuse.

Unit 4: Gender and Law

Gender perspectives in policy and planning — incentive for girls — improving the quality of
government schools — gender inputs in school curricular and text books — women teachers in
school- introduction to law related to women (Rape, Dowry, Re-marriage, Divorce, Property,
Inheritance- women reservation bill- history and current status. The Indian Constitution and
provisions according to women-human rights and women rights.

Unit 5: Gender and quality education

Gender disparity and gender parity — quality education for girls — curricular and co-curricular
activities to achieve gender parity — life skill course to deal with gender issues — critical analysis
on co-education — strategies to develop parity, gender equality and empowerment — support
services for girl’s education — sustainability approach to equality and empowerment —
construction of ideas on gender in school framework during post independence period —gender
and the hidden curriculum — Teacher as an agent of change— women empowerments through
social reform movements

Mode of Transaction:

Lecture, Discussion, Team Teaching, Case Study, Film Show

Practicum: Task and Assignment

1.
2.
3.

4.
S.

Conduct a gender ratio survey in a village and write a report.

Analyse and report the differential treatment between the gender in family and neighbourhood.
Write a critical report on challenges faced by different women groups in present society based
on valid published reports.

Organizing drama and debate to develop awareness for sexual abuse.

Women day celebration and projects related to women personalities.

Mode of Assessment:

Written test and Task and assignment
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CURRICULUM AND PEDAGOGIC STUDIES

Course — 5 Language across the Curriculum (%)
Credit: 2

Essence of the course:

This course is for the development of linguistic and communicative competencies of student

teachers in a multicultural and multilingual environment. It is designed by keeping in mind that the
language is an integral part of subject learning and competence which will have an impact on classroom
interaction. It emphasizes on how language skills like listening, speaking, reading and writing play an
important role in various subjects across the curriculum.

Objectives:
At the end of the course the student teachers will be able to

acquire knowledge about language and literacy and principles of language teaching.
understand the importance of language and literacy background of the learners with reference
to spelling and vocabulary development

apply the acquired knowledge in methods and approaches of teaching language.

develop skills in reading and writing which pave the way to attain optimal learning of the
subject areas.

develop interest towards language learning from language diversity and multilingualism point
of view.

develop a positive attitude towards language to realise that learning and teaching cannot take
place in a language free environment.

CONTENT OUTLINE

Unit 1: Nature and Functions of Language

Language — Meaning, Nature, Characteristics, Purposes, Role and Functions - Language as the
base for the construction of meaning and thinking - Modes of Language expression: (i) Verbal
modes - Listening, Speaking, Reading, Writing (ii) Non-verbal Modes — Viewing, Shaping,
Watching, Moving - Place of language in the school curriculum — Essentials of Language for
optimal learning of other subjects- Contribution of Linguistics and psychology in
understanding language acquisition.

Unit 2: Language Diversity in Classrooms

First Language and Second Language Acquisition — using of First and Second Language in the
classroom — multilingualism in the class — meaning and concept- dialects — understanding
language diversity of students — home language and school language

Unit 3: Methods of learning language in school subject areas

Methods: definition, types, traditional and modern methods — bilingual method — classroom
discourse to oral language — questioning — methods for reading comprehension in specific
subject areas — methods for writing in specific subject area — spelling methods, in learning to
spell words correctly, philosophy of teaching of spelling, computer use and spelling
vocabulary: definition, developing vocabularies, vocabulary acquisition and application.
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Unit 4: Fluency in the Language

Communication — meaning and concept — process of communication — types of communication
— nonverbal communication — functions and types.

Unit 5: Language assessment in school subjects

Assessment: definition, types, principles and classroom practice — tools: quizzes, projects, test
— current reviews and practices — testing auditory comprehension — test the four skills — use of
language lab and electronic devices for testing.

Mode of transaction:

Dialogue, seminars, discussions, group-work, language games, exercises and assignments

Practicum: Task and Assignment

1.

7.

Get a two page writing from the school students in English and Mother tongue learning and
analyse them from language point of view

Observe any five classes of subject teaching and analyse from the point of language teaching
Write a critical report on the opinion of subject teacher on the weightage for language aspects
in valuation of subject test papers.

School visit to find out communication problem / Apprehension in students

Designing games and exercises for developing Listening, Speaking, Reading and Writing
Skills

Assignments on Developing speaking skills — oral presentations, debate, elocution, discussion,
brain-storming

Assignments on developing listening skills — listening to speech, directions

Mode of assessment:

Written test and Task and assignment
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Course — 6 Knowledge & Curriculum (¥2)
Credit: 2

Essence of the course:

In the 21% century knowledge society, knowledge explosion is compelling the educational

administrators to enrich the curriculum to develop the human resources according to the requirements
of the world community. Therefore this course is focusing on the knowledge and curriculum aspects.
The purpose of knowledge and curriculum is to be understood from the epistemological and
sociological perspectives of education. The course can enable the student teachers to gain confidence
in curriculum design and evaluation by focusing the future directions.

Objectives:
At the end of the course the student teachers will be able to

acquire knowledge of terms and concepts of curriculum and epistemology used in the field of
education.

understand the types and process of curriculum, importance of social and epistemological basis
of education

apply the appropriate strategies for curriculum transaction and curriculum development
develop the skills to use the concepts, practices and roles play in curriculum evaluation with
the aims of education

develop the skills on critically analysis of various samples of textbooks, children’s literature,
and teachers’ handbooks

develop interest on go through discovery of various philosophers

develop the attitude towards concepts of nationalism, universalism and secularism and their
interrelationship with education

CONTENT OUTLINE

Unit 1: Knowledge and Curriculum

Knowledge, wisdom —meaning — distinction between knowledge and wisdom- knowledge with
skill, Information - Meaning of and need for curriculum — Domains of curriculum —
Epistemological basis of Curriculum — forms of knowledge—logical grammar of disciplines —
Curriculum organization - subject matter and curriculum organization — types of curricula:
subject centred, co-related, fused, core and student centered — their relative values and
weaknesses — Differentiating curriculum framework, curriculum and syllabus; their
significance in school education — role of the textbook

Unit 2: Principles of Curriculum

Aims, goals and objectives of curriculum —curriculum design and its components —curriculum
development: technical-scientific approach and Nontechnical- Nonscientific approach —
curriculum implementation and its models - Differentiating curriculum framework, curriculum
and syllabus; their significance in school education
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Unit 3: Curriculum Transaction

Strategies for curriculum transaction —Selection and organisation of learning situations —
models of teaching: individual and team teaching, distance learning modes —Activity Based
Learning (ABL)- Activity Learning Methodology (ALM)-  resources for curriculum
transaction — computer and internet — role and importance.

Unit 4: Curriculum evaluation

Stages of programme evaluation - The curriculum cycle - nature and purpose of evaluation —
approaches of evaluation —validity and significance of course content- evaluation models
Taylor’s, Stane’s and CIPP model - practices and roles play in evaluation —peer evaluation -
goal free evaluation —critical analysis of textbooks, children’s literature and teachers’
handbooks

Unit 5: Issues in Curriculum Development

Critical issues: teacher centred to learner centred, subject centred to practical knowledge —
Environmental concerns, gender differences, inclusiveness, value concerns and issues, social
sensitivity- centralized Vs decentralized curriculum —diversity among teachers in their
competence-problem of curriculum load as many concerns are to be included in curriculum —
participants in curriculum Development — role of state in the curriculum development —makers
of curriculum —role of curriculum in national development.— Curriculum makes an intellectual
society — curriculum for 21 century — UNESCO’s concept of four pillars of education

Mode of transaction:

Group discussion, lecture, discussion, symposium, Peer group, Debates, Workshop, Seminar,

Project work

Practicum: Task and Assignment

1. Select a primary school, observe and report about the implementation of ABL method.

2. Search in the internet about ALM method, and prepare an interview tool and interview 10
teachers who are using ALM method.

3. Write a comparative report based on the curriculum development in India and any other
countries by referring internet.

4. Design a syllabi for a course at B.Ed., level /school level.

5.  Write a report based on the curriculum of CBSE and Samacheer.

Mode of assessment:

Written test, Task and assignment
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COURSE - 7 PEDAGOGY OF A SCHOOL SUBJECT 1 (PART 1)

Course - 7(i) Pedagogy of Tamil | — Part 1
Course-7(i): HLOID SHUSHGLD (LPEOMEET | -LGH) 1

Credit: 4

SligLilemL & CoHmLum® &6l

Qumpluilesr CHMHMSMSU|D QFLCALTHUNGT AMULSmaTWD MBS GLLT.  HeNuied

QlaTjFHUNeT FMTESD QMAUWIID WLIHMEHMS FOHUBSHOASTEL USDEHTET HMELFCFTHHEMEN

2 (HUTHGD HMeneTll QUMIEU]. HEMELFQFTNHSET 2 (HUTEESSHMNEG HITCLSHHIGENT LILIGTHEDETLD

Copemausmwi|d SIMBSGLLT. STLHHMCHHL MM  eTedeumm) &HINGS  Ceauctui(hHid

(T60TLIEMSUILD SOINGGSLD  (pemmSemand SINHHGLLT. Q&H&ETL  QevsHwmigeilst SMLILSmen
SMbg &OHINEGD Hoemestll QuOOI@GBLLY. STUQLTHmWIL Nenpullerd CUEHOIMSUID 1S 60T
HISSRIGmETLD HMNHH BT, Qmblenuwitl ummd QLIAUNLIEOTETT&HET FamId &(hSSIHnaT|LD

Quomil

UNMIEHSHG UILNLESH WIS S60T CoHemeusmIIL]D SIMIHE HLILIT.

GIpIT & &M & 61T

3V G

3G

2 V()

QMU SIEMLOLILISEMETULD LIGTITLISHEDETILID HOWEF QFUISH60.

QFQWLMAS L6 QGTeTemnGemen HMHG QUGS C&meTand CFIIGeD.
BTL&SHMSL LIIGTLUGSSID YTeudbamnsdsd Geun(hSev.

SiNeaNuied LN UGS 2 0TS SI%H60.

ueLGam MGG (PemMEmeT NIIF COFUIGHED.

AevsHws Hmermile] GMHSH gLl & QFwLSsener M Q&FUIS60.
@&5MeL QLSRG GMESH ANHSH QSTeTeTE QFIUISE.

QumHuNwed CrrEH HOPEMTAUNET HeMLOLINEDET 2 631175 S5|&6V.
&MNSHL -HMMEL 2 GH&HMeL LILITLHRSSID SMenstr 6U6 &S e0.

Qg reLSTINUILD GOUINHD AT DTS & 60IHEVETSHEET 263011858 60.

1: SLOPALLMLY auyeorm)

Qumflufer CHTMHMLD- SO QGTesTemnin- 2 WIfGHeNF QFLDCLMA-aUmTIIenm, SIMEh s el
gamml, eueny&s, Qestemmil Hlemev, &mevld CHTMID UL (KF HLIL&G6T- SO &Feps,
QILLTy Geumum@Gaer

2. gilaflwev HLOLD

sifalwed shPler CHemeaussT- SMaluied SN SMDLL -  HDHELFCFTLEOTSHSLD-
SLEITUMMIGHE- CaumUT(hEHsmeT [FEGH0- QTNSSHIINDMILIS MSWTEFHD -HenmEs,
&M

3: HSOINGHGH6L LTS 6T
BTeL&HH60T CHTEHSHMIGEN- UMSBHET- LILIETHET- G Lig L, HenmEET, Gemm&e- ST,
HMELEBHETEHAILILD, H&6EII(H&6N, CFTELEVEML 6, QUTHETENL 6, HITCLENL 6, QECUIILLILD.
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36V 4: HHINGHGLD (LPEOMS 6T
alflejenr-  SOhGIOIWIML6- QFTHAUMAE- &SHBSSTRGLD-  G(PENEUTSHLD-  LOMBIT(HSET-
S U RIS RIS 6T

3IVG 5 @&58TL Qev&HlWmiseafler M (LPSLD
2_MIBHEOL -BTeU6- HMIGMS- LSHSSHONNS- eUMTUIMD, QUNSHSH6T, Q0SS LmigeflliL

A6V 6: QM &MHLNGHE0I6L LleLp & 6iT
SaMID NMWPUD UDTIWMD- LNMNESHTET STPEIMIGEHT- LD 6UMSBSH6T- NeMLPHEE60D
LNDHA- NewLp HeMTH & 6L

6V 7: QM semioLiy
601G QUEMIIIENMD- Q&TETem&EEHET- G- THEMTEO&H6NT- 2 (HL6ST- TMHMI(HL- 2 (L6
UMSES6T- QFHTLHlIL GM&ESH Q&I S6T.

316V 8: LINLGHEIW M(PSHLD
UNwed almyweamm- SLOIHL eUNwsHWEF Abhsameser- LNDCLMN&CaTH Q& erTen
Q&ML LIGTTL&6IT- LILI6DTS6IT.

36V 9: HMLINGHGEL 2 GHH a6
NemesorLfleédT eu@GLILMME &L LGSHHM(WDenm- S LI (H TG HMHMeEL

316V 10: QL&HEHWHISET STLHLD &evafluilwiey &rbhs 6w 6018 61T
QameosmiNwy  GOUNGL  WUusSHraEnh 2508561 PAFILFT (BTG TIRIS6-
SLAFWgTETT  QUIOLEET-  HELELTEIMESESEIH — QEVSHSHEID-  LOTEOIMES)  6UMS-
LOMERIT&HSPTSHT- HETTENIEL Famild CFUISHSE.

SMHU&@GLD (LPHME 6T

alflejeny,  SHOHGHIMIWITL 6D, L] SHSHIRGD, EUUTTGY lamgbd, GWd
&HUGHHL, QFUIGSTL O, USTMS alfld &MHNGHHL, QFUIG SMHMEL, SUIOITRHIGHD, LIGTTLDEM60T,
QEWLHL LS sMIGHH0L, aldHealhwenm, alHalarsswenm, elsnanuml (h(penm, Sl aihlé
&MNGHL, Qemevil aUfls SDOLNGHH, UML6D CLP6ULD, BTL &G cLpevld &MLNGSHL, Qemmaumpley,
Amuys QemoQumfle], &TLHS Caetald &mallsen cLpeuld &MLNGSH, QMALLUNDHOMIE|S Fal LD
allfls sMHINGHE, LSS UTHLIL (SMTD HL &§GISH6L.

LA
QGLUUS Caiey, eumiQmis Caiel, eUILMLLILSHT, IGLIUS &([HSSTRISLD, DTHFIL LITLLD
(BHH6L, UGN LOMEITeUTSH6T LRIGHMeML LOSHLILIL 6D.

Qew(wenmLU LuilH & & e
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
2. gD suNEIseisr ULGASTGULE CFoifls g0
3. &MELEFQAFTHSHMENTE C& oIS He60
4. gEHTEUH @@ QUTHE GMNSS BHIVML 6| SWMHS60
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Course - 7(ii) Pedagogy of English I — Part 1

Credit: 4
Essence of the course:

School education and teacher-education share a symbiotic relationship. To have qualitative
improvement in education, both teacher-education and school education need to mutually reinforce
each other. NCF-2005 and the Right to Education Act, 2009 suggest a rethinking in the area of teacher-
education as well. A need to review and redesign the B.Ed. Syllabus was felt as NCF-2005 expects the
teacher to look at school education in a holistic manner. It advocates learner-centered learning rather
than teacher-centered teaching. Teacher’s attitude, aptitude and motivation play an important role
because the teacher needs to engage with the learning process of the learner. Teacher as a facilitator
helps learners to construct their knowledge. The teacher should be able to participate meaningfully to
transact the syllabus and textbooks effectively along with teaching— learning materials. Therefore, the
teacher should be well-versed not only with the subject content but also with the pedagogy of learning.
Language is the medium for comprehending ideas, for reflection and thinking, as well as for expression
and communication. This course is visualized as a range of language based activities, which will aid
in strengthening the ability to 'read', 'think', ‘discuss and communicate' as well as to 'write' in the
language of instruction.

Objectives:
At the end of the course the student teachers will be able to

e understand the aims & objectives of teaching English

e enable the student teachers to acquire knowledge of the sound systems of English and to
familiarize them with the appropriate terminology to describe the sounds in English.

e acquire an understanding of the nature and structure of English language and components skills

e enable the student teachers to understand the connections of English speech and to acquire
good pronunciation and fluency of speech.

e develop skills for effective teaching—micro teaching.

e understand the importance of using-English in global context

e et familiarized with the various aspects of the B.Ed programme with special reference to the
nature of the language skills to be developed and evaluation

e familiarize student teachers with the text book contents related to high school and Higher
Secondary classes.

e help student teachers acquire a working knowledge of the grammatical terminology and the
grammatical system in English.

e acquaint with the planning of instruction.

e develop in the student teachers the ability to write in an appropriate manner for a particular
purpose with a particular audience in mind.

e develop an insight into the symbiotic relationship between curriculum syllabus and textbooks

e Get familiarized with the IT sources / packages that are helpful in teaching English
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CONTENT OUTLINE

Unit 1: Nature and Scope of English Language Teaching
English for Global purpose- First Language- Second Language - Foreign Language. Utilitarian
aim. Objectives of teaching English in India- Problems related to teaching and learning of
English in schools-Remedial suggestions to overcome these difficulties.

Unit 2: Spoken English
The different speech organs and their role — the individuals sounds — vowels and consonants — their
place and manner of articulation — The concepts of the phoneme and allophone — phonetic
transcription — stress — word stress and sentence stress —intonation in English — four basic patterns
of intonations in English- Rhythm.

Unit 3: Lexis
Word formation — affixation — conversion — compounding — other minor devices — pattern of spelling
— phrasal verbs and prepositional phrases- spelling rules.

Unit 4: Advanced Grammar: |
The noun phrase — MHQ (Modifier, Headword, Qualifier); the verb phrase; Adverbial. Tense
forms — auxiliary verbs —The Sentence — Types of sentences — subordinate and co-ordinate
clauses- Question forms.

Unit 5: Acquisition of teaching skills
Teaching Skills — meaning, analytical approach to understand teaching learning process in
English language in terms of teaching skills — relevant teaching skills in teaching of English —
micro teaching as a technique for acquiring teaching skills — integration of teaching skill —
strategies — link practice

Unit 6: Lesson Planning
Bloom’s Taxonomy of Educational Objectives — General and Specific Instructional Objectives
Lesson planning Characteristics, Need and advantages, Lesson Plan format — Teaching Prose
— Poetry -Teaching of different language form Prose, Poetry- Aims, Objectives, and Steps of
teaching prose, poetry and supplementary reading.— different model/approaches in writing
lesson plans.

Unit 7: Compositions
Aims and objectives of teaching composition — oral and written composition — controlled and
guided composition — free composition — correcting composition exercises — developing
creative competency — developing strategic competency. Letters — formal, informal, semi —
formal and informal — reports — situational composition — précis writing.

Unit 8: Teaching Learning materials (TLM)
Language games — Language lab -Newspaper for teaching English -Blackboard sketches-Use of TV,
E-tool: Computers and Internet for teaching English - Use of information communication technology
(ICT) for teaching English- use of www, E-learning, Teleconferencing.
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Unit 9: Pedagogic Analysis
Pedagogic analysis - concept overview- importance and component -Content analysis
understanding relation between curriculum, syllabus and textbook.

Unit 10: Evaluation and interpretation of data
Need for assessment -Type of tests — oral, written, objective, subjective — diagnostic, achievement
tests- Formative, summative evaluation- Construction and administration of achievement test-
Analysis and interpretation of test data.

Mode of transaction:

Introductory lecture, Use of multimedia resources, Library resources, Accessing Online input on
the topic, Language Lab, Observation of video clips, Print versions of texts focusing on
communication, Dictionary and online referencing, Virtual learning, Usage of Language games, Power
point presentation ( PPP) for teaching a grammar topic, Micro-teaching through video lessons, Lesson
Plan presentation, Mind mapping, Comparative & critical study on various methods and approaches
of teaching prose poetry and grammar, Interactive Sessions, Comparative study of various forms of
compositions, Demonstration, Small group discussions, Framing, evaluating and interpreting a
question paper.

Practicum: Task and Assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
Seminar on significance of English language in India
Project on formation of new words
Assignments on learning phrasal verbs
Planning of 10 vocabulary building exercises and techniques to teach the students in the
classroom
Construction of New lexical items and structural items
Textual exercises
Dramatization and miming.
Activities & competitions for Creative writing.
10 Practicing Formal and Informal Letter
11. Preparation of blue prints, question papers, marking scheme and question wise analysis.
12. Construction of test items for diagnosis and achievement test and Interpretation of test data.

gL
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Mode of assessment:

Analysis of Group discussion, Assessment of expressing ideas and thoughts through suitable
examples, Monitoring performance of communicative tasks, Self-assessment and peer
assessment, Evaluation based on documentation, Performance evaluation, Feedback
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Course - 7(iii) Pedagogy of Hindi I — Part 1

Credit: 4

ToUf:

T qreg=aen@l 2005 a1 fren @1 AfyeR wae 2009 fommerht fam qem foaor uftteer & fee wedi
w1 eF H T@d gu e w1 qfHeRr U Uk ogd @€ Uiadd i WA kIl ¢ uredeEl 6 ool qen fererent
F A FE D Ad T H FA W AAd @R, 9% ded-faem w1 g g & Wweasd o yeus
% ®0 § ged ufehl UM Rl #M R ST §1 W 2005 K Thell wedeA S AT et ® fF @
e % faatk R 99 % W@ o9 w7 W Ak fomnhfEt g 9W wifed e & ufmEr § w@E
TEFs Al 3 GE UREdAl i ST AgeR a1 ferEn oM & fau e @ 5 eremvs foenm & ugmmA ®
fedd emul fammerl foem ogeRen # ufedd w1 wed quft dud € W@ T@ oAgRem ¥ G WM K G iR
gfewon 6 ufedd oy o Resh 1 ufeRl W oorewen § Ge wewyu ¢ T@ Sfe ¥ eor-fRrewr
TR SR oft WEegel @ ST ®, FAifh oo qd frenm il SMuRRTen 1 W sl §, Sl fgw e
gA-diEA T afesw oo % g o fawEi § ot Mgurar W A k1 W@ ol €1 gEe Wig @
Y g2 U fagell W9 - wgwnfyes e, @Hm w1 mWiemd, wifd i frem § amwm w1 ofger enfk w9 @Hm
forerhl & fou S&0 ® W1 oreAmsh fYem § oAU wSeld & W w2

TAAA USRI % T TN SR HeH-faEn W T gfed @l oA W T@e) 9ar fRer Ter @1 emem
g for forerss wivteronfefai =1 so@ wmo-frew w1 GO § germar o

TR % faviw SR
o I HI STAT-TAT HfHFISH H A
e W HEH ®I GoMIHS WlHAT I ST
o W H TAEY X HILHAT H GHSH]
o THT HI NI, el i VNI R GH H = b G I S
o umw # Wef ¥ Ugd & efmR, ifd iR wafewr & ufq @@ g
o Wy HWEY & e SR UEA HI AT S HHEA
o TITA, WETHA AN WSHYEIF HI fAvemU wX wHem favie R o= # GHH & STER Qe
o W IR WeA ® TIT H T
o f&& wrm & fafow w4 &R siiyeafradt &1 S
o i AR e W Todw SAfveEfEd wE
o wEl SRifwAl % wia GegAwier e
o AR % HWed AR YfHHT HI S
o fomnfet ®1 gorTeHe &war &I TEAT
o wwl % wmEl fawm & ufd "W M iR S¥ U & & fou fawmem #® ae-aw@ & de
S
e VTN & THTART I UHAT I A
o wiftfeors iR R wifeforsr wifres Torret #1 "9 @R |UE
o W HWEH-fa@M & goHas ICHI HI THSA
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THE 1: W H gfE
(a1 W@ THA A T Al SHE UE W H Tk ®Y HNR BT S| KL W od=Al H OO & 3@ ®Y
H UM T Y SR ACHAGEIE GG, qe e w1 OgeEE )

1. WA H 9T - oW SR fo; wrer o wEm; wmwr SR eifewar, wwwr e e

2. foume@ ® AT - SR &K1 OTWT SR THGT K W @HE KT WIEAH (S &1 OWT); @YY WEASH H
T, T OGS SR WTUT; WIEAH WM, Uk Selecdsh gite; faue A% ®q WMo SR "EEE er
¥ ofqx; fafay wnfve wgforaat; agwnfus wem; foags-foanef 69 & 9eq & &7 § 9w

3. dfgum ofk fren wfufer & AU & amor-omelt wt Rufd (9 343-351, 3501); HISK FHEE (64
H 66); U RRaw Afifd - 1986; W.eMU-1992, ULT UGIAT - 2005 (VST 3TEATA)

e 2: & 9w F faf s sifr
&R amr # gfen: wadd @ Teel ok waEar % ook & G o fafay v simdeim ' W
&, I w1 aw % w9 # R S uwga-uer w1 gt

THE 3: 9 R | ™ 3

(&t & fomm, o, TaS fome R el @9 ®/® § W ¥ foug wd G ow amwn W@ of)

1. wrr e faam # i sfie - ool ek etfrm o qwiftes, wmifees SR wHeRTeR
SMYR, §HY o9 3fte, T@AIeTd 3fe, oW Hied-diee & ageifues gfe emfs (SieE, I, .
S, UA. ARRICERl, @Rl off) vRdEd o 3fe (Wi, wea yeR E, fRe S At
afe) |

2. o fremr W yEfae faRel/vonfedt ok ST favewor - oo SR Wonell; werer womedt,
AT YOG, Wehfadh UUMCH, SEvAuRe  (STRAfdueeh/ ST eTEAs ) YU s YT |

AR 4: WIWT K EWE
(BT ATRIOT AT KT A K TG A& TRATl T AF AGER ¥ URETerd Bl R1)

1. o FeeR & fafay wg - foves wemer & w9 # 9w vl gReseied (SERT &
T #); f&& =t aiferdt! @R dom @

2. VR Sgeeeny - wrelvifies oAretor i Gehewnr; ool Wy Wepfd dem wleAn; ared famme qen et
foam =t e Heeury; T&fm faeme R wy fagm; (STIFT IAGT IHT TG STLT)

TP 5: WO gErang!
1. Gl ¥ aqmwr - TR ¥ o @R ged § oy
2. oElt qEE - G, |, ged iR T
o T AR AT - G H B, Ao w1 dEw- 9EE fafgud @R G W oswE we,
G- W 3UHT FUE; G IR Sier & vl g™ % W iR Wi, Jerel, ®Er gAE,
yRfeafq & SIER HeR, Wl e, Hedditedr qur Hifdeh @R 1 Her@l ¥ WUOTcHs  aTdreol
EaEL I
o TGN - UG & HITCA; TgH b HINA AHE § GHH H Hed, HA IR GEX TS, TeA-Ted,
foqa Wed, SleATHE: Ued, UgH & hIvel faR™ W GeAHS Gifecd (e, wfgar onfE)
e, foaiE, ek 3R sHEFddiiedr # SwEn/Aee
o foEm - fam & =RU; TEA-UHA, GOHE W, S SR SHeieh oEd (e,
Hfgar, o=, TEA, 7=, {ue, TER k)
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THE 6: T frewr g oTufee Arwanett wr faw

IR, Fd1, 0 gre, USA oiEd, fawad wd sifveafed &l amaaedl & oo | emufea fawd
7 fafemt

THE 7: @H

feft &1 afl, @ foer H SA61 T qOT WS & SHR W SARl i, fe=l oo # ssaw
HI IO, R[S SRV & HRON ki YgAE o fAagmrms freror, wenm foeror # SeAwor Gk A
% YIS qen T ofyes fmard

TS 8: WINER I&ar
TERET P HT T - IfeTed, emmErEn, e, sRdteRifed, Wigfa, e 9|, e TR

H il ud wfadreti w1 ared, Wi, W@rfes, AEfes enfe w1 gl wd faveryer, wew gAEn qer
TS HT FUiH

THE 9: WINT & SEER YRy

Hfsd SEUR - FHER U 9T, fedr TH gIEE 9T, YOR-UER AT, GRS Hedfh T W, ST
Jedfe WEeE w1 Vifed R (Wues, T, g e, w=ed UY) sefi e $-stfrm

THEE 10: WS I SR SHwr STAfET
Hferar, e, feg, ew sl faweti = o @ SAwl e Ae

fo@r w1 wWem
o M
wrfess ==t
e wd wEf favemo
o fommuiet
fafi= wifersrdl, sl @ *fadl & fom § ==t
o TEIHICTA THEA H ST
o IV TAMTITE
Hfear forere w1 wEmT
[I-9A WSl & WeEm ¥ gaq foreo
AHT YR F I TG AR @TEE TR
S AT TR0
o ITHRA A
w3 i, geaiea wd fawersor
o TIGEHN TAT A AR U

YRR wTE
e Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
o favorm W &=t = SugwFaa @ SwWfiar W fa=momst
o Hifg® Td orEd sifveAfea Tafafu
o TR, WAMIFAdl H WA FW TL FeM, o@ oM fer@ar
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foroeereg enefia ereamy

Y& T ATE IS AN, A

e @MEe G eh Lol
3IYI-gA | w1 o

seifiie, URA-UH, iRl qOl URAaR fawersor
fawa aq gl qur iy T H W=
T ATFST BT FEAHLT

I8 ¥ Hafud e e

THEiET & e

grfess ==t w1 fageror

T AR e Tiehe TR Hediohd
SqAfsY]  Fedeh

sifieres @i sifvaafora emenfa e
JAGF-ATcIE GOl SMUMRG Hedioh

Ted- W@

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

Ao A, AT fordy 3R Ry acst, faer Redr 71 3repreaT, uea|

o &I, AT RA&TOT, fa=fie e AR, 3R

ho SiTo TEATAN, ST HEATCA Hodiehe], o fRwal HEAT, IR

eho o GG, fgweT eaferal iR Sa7eht RIGTOT, THARTICT oATel, SATETEIG |
SIARTICT i T2Teh, Teecr fRreTor, gRATOT g HFIGHT, TUSHTG|
STIRIYOT iR Ue Taaell #hifRleh, Ure-aretalr R fgwal RI&ToT, 3 g 39, defamT, 78 el
STORIYOT i fRAh, ety fRwdr e, I e T34, FYerarar, 778 el |
fAsteT AR g, Areafae fezrerat 7 feec fRIaToT, ISTEUTe 7Y e, S|
T T Fel, el STaROT AR aclell, 3 g 3, elamT, =13 feeell|
AT fAaRY, HTYT AT, fhdTe Hge, SATgIETG |

AT T T Shermer snfear, &=ar fRreyor, ford genrers, el

ANegoid, fedT s1raT RIeTor, faele gede #AfeR, R

TGATY FhTT, fR=ar RIETUT, JoTTe fehdlel R, STTefer |

A TagRY aret, ReCr 18701, TEdRN gfsedherd, #ys|

LI aisy, fgwel RIeToT, faeile e #Hfe, 3MRT|

SAEHNARTIOT AT, #1797 T fRI&T0T faferar vd ure-faier, fawite qeas #fex, 3R
eIy gHTE aAT, fOER Redy T AT, g

HNARTH TIIEY, ST i RAeT, o Tnfecy FER, aRmored |

arfasT &g, =Y RIeTor, ool g f39), s

IRET 18, Eafere et 3R fowdl o Tafarer cgaea, 3md o 3T, el a1, =78 el |
gRea NErY, cuagiRer Rdr a1auT, diieh AT Y12l SATgeIe |
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Course - 7(iv) Pedagogy of Malayalam I — Part 1

Credit: 4

Essence of the course:

Malayalam is the medium for comprehending ideas, for reflection and thinking, as well as for

expression and communication. This course deals Evolution of Malayalam Language, Historical
development of Malayalam Literature, Language skill, curriculum development in Malayalam,
Discourses in Malayalam, Methods of teaching Malayalam, Theories of learning with special reference
to Malayalam teaching, Evaluation of learning Malayalam. This course is visualized as a range of
language based activities, which will aid in strengthening the ability to 'read’, 'think', ‘discuss and
communicate' as well as to ‘write' in the language of instruction.

Objectives:
At the end of the course the student teachers will be able to

enable the student teachers to acquire knowledge of the sound systems of Malayalam and to
familiarize them with the appropriate terminology to describe the sounds in Malayalam.
enable the student teachers to understand correct Malayalam usage and to acquire good
pronunciation and fluency of speech.

familiarize student teachers with the school syllabuses related to high school classes.

help student teachers acquire a working knowledge of the grammatical terminology and the
grammatical system in Malayalam.

develop in the student teachers the ability to write in an appropriate manner for a particular
purpose with a particular audience in mind.

realize the significance of teaching Communicative Malayalam.

develop their skill in curriculum transaction.

develop a thorough understanding of the conceptual background of Malayalam.

improve the understanding of the principles of curriculum construction and organization in
Malayalam language.

CONTENT OUTLINE

Unit 1: Evolution of Malayalam Language

Over the ages - Status of Malayalam language at different periods - Relationship between
language and social development - Functions of language in the society - Influence of mother
tongue in the formation of culture - Relevance of mother tongue in a democratic society -
Mother tongue as a medium of instruction - Malayalam as an official language

Unit 2: Historical development of Malayalam Literature

Development of Malayalam literature - The influence of Tamil and neighboring languages on
Malayalam - Influence of Sanskrit - Contributions of early poets - Contributions of
Ezhuthachan - Earlier poets - Earlier prose writers - Development of champu - Development
of the present day Malayalam Literature - Development of other forms of literature such as
drama, short stories etc. - Development of Malayalam literature till date - Short description of
the development of Malayalam Literature.
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Unit 3: Language skill
Listening — Speaking — Reading — Writing - Importance of basic skills in language learning-
strategies and activities appropriate for different levels-process learning.

Unit 4: curriculum development in Malayalam

Curriculum development-General principles-psychological, sociological, philosophical, needs
and interests of learner, nature of subject matter and philosophy of nation - Different
approaches to curriculum organization — Spiral, topical and concentric approach - New school
Malayalam curriculum and its critical appraisal -— Micro teaching — definition and principles
of micro teaching cycle — limitations. — Teaching Skills — meaning, analytical approach to
understand teaching learning process in Malayalam in terms of teaching skills — relevant
teaching skills in teaching of Malayalam- Core skills

Unit 5: Discourses in Malayalam
Importance of discourses in the daily life - Functions of seminars, symposiums, debates,
discussions, speeches, brain storming, screen play, essays, memorandums, letter writing,
notice, press notes, editorial, postures, advertisement, travelogue, biography, auto biography,
description, dramatization etc. for effective communication.

Unit 6: Methods of teaching Malayalam
Lecture cum Demonstration method -Inductive and Deductive method - Dalton Plan - Project
method - Play way method - Role play and simulation - Co-operative and collaborative
strategies -Problem solving method.

Unit 7: Theories of learning with special reference to Malayalam teaching
Theory and practice of: Cognitive constructivism (Piaget and Bruner) and Social
constructivism -Chomsky’s concept of language development - Multiple intelligence - Critical
Pedagogy - Recent changes practiced in the state schools

Unit 8: Content Analysis
Pedagogic Analysis - Meaning and steps of analysis - Pedagogic analysis of the lessons in the
text book of 8", 9" & 10" standards.

Unit 9: Evaluation of learning Malayalam
Importance of evaluation - Different types of evaluation — merits and limitations - Continuous
and comprehensive evaluation — Area of CCE - Evaluation criterion for different learning
activities - Construction and administration of achievement tests -Evaluation of mental
processes - Relevance and administration of grading system.

Unit 10: Models of Teaching
Meaningful verbal learning model — Gagne’s hierarchical model — Information processing
model — Concept attainment model — New trends and approaches in language learning —
Behaviourism, structuralism, cognitive interactionist approach, constructivism, multiple
intelligence theory
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Mode of Transaction:

Introductory lecture, Use of multimedia resources, Library resources, Dictionary and online

referencing, Usage of Language games, Mind mapping, Demonstration, group discussions

Practicum: Task and Assignment

1.
2.

No o ko

10.
11.
12.
13.
14.

15.
16.

17.

18.
19.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

Prepare a short essay on inter relationship between language and social development. (group
activity)

Open discussion on Mother tongue as a tool for transforming culture

Seminar (group) on Need of mother tongue as the medium of instruction

Seminar (group presentation)

Prepare short essay on 5 sub topics

Trace out the activities included in the Text book/Hand book for developing basic language
skills among the learners

Find out the activities mentioned in the text book and hand book for developing the creativity
among the learners.

Prepare essay on general principles of curriculum development.

Prepare an editorial for your class magazine

Prepare postures on any social issues

Write a screen play based on any one of the poems in the 8" or 9" std text book

Select a poem from any text book and present the same through simulation (group task)
Conduct a debate on the relevance of critical pedagogy in the context of the teaching-learning
atmosphere prevailing in the schools in Kerala

Conduct a seminar on Chomsky’s concept of language development.

Analyse and trace out the learning activities included in any one topic on the basis of prescribed
curricular objectives (Group task)

Analyse any one text book and Trace out new vocabulary, phrases, idioms, proverbs, and
grammar contents (group task)

Conducts a panel discussion on the relevance of grading system in the B.Ed programme.
Prepare a sample question paper considering all the elements of a scientific question paper
(group task)

Mode of Assessment

Written test and Task and assignment

References:

1.

O N WD

A.R. Raja RajaVarma — Vrithamanjari, Kerala Panineeyam, Bhashabhushanam.
Damodaran Nair. P — ApasabdaNighantu

Sankarakurup. G — SahithyaParichayam

Parameswaran Nair. P.K — Malayala Sahithya Charithram

Raghavan Payyanad — Folklore

Balasahithyam Thatwavum Charithravum — State Institute of Children Literature
Sahithya Charithram, Prasthanangaliloode — National Book Stall, Kottayam.
Allen,D& Ryan, K (1969). Micro teaching. London: Adison Wesley
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18.
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20.
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30.

31.
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MacMillan
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Kumar, S.P.K &Noushad.P.P (2" Ed.) (2009). Social studies in the class room: Trends &
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Kumar,S.P.K & Bindhu C.M.(2002) Instructional Learning Strategies and Cognitive Entry
Behaviour -An Experimental Analysis. Kanishka Publishers: NewDelhi.

Lado,R (1979). Language teaching- a scientific approach. New York: McGraw Hill INC
Lee,W.R(1972). Language teaching games and contexts. London: Oxford University press.
Mayer,R.E(2003). Language and instruction, Upper Saddle River. Pearson education

Nair, Chandrashekharan,C.K(2002) Mathrubhasha Bhodhanam. Trivandrum. Kerala bhasha
institute.

NCERT(2005)National Cruuiculum Framework. NewDelhi: NCERT

SCERT(2007),Kerala Curriculum Frame work. Trivandrum:SCERT

Passi, B. K(Ed)(1976). Becoming better teacher: A micro teaching approach. Ahmadabad
Pillai,P.E (1991) Malayalabhashabhodanam. Kerala: chris printers kottayam.

Sivarajan, k & Sreemannuni, P. S. (2003) Malayalabhashadhyapanam. Central
cooperativestores, Calicut university.

Variyar, Prabhakaran,K.M& A. Santha(1998). Modern linguistics, Trivandrum:
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Course - 7(v) Pedagogy of Telugu | — Part 1

Credit: 4
Essence of the course:
Objectives:

CONTENT OUTLINE

Mode of Transaction

Practicum: Task and Assignment
Mode of Assessment

References:

Syllabus yet to be prepared for Course -7(v) Pedagogy of Telugu I — Part 1.
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Course - 7(vi) Pedagogy of French — Part 1

Credit: 4
Essence of the course:
This course is to enable students to specialize in teaching French as a foreign language and to
develop an understanding of the modern day teaching approaches to teach grammar, vocabulary and
pronunciation. The course includes analysis of teaching content and text books.

Objectives:
At the end of the course, the student teacher will be able to:
e understand the basic theories of learning and communication

e understand different approaches of teaching FLE/FLES

e acquire knowledge of various techniques in teaching oral and written skills
e prepare unit plan and activity oriented Lesson plans

e apply the theoretical concepts in classroom teaching

e develop the positive attitude among the students

e stimulate curiosity and creativity

CONTENT OUTLINE

Unit 1: Theories of Learning
Behaviourisme — Rationalisme —Constructivisme - Socio —cognitivisme — Intéraction de tutelle
de Bruner — Intelligences multiples de Gardner
(Manuel de formation pratique : P.29-32,)

Unit 2: Communication in teaching
Quatre théories importantes de la communication pour la didactique - Le non-verbal en classe
de langue - Registre de langue — Enonciation —Actes de parole — Intéraction -Compétence de
communication
(Manuel de formation pratique : P. 49-52,52-56, 57-59, 60-61, 62-63, 64-66, 70-71)
Teaching Skills — meaning, analytical approach to understand teaching learning process in
French in terms of teaching skills — relevant teaching skills in teaching of French

Unit 3: Didactic strategies for oral skills
Compréhension orale: Différents types d’écoute — Supports de la compréhension orale -
Démarche pédagogique de 1’écoute en classe. — Production orale: Interagir — Simulation —
Simulation Globale — Jeu de roles
(Manuel de formation pratique: P. 96-99, 104-107)

Unit 4: Didactic strategies for written skills
Compréhension écrite: Types de texte — Processus de lecture — Types de lecture — Démarche
pédagogique de la compréhension de 1’écrit. —Production écrite: Ecrire pour communiquer —
Ecriture créative
(Manuel de formation pratique: P.119-120, 122-123, 128, 129-130,133-137, 138-141)
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Unit 5: Revision of teaching content (Grammar and Vocabulary) & Teaching of Grammar
Modes et temps — Pronoms— Prépositions - Adjectifs - Adverbes - Articles — Conjonctions de
coordination et subordination
Prescribed book: Grammaire Frangaise, Jacqueline Ollivier
Définition de « grammaire » - types de grammaire - grammaire implicite/ explicite —
inductive/déductive — Notions: activité, exercice, tache
(Manuel de formation pratique: P. 183 -195)

Unit 6: Revision of Teaching content (Pronunciation) & Teaching of Pronunciation
Revision of teaching content :
Voyelles et consonnes — Division des syllabes - Liaisons et enchainements
Prescribed book: Phonétique progressive du francais — Niveau débutant et intermédiaire

Teaching of pronunciation

Différence entre phonétique et phonologie — Méthodes de correction phonétique - Transcription
phonétique

Prescribed book: La phonétique audition, prononciation, correction

Unit 7: Lesson plan preparation
Définition et role du plan de cours — Conseils méthodologiques pour préparer les legons

Unit 8: Detailed analysis of following text books
Mauger bleu / C’est génial / Echo/ Saison

Unit 9: Creation of teaching aids
Images de Manuel — Images sur internet — tableaux muraux — diagrammes — cartes de memoire
— dessins — schémas préparés sur papier — maquettes — objets réels

Unit 10: Methodology of class observation
Méthodologie de I’observation de classe — Elaborer une fiche d’observation - Criteres
d’observation — Grille d’observation

Mode of Transaction
Lecturing on theoretical concepts, Project method, Tasks and Assignments.

Practicum: Task and assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
Seminar on foundation and significance of French language teaching
Oral Communication tasks
Language Lab activities
Preparation of micro lesson plan
Preparation of micro lesson plan using computer assisted instruction
Sessions in small or medium groups
Language games on grammatical structure
. Dramatization and miming.
10. Project on formation of new words
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11. Planning of 10 vocabulary building exercises and techniques to teach the students in the

classroom.

12. Assignments & Library work

13. Preparation of audio visual aids(PPT, Charts, Models)
14. Listening to radio news and responding to questions.

Mode of Assessment
Paper-pencil tests, Performance tests, Formal and Informal Testing
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Course - 7(vii) Pedagogy of Mathematics — Part 1

Credit: 4
Essence of the course:

This course is to enable student teachers to specialize in mathematics teaching to develop an
understanding of the curriculum and linking school knowledge with community life. The course
includes reconstruction of mathematical knowledge through appropriate pedagogic processes and to
communicate meaningfully with students.

Objectives:

At the end of the course, the student teacher will be able to
e appreciate the nature, structure, scope of Mathematics and its relation with other disciplines.
e acquire knowledge of the nature and development of Mathematics

e understand the aims and objectives of teaching Mathematics

e prepare unit plan and activities oriented Lesson plans for effective classroom communications.

e prepare the prospective Mathematics teachers as facilitators for effective teaching and learning
of Mathematics.

e apply different methods and techniques of teaching of Mathematics and to employ them

proficiently in the classroom
e develop the positive attitude among the student in teaching Mathematics
e appreciate the role of Mathematics in day-to-day life
e stimulate curiosity, creativity and inventiveness in Mathematics

COURSE CONTENT

Unit 1: Nature and Significance of Mathematics
Meaning and Characteristics of Mathematics — Nature of Mathematics: Precision, Logical
Structure, Abstractness, Symbolism— Need and Significance of Learning Mathematics. Scope
of Mathematics- Mathematics in day today activities in our life, various fields, disciplines and
subjects.

Unit 2: Great mathematicians and contributions
History of Mathematics —VVedic Mathematics- Contribution of eminent mathematicians for the
development of Mathematics —Aryabhatta, Brahmagupta, Baskara, Ramanujam, Euler, Euclid,
Pythagoras, Rene Descartes, Gauss.

Unit 3: Aims, Goals and Objectives of Learning Mathematics
Aims: Practical, Disciplinary, Cultural, Vocational, Social and Aesthetic - Taxonomy of
Educational of objectives: cognitive, affective and psychomotor domains for teaching
Mathematics - Revised Bloom’s Taxonomy of Educational of objectives with specifications -
General Instructional objectives: Knowledge, Understanding, Application, Skill, Interests,
Attitude, Appreciation and Personality traits - Writing General Instructional objectives,
specific learning outcomes and teaching points of various content areas in Mathematics.
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Unit 4:

Unit5:

Unit 6:

Unit 7:

Unit 8:

Unit 9:

Lesson plan preparation

Lesson planning — Meaning, Purpose, Components and Characteristics - types - needs -aspects
of a good lesson plan —different models/approaches for writing lesson plan — Unit Plan, Year
Plan.

Methods and Techniques of Teaching for Facilitating Learning Mathematics
Methods of Teaching: Inductive, Deductive, Analytic, Synthetic, Lecture-cum-Demonstration,

Heuristic, Laboratory, Problem solving, Project. Techniques: Oral work, Drill, Review and
Assignment.

Models of Teaching Mathematics

Five E-Model- Engage, Explore, Enforce, Expand and Evaluate. — Suchman’s Enquiry Model
and Bruner’s Concept Attainment Model — Individualized Instruction — Programmed
Instruction — Meaning and concept — Types — Linear, Branching, Mathetics.

Learning Resources and diverse classroom

Mathematics textbook — workbook — Mathematics library — Mathematics laboratory —
Mathematics club— Mathematics exhibition and fair — using community resources for
Mathematics learning — pooling of learning resource in school complex / block / district level.

Professional development of Mathematics teacher

Pre—requisite qualifications — professional training: selective academic training, in-service
training, professional activities, school activities, mathematical organization — administrative
duties — community activities—qualities of Mathematics teacher—ethics of teacher — social and
environmental responsibilities of the Mathematics teacher — problems faced by the
Mathematics teachers.-Appropriate use of ICT for Teacher Professional Development (TPD)
— Linkage — contribution to corporate life and to society, Journals and other resource materials
in Mathematics Education — Participation in conferences/Seminars/Workshops -Qualities of a
Mathematics Teacher.

Teaching skills

Teaching Skills — meaning, analayitical approach to understand teaching learning process in
mathematics in terms of teaching skills — relevant teaching skill in teaching of mathematics —
core teaching skills, meaning, components, observation procedure, writing lesson plan, for the
following core teaching skills — Writing instructional objectives — Introducing a lesson, Fluency
in Questioning , Probing Questioning, Explaining, Illustrating with Examples, Stimulus
Variation, Reinforcement, Using Blackboard and Closure — micro teaching as a technique for
acquiring teaching skills - Integration of Teaching Skills — Meaning, Need and Strategies —
Vicarious integration and summation.

Unit 10: Research in Mathematics teaching

Research in the field of mathematics and mathematics teaching — stutus of achievement in
mathematics at elementary and secondary schools — areas of difficulties — phobia for and
attitude toward mathematics learning — factors related to mathematics learning — Action
research —implication of research findings
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Modes of Transactions:

Lecturing on Theoretical Concepts, Logical Reasoning of Mathematical problems, Analytic

and Synthetic Methods of Teaching, Project Method, Tasks and Assignments, seminars.

Practicum: Task and Assignment

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

Study any one of eminent mathematician and his contribution to development of Mathematics—
submit report

Writing specific objectives and teaching point of content areas in Mathematics of Algebra.

Collection of articles relevant to recent developments in Mathematics.

Prepare a year plan for any standard at the Secondary level.

Prepare a lesson plan for any topic in Mathematics based on Inquiry Training Model or Concept
Attainment Model.

Preparation of ten frames of Linear or Branching Programmes on any topic in Mathematics.

1.
2.

ISR

Learning Activities:

Learning the Content and practicing them appropriately, Oral work, drill, Review and

Practising Pedagogical Aspects for different areas of School Curriculum.

Mode of Assessment:

Paper-Pencil Tests, Performance tests, Formal and Informal Testing and Continuous

Comprehensive Evaluation.
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Course - 7(viil) Pedagogy of Physical Science — Part 1

Credit: 4
Essence of the course:

Physical Science is a general science, after having learning this Course, student teachers
understand the epistemological and pedagogical bases of physical science subject. They Pedagogy is
integration of knowledge about the learner, the subject and the societal context. This course comprises
of - the nature of the physical science subject, the aims and pedagogical approaches for the teaching
of physical science at different stages of school; and deeper theoretical understanding of children in
diverse social contexts.

The student-teachers will revisit basic concepts of physics and chemistry which was given in
upper primary and secondary school books. The student-teachers will work with such theoretical
studies as well as on the field with school children from different backgrounds, They will capable to
critically examine teaching learning processes that incorporate enquiry, discovery, conceptual
development, activity based learning, etc. within the classroom.

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge of nature, values and modern approaches in physical science teaching.
e understand learning objectives and curriculum approaches in physical science teaching.
e apply acquired knowledge of various methods and technique in teaching physical science.
e develop skill in adopting various approaches of learning in physical science teaching.
e develop interest in participating the practice teaching.
e develop desirable positive attitude towards contribution of eminent scientist for
development of physics and chemistry.
e acquire hands-on experience in designing and developing suitable learning aids for
classroom instruction.
COURSE CONTENT

Unit 1: Nature of physical science
Meaning, scope — nature of physical science: Science as a dynamic and expanding body of
knowledge — Science as a process of enquiry and a process of constructing knowledge —science
as interdisciplinary area of learning — values in teaching physical science: individual, social.

Unit 2: Aims of learning physical science
Aims of Learning Science — Knowledge and understanding through science — Nurturing
process skills of science — basic and integareted science process skills and their fostering —
Development of scientific attitude and scientific temper — Nurturing the natural curiosity,
creativity and aesthetic sense.Contribution of eminent scientists: Albert Einstein, lIsaac
Newton, Neils Bohr, C. V. Raman, J.C. Bose, Marie Curie.

Unit 3: Learning objectives of physical science:
Meaning of learning objectives — Revision of Bloom’s taxonomy by Anderson and Krathwohl
—learning objectives for upperprimary, secondary and higher secondary stages — Learning
objectives in the constructivist perspective.
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Unit 4: Lesson planning
Lesson planning — meaning, need — Factors that need to be considered for organisation of
concepts —Elements of a physical science lesson — different models/approaches for writing
lesson plan — aspects of a good lesson plan — Unit planning — salient features

Unit 5: Methods and techniques of teaching physical science
Lecture-cum-Demonstration method —Heuristic approach — Historical and Biographical
approaches — Scientific method, Inductive and Deductive methods- Project method —
laboratory method -Team-teaching —Supervised study —Role play — Play way — Programmed
instruction, Linear and branching programme— Computer assisted instruction.

Unit 6: Approaches in learning physical science
5E learning model — Collaborative learning approach —Problem solving approach — Concept
mapping — Experiential learning —Cognitive conflict — Inquiry approach — Analogy strategy

Unit 7: Teaching resources
Science Textbook: characteristics and evaluation of a good science textbook - use of text book.
Machine operated aids: epidiascope, filmstrip-cum-slide projector, Over Head projector,
digital projector, inter-active white board.
Non- Machine operated aids:
Graphical aids: flash cards, charts, flip chart, graphs, pictures, poster, and cut-outs.
Display Board: chalkboard, bulletin, flannel, magnetic, peg board and effective uses.
3D aids: objects, specimens, models.

Unit 8: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
physical science in terms of teaching skills — relevant teaching skills in teaching of physical
science — core teaching skills, meaning, components, observation procedure, writing lesson
plan, for the following core teaching skills —set induction, skill of explaining, skill of black
board writing, skill of stimulus variation, skill of reinforcement, skill of probing questioning
and skill of demonstration. — Micro teaching as a technique for acquiring teaching skills

Link practice — needs and importance.

Unit 9: Basic physics
Matter and Measurement: Measurement, Measuring Instruments
Forces and Movement: Motion, Force and Pressure, Motion and liquids, Laws of Motion
and Gravitation
Exploring Energy: Types of Energy, Electricity, Heat, Work, and Power.
Exploring Phenomena: Magnetism, Light, Sound, Magnetic Effect of Electric Current.

Unit 10: Basics Chemistry
Matter: Separation of Substances, Matter in our Surroundings, Elements, Compounds
Exploring Chemical Changes and Formulation: Changes around us, Matter and Its Nature,
Chemical equation, Chemical Reactions
Exploring Chemical Families: Periodic Classification of Elements
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Exploring the World: Chemistry in Everyday Life, Combustion and Flame, Coal and
Petroleum, Chemical Bonds, Carbon and its Compounds.

Mode of transaction:

Lecture-demonstration method, Project method, Problem-solving method, CAl, Observation
method (field visit/exhibition/internship), Seminar/ discussion

Practicum: Task and Assignment

1.
2.

8.
9.

10.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

“Science as a dynamic and expanding body of knowledge” prove this statement with any one
of the concept in physical science from school science books.(discussion)

Study the scientific attitude among the school teacher in your internship programme (survey).
Critically analyze different branches of physics and chemistry are available in the school
book from class 6 to 10" (Assignment).

Collect information from the internet about any 2 great scientist’s contributions to society
(present it in slideshow form).

Study the gender gap in learning science (scholastic record).

During your school visit, observe classroom teaching methods and techniquesused by the
school teacher (Report).

Prepare 2 concept maps physics and chemistry each from the content.(concept map)

Prepare liner or branching frames for a single concept from physical science.(PI)

Compare the leaning objective of physical science subject for upper primary, secondary with
respect to other country through internet (Data collection).

Mode of Assessment:

Written test, Task and assignment, Laboratory work
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Course - 7(ix) Pedagogy of Biological Science — Part 1
Credit: 4

Essence of the course:

This course is intend to enhance the ability and skill of the student teacher in understanding

the importance of science and its relevance to the existence of life in this earth and to teach the same
with different Techniques and approaches to the students of science learner.The student teacher will
be acquainted with such steps involved in planning the science teaching and implementing the
different methods and techniques in teaching of the same and further direct himself to do research.
Further it helps him to develop desirable positive attitude towards science teaching and its
development.

Objectives:
At the end of the course, the student teacher will be able to

Understand the nature of science and aims and objectives of teaching Biological Science.
understand the microteaching skills

Acquiring skills related in planning the lessons and presenting them effectively.

Develop a theoretical and practical understanding of the various methods and techniques of
teaching Biological Science.

Understand the criteria in selecting a good textbook and to evaluate Science textbook.
Understand the techniques of evaluating Science teaching and to construct an achievement test
to assess the learning outcomes of pupils.

Estimate the facilities required for the organization and maintenance of Science laboratory.
Understand the special qualities of a Science teacher and to acquire those qualities.
Understand the basic concepts in science for science teaching.

Acquire a favourable scientific temper towards science teaching and values.

Develops favourable positive attitude towards research on science teaching.

CONTENT OUTLINE

Unit 1: Nature of Science

Historical background of science — origin its Meaning, Scope, Nature -Science as a dynamic
and expanding body of knowledge-Science as an interdisciplinary approach-correlation of
science subjects — Science as a process of enquiry and a process of constructing knowledge —
Science to the society-Value development- Intellectual, Utilitarian, aesthetic, disciplinary,
training in scientific attitude, vocational.

Unit 2: Aims and objectives of teaching Biological Science

Aims of learning Bizological Science Objectives of teaching at Secondary school level-
Difference between Instructional Objectives and Learning Objectives — Learning objectives-
General objectives-Specific objectives based on Bloom’s taxonomy — Mastering on
Collaborative vs Constructivist Perspectives in planning the lesson plan

Unit 3: Curriculum in Biological Science

Meaning —Curriculum Framework — Curriculum and Syllabus — Principles of curriculum
construction — Approaches to curriculum — Development. — Recommendations of National
curriculum frame work on science curriculum-Analysis of Biological science syllabi and
textbooks of NCERT.
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Unit 4: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
biological science in terms of teaching skills — relevant teaching skills in teaching of biological
science — core teaching skills, meaning, components, observation procedure, writing lesson
plan, for the following core teaching skills —Skill of Introduction — Skill of Explaining — Skill
of probing questioning — Skill of demonstration - Skill of reinforcement -Skill of Stimulus
Variation. Skill of black board — micro teaching as a technique for acquiring teaching skills —
Link lesson practice

Unit 5: Learning resources
Science Textbook: Characteristics and evaluation of a good science textbook — use of text
book
Science library: values, book selection and organizing library work in science.
Science museum: importance, essential and desirable item - preparation of museum materials,
organization and management.

Unit 6: Organizing science related activities

Science club — Field trips/Excursions — Science Fairs/Exhibitions — Science hobbies —
educational values

Unit 7: Methods of teaching biological science
Lecture method, Lecture-cum-Demonstration method.- laboratory method, - Project method,
Heuristic approach, — Historical and Biographical approaches-Scientific method-Team-
teaching. — Remedial teaching.

Unit 8: Facilitating Individual learning strategies
Individualization of instruction — Programmed Instruction-linear and branching type-Computer
Assisted Instruction. — Role of Multimedia in teaching biological science.

Unit 9: Lesson plan
Lesson Planning — Essential features of Lesson Planning — Steps in Lesson Planning —Preparing
Lesson Plan —different models/approaches for writing lesson plan - Unit Plan - Steps in Unit
Planning

Unit 10: Content and pedagogical analysis
Analyze the content in science books for standard VI to IX from lesson plan point of view and
Concretization of concepts — pedagogical analaysis of selected concepts for learning.

Modes of transaction:
Lecture method, Assignment Method, Report writing, Field visit & Preparation of Field report,
Laboratory Method, Presentation by students, Demonstration of scientific experiments.

Practicum: Task and Assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

2. Critically compare Biological science syllabi of NCERT and State board at upper primary and
secondary stage through respective website.

3. PreparationofThreelessonplansonanytopicofBiologicalScienceincludedintheSciencetext book
ofsecondary / Hr. secondary school science subject.

4. Preparation of blue print for construction of achievement test.
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8.
9.

10.

Preparation of unit test for a unit in Biology.

Analysis of a Science text book report preparation.

During your internship programme, observe the normal class and report that Methods and
techniques of teaching Biological | science used by the school teacher.

Museum collection (preserved plants and animals)

Collection of rare specimens(ie. seeds,insects, algae, shells and feathers)

Select one or two topic from upper primary or secondary biology syllabus — identify the
learning difficulties — suggest suitable remedial measures.

Mode of Assessment:

Observation, Report preparation & Records, Assignment submissions, Seminar presentation,

Development of Psychological test.
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Yadav, M. S. (2003). Teaching of science. New Delhi: Anmol Publications.
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Course - 7(x) Pedagogy of Social Science — Part 1
Credit: 4

Essence of the course:

This course sensitize the learners the relevance of social science in the current context. It make

them familiar about the techniques and approaches of teaching social science. This course acquaint the
preparation and administration of learning resources in the meaningful way. It develop the competency
in making use of appropriate assessment system to apprise the learning outcomes. It also sensitize the
learners about the various social issues and mould them to face the same in a plausible way.

Objectives
At the end of the course, the student teacher will be able to

acquire basic knowledge and skills to analyze and transact the Social Science curriculum
effectively following wide-ranging teaching

acquire a conceptual understanding on the process of teaching and learning Social Science

sensitize and equip student teachers to handle social issues and concerns in a responsible
manner.

Develop ability for critical and logical thinking and apply the acquired knowledge and skills in
unfamiliar situations

Acquaint with different methods, approaches and techniques of teaching social science
Develop ability to design different evaluation tools

Develop practical skills for analyzing socio-economic, political and physical phenomena

CONTENT OUTLINE

Unit 1: Nature and Scope of Social Science

Meaning, Scope, Content and Concept of Social Science — Features of Social Science —
Classification of Social Science - Difference between Social Science and Social Studies —
Social Science relationship between History, Geography, Civics and Economics — Need and
importance of Social Science in Modern age.

Unit 2: Aims and Objectives of Teaching Social Science

General and Specific aim of Teaching Social Science at secondary level — Relationship between
the objectives of teaching Social Science with special reference to the objectives of Secondary
education commission - anticipated outcomes of the Teaching of Social Science — The values
inherent in Social Science: aesthetic, moral, utilitarian, intellectual and vocational — Values of
National Integration and International Understanding.

Unit 3: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
social science in terms of teaching skills — relevant teaching skills in teaching of social science
— core teaching skills, meaning, components, observation procedure, writing lesson plan, for
the following core teaching skills — skills of explaining, questioning, stimulus variation, using
black board, and closure— micro teaching as a technique for acquiring teaching skills —
integaration of teaching skill — strategies — link practice
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Unit 4: Design of Lesson Plan
Need and importance of lesson plan — steps in lesson plan — Stating of instructional objectives-

offering appropriate learning experiences to achieve the formulated objectives, — different
models/approaches for writing lesson plan — preparation of unit plan

Unit 5: Methods and approaches for Teaching Social Science
Approaches: learner centered approach and activity centered approach, group learning, and

problem solving — Methods: observation method, project method, field trip, dramatization,
discussion, assignment, lecture method, and Team teaching.

Unit 6: Self-Instructional Modules in Social Science Teaching
Programmed learning —Linear and Branching programme — Computer Assisted Instruction —

Group Directed Instructional Modules.

Unit 7: Technological Media in Social Science Teaching
Hardware and Software approach-Multimedia in social science teaching.

Unit 8: Evaluation of Teaching and Learning in Social Science
Importance of evaluation — tools and techniques of evaluation in social science — characteristics

and criteria for the preparation of different objective test items, short answer and essay
questions in Social Science - Preparation of an achievement test , Preparation of blue print,
Diagnostic test and remedial teaching.

Unit 9: Supporting Devices of Social Science Teaching
Educational Excursion, Field Trips — Social Science laboratory — Social Science Class room —

Museum — Social Science Library — utilization of community resources- Bringing community
to the school-taking school to the community, Teaching of current affairs and social issues.

Unit 10: Pedagogical analysis of content in Social Science at Secondary level
Stage — | - 6th to 8" Standard Social science text book. Stage — 11 - 9" and 10" Standard Social

science text book.

Mode of Transaction
Lecture cum discussion, Dramatization, Field visit, Debate, Panel Discussion.

Practicum: Task and Assignment

1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

2. Preparation of a practical records on the basis of the observation of school practice undergone
during the first week of internship

3. A detailed report may be prepared after visiting the various institutions which are practicing
innovative approach in transaction modalities

4. Organizing field trip to any one of the place of historical importance.

5. Newspaper analysis.

Mode of Assessment
Unit test, Project, Preparation of assignments, Preparation Teaching aids, Seminar Presentation.
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Course - 7(xi) Pedagogy of Computer Science — Part 1
Credit: 4

Essence of the course:

This course is to enable students to specialize in Computer science and to develop an

understanding of the curriculum, linking school knowledge with community life. The course includes
reconstruction of Computer Knowledge through appropriate pedagogic processes and to communicate
meaningfully with children

Objectives:
At the end of the course, the student teacher will be able to

enable the student teachers acquire knowledge on Fundamentals of Computer.

acquaint the student teachers with the aim of teaching computer science at various levels.
help the students teachers in acquiring skills relating to planning lessons and presenting them
effectively.

familirise the student teachers with the various methods of Teaching Computer Science.
understand the Computer Science curriculum and various approaches.

make the student teachers aware of the use of various instructional materials and aids in
Teaching of Computer Science.

enable the student teachers acquire knowledge on Computer Evaluation.

CONTENT OUTLINE

Unit 1: Introduction to Computers

Hardware components of a micro computer — Input and Output devices — types of computers —
Software - History of Computes - Network Communication — Computer viruses — Protective
measures — Software: definition — System software — Application Software — High level and
Programming languages — use of computers in schools.

Unit 2: Aims of Teaching Computer Science

Introduction — Aim and Objectives of Teaching Computer Science — based on Bloom’s
Taxonomy of Educational objectives — Computer Science Teaching at different levels:
Primary, Secondary and Higher Secondary levels.

Unit 3: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
computer science in terms of teaching skills — relevant teaching skills in teaching of computer
science — core teaching skills, meaning, components, observation procedure, writing lesson
plan, for the following core teaching skills — Set induction - Skill of explaining, stimulus
variation, reinforcement, Questioning, Blackboard writing, Skill of Demonstration - Skill of
Closure — micro teaching as a technique for acquiring teaching skills — integaration of teaching
skill — strategies — link practice
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Unit 4: Lesson, Unit and Year Planning
Lesson Planning: Importance of lesson plans, writing instructional objectives and planning for
specific behavioural changes. — Different models/approaches for writing lesson plan — Unit
Planning: Preparation and use of unit plan, Year planning

Unit 5: Methods of Teaching in Computer Science
Lecture- Lecture —cum — demonstration - Demonstration — Problem Solving — Project Method
— Scientific Method — Analytic and Synthetic Methods, Inductive-deductive approaches of
teaching computer science; Individualized instruction-Concept - Self learning - programmed
learning - computer- assisted learning (CAI) - Computer Managed Learning

Unit 6: Instructional Aids

Meaning of the term instructional aids - use and importance of instructional aid in computer
science — Guiding principles for the effective use of audio visual aids — classification of audio
visual aids: The first approach, The second approach, the technological approach, The Edgar
Dale Cone classification approach — Instructional material or teaching aids: Epidiascope —
Overhead Projector — Black board — Visual Media — Charts- Maps —Graphs — Diagrams —
Interactive Whiteboard — PowerPoint Presentation (Multimedia Presentation- preparation and
use of the instructional media)

Unit 7: Curriculum in Computer Science
Introduction — Meaning — Definition — Principles of Curriculum development, Selection of
content and organization of subject matter - Approaches to the organization of computer
science curriculum: correlated approach, Integrated approach, Topical approach, Concentric or
spiral approach, Chronological and sequential approach - Present status of Computer Science
in Secondary and Senior secondary education

Unit 8: Computer Organization
Introduction — Components of Digital Computer — Functional units of Computer System —
Memory Unit: Read Only Memory (ROM), Random Access Memory (ROM), PROM,
EPROM and EEPROM - Central Processing Unit (CPU) — Arithmetic Logic Unit (ALU) —
Input and Output devices — Storage devices: Hard disk, Magnetic Tape, Floppy disk, Optical
disk — Software: Software Classification, Operating System: Introduction, Basic functions of
OS, Classification of OS.

Unit 9: Text Books, Assignment and Review
Computer Science Textbook: Meaning — Qualities of good computer science text book — value
of the computer science library. Assignment- types —need-characteristics of good assignment
— correction — review — characteristics of a good review — need and importance of reviewing
lesson.

Unit 10: Evaluation in Teaching of Computer Science
Introduction - Meaning — Definition — objective based evaluation — tools and techniques in
evaluation — evaluation for achievement, diagnosis, prediction and remedial measures —
Criterion and Norm referenced tests- Construction of different types of test: Principles of test
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construction and administration of an achievement test- Blue print — Characteristics of a good
test — Item analysis — Continuous and comprehensive evaluation — Formative and summative
assessment — Grading pattern — Computer Aided Evaluation — Online Examination.

Mode of Transaction

Lecturing on Theoretical Concepts, use of computers in lab, Analytic and Synthetic Methods

of Teaching, Project Method, Tasks and Assignments

Practicum: task and assignment

1.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

2. Prepare digital lesson plan

No ok ow

Conduct Online Quizzes or E- Quizzes

Prepare E-Content (any two topics)

Develop a CAl Package (Using Visual Basic Programming)
Prepare any two E-assignments

Prepare Program Learning Material

Mode of Assessment

Written tests, task and assignments.
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Course - 7(xii) Pedagogy of Home Science — Part 1
Credit: 4

Essence of the course:

The pedagogy of Home Science focuses on developing the ability of the future teachers to

transact Home Science in inclusive class rooms at high secondary level. Various skills involved in the
transaction of curriculum have been given more importance. Approaches in teaching Home Science,
curriculum, teacher’s plan of action have been given more importance.

Objectives:
At the end of the course, the student teacher will be able to

enable the student teacher

develop a broad understanding of the principles and procedures used in Home Science
develop Home Science teaching competency.

understand and appreciate the importance of Home Science in school education.

have a critical study of learning Food & Nutrition, Human Health and Hygiene under Home
Science Curriculum.

develop the skills necessary for preparing modern science education

Prepare acceptance lesson models which lay down these procedures to the adopted for
preparing designs of lessons.

Manage introductional activity in such a way that the vast majority of the learners attain most
of the objectives

CONTENT OUTLINE

Unit 1: Nature and Scope of Teaching Home Science

Concept of Home Science, meaning of Home Science, scope of Home Science, importance and
value of Home Science, interdisciplinary linkages, home science and society.

Unit 2: Aims and Objective of Teaching Home Science

Objectives of teaching home science, goals and objectives of teaching home science,
advantages of using instructional objectives in behavioural terms —knowledge, comprehension,
application, skill, scientific attitudes, interests.

Specific objectives of different content areas in home science, solving problems of everyday
life, facts and principles of teaching home science.

Unit 3: Methods of Teaching Home Science

Scientific methods — observation, enquiry, hypothesis, experimentation, data collection,
generalization. Inductive and deductive procedures, lecture cum discussion method, lecture
cum demonstration method, laboratory method, question-answer method.
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Unit 4: Approaches in Teaching Home Science
Heuristic method, project method, biographical approaches in teaching home science,
communication in teaching home science, collaborative learning and experimental learning in
home science, facilitating learners for self-study.

Unit 5: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
home science in terms of teaching skills — relevant teaching skills in teaching of home science
— core teaching skills, meaning, components, observation procedure, writing lesson plan, for
the following core teaching skills — set induction(introduction), explanation, questioning,
demonstration, blackboard writing, closure, reinforcement, stimulus variation, illustration,
micro teaching as a technique for acquiring teaching skills — integaration of teaching skill —
strategies — link practice.

Unit 6: Curriculum in Teaching Home Science
Principles of curriculum development, selection of content and organisation of subject matter,
status of home science curriculum in senior secondary education.

Unit 7: Teacher’s Plan of Action
Lesson plan for teaching of home science — importance of lesson plan, good lesson planning,
merits and demerits, writing instructional objectives — planning for specific behavioural
change, catering different abilities of pupils in a class. Preparation for practical lesson plan. —
Different models/approaches for writing lesson plan

Unit 8: Home Science Laboratory
Planning, organisation and maintenance, developing lab routine, safety in lab, accident and
first aid, Practical work in home science, challenges while conducting practical, maintenance
of records — stock registers and account books, evaluation of practical work.

Unit 9: Instructional Material and Teaching Aids
Audio-visual aids in teaching home science, hardware and software approaches in teaching
home science, instructional use of software — graphics, models, PowerPoint presentations,
transparencies, films, audio CDs, video CDs. Instructional use of hardware — projector,
overhead projector, radio, CCTV and television.

Unit 10: Evaluation in Teaching Home Science
Evaluation of student’s achievements in home science, techniques and tools of evaluation,
written examination- merits and demerits, construction of unit tests - marking scheme,
interpretation of result. Comparison between teacher-made test and standard test.

Mode of transaction:

Use of multimedia resources, Library resources, Accessing Online input on the topic, Print
versions of texts focusing on communication, Usage of ICT, Introductory lecture, Micro-teaching,
Lesson Plan preparation, Demonstration, Mind mapping, Small group discussions, Home Science Lab
activities
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Practicum: Task and Assignment

1.

©NOUA WD

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
Preparation of radio and TV lessons.

Preparing teaching aids — models, graphs, short answer tests, score cards.
Development of evaluation device — essay type and unit tests.

Development and administration of test papers and submission of reports.

Plan of equipment’s for home science lab in schools.

Critical study of home science syllabus in senior secondary schools.
Demonstration of practicals in senior secondary.

Mode of Assessment:

Evaluation based on documentation (written), Address the level of pupil involvement in Group

Discussion, Performance evaluation (seminar, project and assignment), Monitor the ability to
distinguish between similar concepts, Use of Checklist to monitor, rate performance in each skill
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Course - 7(xii1) Pedagogy of Commerce | — Part 1
Credit: 4

Essence of the course:

In the 21% century, the world is becoming more and more dependent and the concept of global
village has made the people to look for commaodities from global market. The knowledge society with
ICT and scientific development is expecting a different types of knowledge and skills from the teachers
and learners in the field of Commerce and Accountancy This course is designed to enable the student
teacher to develop a positive attitude towards the teaching and learning of Commerce and Accountancy
with the knowledge on the curriculum

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge of the terms and concepts used in Commerce and Accountancy
e understand principles of Curriculum and commerce education;
e apply the knowledge in teaching higher secondary Commerce and Accountancy;
e develop skillsin preparing commerce curriculum,
e develop interests in learning recent developments in Commerce and Accountancy, and
e develop a desirable positive attitude towards the teaching of Commerce and Accountancy.

COURSE CONTENT
Unit 1: Commerce
Business- Industry and Commerce —meaning- definition-classification- trade, transport,
warehouse, banking, insurance, and advertisement - comparison of commerce with other
subjects - share market —consumerism - e commerce.

Unit 2: Forms of Organization
Sole trade, HUF -partnership, companies, co-operatives and government organizations.

Unit 3: Book keeping
Book keeping —Accountancy — Journal — Subsidiary books —Ledgers-Trail balance —Errors and
rectification

Unit 4: Accountancy
Trading, Profit and Loss Accounts - Balance Sheet — Partnership and company Accounts —
Auditing-Interpretation of financial statements - Electronic Accounting - Tally-VAT (Value
Added Tax) calculation

Unit 5: Electronic commerce and Accountancy
Meaning, importance - developments and their relevance in the digital world. Moving e
commerce to e business — developing excellence

Unit 6: Commerce Education
Commerce Education — historical development— present status in secondary and higher
education-teaching basic skills-general commerce education —specific job training for
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business- teaching of Book keeping and Accountancy — integration of Commerce with other
subjects— Consumer Education.

Unit 7: Aims and Objectives

Aims , Objectives and Values of learning Commerce and Accountancy-Objective based
instruction (OBI)-Bloom’ s Taxonomy —cognitive, affective, and psycho motor domains-
Specification — meaning - principles — Importance in Teaching and Learning and evaluation—
effective teaching

Unit 8: Curriculum

Curriculum — principles involved in the curriculum construction - X1 and XII standard
Commerce and Accountancy syllabi —academic and vocational curriculum — vocational areas
identified in the Higher Secondary Stage under the heading “Business and Commerce” —
selection of materials — gradation of materials for School and College level. Comparison of
CBSE and State Board Commerce and Accountancy Syllabi. Impact of social, economic,
political & technological changes in education and in commerce education.

Unit 9: Approaches in learning Commerce

5E learning model — Collaborative learning approach —Problem solving approach — Concept
mapping — Experiential learning —Cognitive conflict — Inquiry approach — Analogy strategy

Unit 10: Teaching skills

Teaching Skills — meaning, analytical approach to understand teaching learning process in
commerce in terms of teaching skills — relevant teaching skills in teaching of commerce — core
teaching skills, meaning, components, observation procedure, writing lesson plan, for the
following core teaching skills micro teaching as a technique for acquiring teaching skills —
integration of teaching skill — strategies — link practice

Mode of Transaction:

Lecture method - Lecture cum demonstration method - Lecture cum discussion-Inductive and
deductive- Peer committee work- -Peer tutoring and teaching-Debates - Dramatization,-
Discussion method -Brain storming —~Workshop-Seminar — Symposium - Panel Discussion-
assignments -Project method - Problem-solving method — Observation method(field
visit/exhibition/internship) CAIl — e-learning and other self- learning methods

Practicum: Task and Assignment

1.
2.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

Visits to banks, insurance houses, warehouses, trade centers, companies or to any other
business houses .Prepare a report and submit in your class for peer review.

Collection of business documents, newspaper and magazines articles (cuttings), business
forms etc. for classroom discussion and maintaining a record.

Prepare a reflective report based on your search in the internet regarding e commerce
development and sharing with your peer group.

Construct a new Commerce curriculum for school level to enrich the present higher secondary
education and report it in the class for peer reflection.

Any other field based project, task or assignment connected with the units in this course
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Mode of Assessment

Unit test, Project, Preparation of assignments, Preparation Teaching aids, Seminar

Presentation.

References:

1.

Mohammed Sheriff Khan (1982) Commerce Education. New Delhi: Sterling Publishers
Private Limited

Muthumanickam, R (2004) Educational objectives for Effective planning and Teaching,
Chidambaram Cyber land Publisher.

Ornstein Allen C. and Francis P. Hunkins (1988) Curriculum: Foundations, Principles and
Issues, New Jersey: Prentice Hall.

Saylor J. Galen, William M. Alexander and Hollis L. Caswell (1956) Curriculum Planning,
New York : Rinehart and Company, Inc

The Tamil Nadu Government Gazette Education, May 24 1978 — Academic Subjects — Syllabi
for Higher Secondary Courses.

The Tamil Nadu Government Gazette, Education May 24, 1978 — VVocational Subjects - Syllabi
for Higher Secondary Courses

Nagarajan .K.L.,N. Vinayagam , M. Radhasamy and S. V. Vasudevan (1977) Principles of
Commerce and Commercial Knowledge ,New Delhi :S .Chand & Company Ltd.

National Council of Educational Research and Training. (2006) National Curriculum
Framework 2005 —Aims of Education, New Delhi: NCERT Publication.

WEB Resources:

© N R WNRE

e T e ol =
0O ~NOoO O WN R O

www.scholastic.com
WWW.nepcam.org.an
www.educatorstechnology.com
www.ecsu.edu
www.studentguide.org
www.sitesforteachers.com
www.ala.org
www.edudemic.com
www.sciencedirect.org

. WWw.consumer.vic.gov.au

. www.ctforg.in

. http://www.tutorialspoint.com/e_commerce/

. https://www.humanrights.gov.au/working-paper-e-commerce-reference-web-accessibility

. http://www.htmlgoodies.com/beyond/webmaster/projects/electronic-commerce-tutorial.html
. http://www.dynamicwebs.com.au/tutorials/e-commerce.htm

. http://www.tallyschool.com/free-tally-course-online/

. http://educators.brainpop.com/bp-jr-topic/tally-charts-and-bar-graphs/

. http://superapstudent.blogspot.in/search/label/002.%20Start%20Tally

73



Course - 8 PEDAGOGY OF A SCHOOL SUBJECT 2 (PART 1)

Course - 8(i) Pedagogy of Tamil Il —Part 1
SOID &HUGGLD (LPEOMESET Il - UGS 1

Credit: 4
SlguuemLs Gamum(:

SMUQALMAS  seoelullesr  GCHemeuemwt 2 b SMSL  LTURSHHID  SHmeneoLl
Qub@luuy.  FSTMUAWLTHNS &Halulled &HMUGSHL LD 2 (HeurGbd Smenesill  QUOHMIGLILIT.
PMBTD  (PFHL Q&HTevld  auemyuilend MM  eteieumm SHINGSLLGHMDS 6T6TamILD
sifeneull  QuUOMGBLUY.  uGLUS SDINSHVIGS Hlamelamens &MHNGH6T CHemeusmil
SIHE (LI QuompliumL_ggev Q& w6, 2 _6MIJHEDIL, 81605 86001LD, SL(henr,
SIEOETITLILITLLD, (P G0Nl LML RISEHS@SL LML SSHLL LD 6T(PGHID Hmenem|d sOINSGSD SHmeneuri|b
QuoOMIEGBLLY. QmAuler gLl g SmeisHemeaTu|d 2 wijhlenend Hmerdenarun QuMMIHLUILIT

CIpIT& & MMl & 61T:

o SMUQMHUN6T @uicOLSHenem JDIF QFIIG6D.

o HMELGHHL LGSO SMUGLLTLHUNGHT LIRS 2 610115 5ISH6V.

o 21 60lwey, 2 eneiluled SliglilemLuNed QMG SHOMEL FamiGenear HMUIF QFUIG6D.

o IgLUML G HMETHMeT eUaIHGD Hmer QUME CFUIG6L.

o HMELGHHLL LD, UTLSHHLL LD SWMhSHGHIL LR SHSHID SiMelenst e’ (H&ev.

o LeUEUMSIITET SOHINGHHED (PEOMEeT HMWEF Q&FUIG60D.

o HMNHHL GHIMEISHS[HANGHET LILGTLGRSSHID Meenst 6UeTJHE60.
Hicgurewieney &MHLNSHSHL QU LUNMMID SMeT 66 &S 6V.

o GQumA ARNwer QaMHled Hmenest GLOLDLIHSSISHED.

o &DHHHL QFHMALHIL LS &HaNseT Luleiu(Bds LUNDMIONSSe6V.

6V 1: Qumfluilesr @uieoL]s e
QumALUTLSHeoT CHTSSMIGET - SHTUICLMHS SN (PSEWSHIOID - 6T6UIEHISHMS
QeueMuUIEBm s@mel - ShGHneT YMHMENEL UTHGLD (LPMM - FELPSL LU LOFLN6m6sT
SO smal - gGphlenevemwill UfhHICSTTEHD SJHOMEL - CUTNEHMS  HIST6SHEme6r
TESSTEDSH6L

3IVG 2: HMLGFILL (PLD HLOI(LPLD
CoHAWws  HevaNs Qamamsuear  GMN&ECHETNST, LfHEHIEDISHT - SHDLGHEIL L §EleL
SMUQLMAUNT URG - SO &HNGHN6HT GMECHTeNGHET, CHTESMIGET- CHTL_5,
QenLhlemev, Guevblemevls uetefgeafled LUNDHMIQLTAWITSES SO - D UM RISm6TdH
SMHUGGLD 261l_&WD - Q6L meug QMg SMUQLMAmWS HDHLINGS6L

316V 3: HicvuTeuoilenev &MHLNG G 60
hiewienNeney SONSHHL - UMIUWmD - HDEIGET - (N&HWGFQID - &LOME lemLDLIL-
HoerUUNMHEG6T - Qeneuurlill LUNDHEGET, Hlenm, GenmEeT.
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4: UMLSEL LD &Wmifg 60

UTLSHLLLD SWfEHHe0ls CHemed - (PSAILSHOID - Liteplhledt SMHINGSHL CHTLLT(HSe-
UTLSSHLL SH60T LgHeneuSH6T - TG (DEDDMSB6T- JVGSHHL LD - UM S L SHHMHGSLD
ML &@OUINHEGLD 2 6iem Ceumium(p sei.

5: UMLMISMeNS SHLEHHL CHITSHSHMISEHLD (LD 6D MG (EHLD

QEwIule - 2 MIBOL - QLSS - FEMEILUTL LD SDOINEHL - CQUTH CHTEHSMIG6NT -
AL CHIHESMSET - (PMMEHET - CaumUT(H&ET (QOMD UGLIL (PSH6L 6R6MUSTD QUGLIL
aempuiled o emem  HLOIPL UM MGmeT UTLSHL L SS6T  SligliLemL_uled  &MHLNGG6L
LUNMH & G6)

6: HMUALMLAH LUNMHMI(LPEHM S 6iT

LEBTenLWISMe, Q&&T0  SOHINEHL (Wemm - elemenuml(Bpsnm - BHlgLLLpenm
QWL (Wpevm - SO Wenm -  GCoUTFmelpemm - Uetalulled  GLOILp
LNHMENSST UTLSHLL LD SWTHLULSET SeuSIID - HOMD UGLL (PHD 6R6TUSMLD
QGUINDSTe SLOIDL LML &8 [HSHSHSHenen M&e.

7: LI HMHLIGHHe0I6L QAFHTLHEL MIL LIS &, 6dls 6T

Coemeauset - (P&HAWSGHUD - SHempulled SemUjld SHENSGET, SHempuiled SeMLDUITE
SHONG6T - UTQETTE0 - QHTMELSGHTLE - eeedllLgley BITLTE SH@Hel - LULEF&HT - 660,
ol GOUUseT - S e afpgd - smeCGed UL afipdd- euemuLLD, LIHIHSsT,
SIL_6ML561T, @6M6UoILLILD.

8: GHLL6L,CU&EHEL HM6DTS 6T

CaLL6L SHmeit - (PEHHUWSHIOD - CHLL 606 aULfld HDHMEL - CHLL 6L HMenen aU6J&HGLD
QULNIGET - HetTemn&eT - GUEHEL Fmeom - UMUQWLTH LUNDH eSS (P& -
Coprésniser- HmbHw CUEFHT HELEOIWILLSET - S(HHSTL CUEHT GEDMEET - HEMENILLD
QUN(PEMMESET - BT QABALD LUNOHA - BT NP LUNOHE

9: LIgGHGH6L , eT(LpGH6L HM6irs et

Lig6H60 eI - (PSHWSFIaUD - Ligbssd MGGl CHTEEMSET - 61(p&GIS Fal (HG6,
MU (B LigHSHe0, eUMUSGET LigGge0, Hleom, Gmmaer - (PHHI(WeOMm Uigl -
QETLUPEMM LIQLIL - SYDbG LigliL - SNSHEMM UigLiL| - 61(PSHIHEL HM6I - 6T(LPSHIUSMSHT6u
QST 58 Hlemev - 6T(PSHIUSDGS (W6 LUNDE - HeLEL MSCIWI(LPSHS6T QUICOLISBET - 6T(L)E)IS 6060
QU S G 6T

10: QuomHl gy AWy

QL AWt QuibL&eT - Sl HGHGT - QML Hmemest GCLLLGSHISHEL -
ventNuilemL U LD - eUGLIL| GLOGLTETIENLD - LD6WT 6T(LPFEFM] & LOELSEET - HEMEVEMLOLI LIGTOTL|
- &DUYS6T -FUPSHTWIL LRISefLIL.
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SHUSGLD (LPHME 6T

alifleleny,  SHEOHGHIDIWIML 6D, LOTewed] &SHSHIRGL, EUUTTGL elanshd, GWpd
&HUGHHL, CQFUGHSTLLE, USTMS alfld SDNGH, QFIIGH SMHMEL, Y UIJHIGLD,
LI6TTILD 6360, QEWELHIL L& SMHLING F6L, Q&6 (I (LM, aN&eNens G (Penm,
eNemenm_GWenm, Seateil allfld &HINGSH60, Qe alflé HINGSH6L, LML 6D ELH6VLD,
BIL&D cpevld &MINGHeL, GQemmeumpe), Hmuys QerHeumbey &M §s GCaetalsd
&HaNG6T epeuld &MINGH6L, QAMALILLNDHOMIIE|S Fal D IS SMHLNGES6V.

HOISE

QGLUUS Caiel, eumiQMAS Caie], eUUMLLILSET, IGLULS &@hSSTMSD, DTHFIL LML LD
(B HFHEL - QUGLILN6L LOMEuTeUT&H6T LRICHMenL ST 6D.

Qew(wenm LuNm& & e

1.

a &~ N

9.

10.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
QamevoeNenemul(hd HWIMFGEH6L.

GSOUINLL S FHmeoLINed 2 60 HUWIMHEG60.

Seollg HLOIpHemLUNeL GLI&H6L.

2 MIGEH&HGS SHNGSH CQUMAMWTARNWTSELET HDhEHeU] 61601H SIHGID eR@HeumIL LMHMIG
SITJ6UTMRIS EHL60T 6Xl6IflE & 60.

60 o Fefllyl uuIma.

geTaugl G UTLSHAHGU UTLS GMILLY 6T(pSISE.

gaNeaUg e(h UMD &ON&GS QFTADOBIL LGS sTeueuTm) LwleTURSSHIH6 6T601dH SHLL LD
HITHES60.

@B QuUOD SOPMIETHET LLIqulsd SWIMfHHe0

QUMQEITE0), QFHTEMELSGSETLE HHLDEFESET FIMHG S 60

UMJemed [HIT6LS6IT

1.
2.
3.

AQusdest gurud, . QFDCWLMANS &eveall, EMHST LLaNagTery, C&eomener.

sewuiLgl.ell. (1989) BOMALD SHINGGD (P&, FTHST LLaNaev, Cl&eimsment.

Camdleom SRSGFMH (2000) GLPHMSMWDWIS HLANWD SO SHINSSVID, SleFFLID
LiapLD6Y, SMHSIKJMTLOLD.

ComeaNbaymger, (. (1990) BOMOUILD SHNGGWL (PODEEID CHTEEMSHE@HLD, Freveaid
USIILSLD, Q& 6dT6m60T.

SLeumepHS), 2013. UGSLLMMEE QeueilGil, Lglsneu siflwalulsd Quissd, LgECsT.

SMEGTF6H, 2010. H6vre) YAHWIF, LTTH LSS SMe0UILD,ClF 60160601,
CougmIGCaHmumed, @.UM(1991) MUBSLOLD SONGGWD (PMMEET, F@hHeom GeueNuilL &b,
Geugyry.
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Course - 8(ii) Pedagogy of English Il — Part 1
Credit: 4

Essence of the course:

Equipping the student with English knowledge for communication and Literature for

appreciation. Developing the skill of communication in order to help children at various school levels
towards effective communication. The course focuses on developing the ability of the future teachers
to transact language in inclusive classroom.

Objectives:
At the end of the course, the student teacher will be able to

develop English Language teaching competency.

understand and appreciate the importance of English.

have a critical study of learning English as a second language in the multilingual Indian Society.
understand the role of English in India and to improve English Language attainment.

produce the different methods, techniques and strategies of ELT.

Prepare and use appropriate teaching aids to make teaching more effective.

develop the various micro skills to teach English language.

acquire the skill of preparing lesson plans to teach English.

CONTENT OUTLINE

Unit 1: Foundation and importance of English language teaching

Meaning, Nature of English Language-English as a First Language; English as a Second
Language (ESL); English as a Foreign Language (EFL)-English in Post-colonial times- History
and Position of Languages in India; Kothari Commission (1964-66); NPE-1986 National
Curriculum Framework-2005(language education)-Principles of English Language Teaching.

Unit 2: Aims and objectives of teaching English as a second language

Aims of teaching English at the primary, Secondary and higher secondary level. English as a
Link Language — Functions of language, Linguistic Principles of English Language Teaching;
a Library Language, Window on the west, English as an asset language- Objectives of teaching
English as a second language — a) skill based (LSRW); b) ICT Language- Difference between
learning a mother tongue and a foreign language.

Unit 3: Teaching skills

Teaching Skills — meaning, analyitical approach to understand teaching learning process in
English in terms of teaching skills — relevant teaching skills in teaching of English as second
language — core teaching skills, meaning, components, observation procedure, writing lesson
plan, for the following core teaching skills — skill of stimulus variation, probing questions,
using black board, reinforcement and explaining — using micro teaching as a technique for
acquiring teaching skills — integration of teaching skill — strategies — link practice
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Unit 4: Methods of teaching English
Direct method, Bilingual method, Dr. West method, Audio-video method — CAI (Computer
assisted Instruction), CALT (Computer assisted language teaching), CLT (Communicative
language teaching)- Play-way method.

Unit 5: Acquisition of language elements
Parts of speech, Tense forms, sentence — classification; types of sentences — simple, compound
and complex; pattern of sentences, forms of sentences: active and passive and question tags.

Unit 6: Lesson Plan format- Prose
Planning of the lesson —Need, Features and Advantages of lesson plan — different
models/approaches for writing lesson plan — Planning a Prose Lesson (Herbartian steps) - aims
and objectives of teaching Prose-Identifying and listing language material to be taught (New
lexical items and structures).

Unit 7: Lesson plan format-Poem
Concept, aims and objectives of teaching poetry in second language — Poetic devices-
Difference between prose and poetry teaching- Steps of preparing a lesson plan on poetry.

Unit 8: Technology resources for English language teaching
Concept and use of A.V. aids in the teaching of English: Black board and white board, flannel
board, bulletin board, flash cards, posters and flip charts, video clips, pictures, photos, puppets,
postcards and advertisements, newspapers, brochures, Realia. Over Head Projector (OHP),
Radio, T.V., role of computers, Power point presentation, Language laboratory and language
games.

Unit 9: Skill of listening
Concept of listening in second language-Listening skills and their sub-skills -Techniques of
teaching listening - Role of teaching aids in teaching listening skills - Difference between
hearing and listening.

Unit 10: Teaching of receptive skills - skill of reading
Concept of reading in second language-Mechanics of reading (Eye span, pause, Fixations,
Regression and speed) Types of reading: Skimming, Scanning, Browsing, SQ3R, Silent
reading, reading aloud, Intensive reading and Extensive reading.

Mode of Transaction:

Use of multimedia resources, Library resources, Accessing Online input on the topic, Print
versions of texts focusing on communication, Usage of ICT, Introductory lecture, Micro-teaching
through video lessons, Lesson Plan preparation, Demonstration, Mind mapping, Small group
discussions, Dictionary and Online referencing, Language Lab activities

Practicum: Task and assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
2. Seminar on foundation and significance of English language teaching
3. Oral Communication tasks
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Language Lab activities

Preparation of micro lesson plan using computer assisted instruction

Sessions in small or medium groups

Language games on grammatical structure

Dramatization and miming.

Project on formation of new words

10. Planning of 10 vocabulary building exercises and techniques to teach the students in the
classroom.

11. Assignments & Library work

12. Preparation of audio visual aids(PPT, Charts, Models)
13. Listening to radio news and responding to questions.

© o N R

Mode of Assessment:

Evaluation based on documentation (written) — Address the level of pupil involvement in

Group Discussion — Performance evaluation (seminar, project and assignment) — Monitor the ability
to distinguish between similar concepts — Use of Checklist to monitor, rate performance in each skill
— Monitoring performance of communicative tasks
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Course - 8(iii) Pedagogy of Hindi Il — Part 1
Credit: 4

T

T qreg=aen@l 2005 a1 forar @1 AfushR wFe 2009 fommerht foam qem fem wfaw & fieee wewi
w1 eF H T@d gu e w1 qfHeRr U Uk ogd @€ UNEdd i WA kel @1 uredeEt 6 ool qen fererent
H G TN UG F TT A B WA @ W oR, 9 den-faem w ey uie & Wesd iR yas
% ®0 U ged ufeRl VM Rl #M R ST ¥ W 2005 K Thefl wedeA S AT et ® f @
e % faatk R 99 % W@ o9 W 7 W Ak fownhfE g 9W wifed e & ufmEr § w@E
TS T T E UG F ST FEeR w1 fRw oA & fau ged € fF semw foen & wewsw ®
uRad o foamert foren sreRenr ® ufedd # ved qft 9y € 99 3@ e ¥ g @nt H @ eI
gfewon § ufeadd oy o Rersh 1 ufeRl W orewen W oW Wewqul ¥ 3@ sfie ¥ er-Rreer w6
WeEET SR oft Hequl & a1 ®, FEifw o w0 foen w5 omemfen &1 %W s 2, Wt faw e
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Y g2 U fagell W9 - wgwnfyes e, @Hm w1 mWiemd, wifd i frem § o w ofger enfk w9 @Hm
forerhl & fou S&d @ W1 oreAmss fYiem § oAU SReld @0 W w2

IAAE TETHA O F A TWERT AR ded-faan #1 ® gfedt & em 8 @R @R fw T doemen
g T foge wRteonfefal w1 sgw mw-foeor w1 GER 6 wemEar faon

T % favie S
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e W HEd HI GoMIHE FfHAT HI ST
o Y H TAEY I HALAT H GHSH]
o THT HI NI, el i OO R GH F ™ Gk G I S
o wi & We W wed & iR, wifd iR wafaer & wid we g
o Wy HWEw & ql% AR R I SEAT S HHEA
o TITA, URHHA AN WSHYEIF H1 favelmu wX wHem favie R o= # TEH & STER Qe
o oy 3R Wfe & Felw wI S
o f&& wrm & fafow w4 &R sifyeafraat &1 S
o Wl IR eIl W1 Todsd sifueAteRd
o wEl arifwdAl % wia Feeeier e
o IR F WA SR fE H S
o fomnfdat #1 gorrcgsw emaT HI TEEEAT
o wwdEl & WuEl famE % Wi Em WAMT SR SH WY i & foq famiem W we-wE & "
S
e VTN & THTART &I WhAT I S
o sl iR R wifeforsr wifrer Torret &1 "W @R |UE
o W HWEH-fa@M & goHTs ICHI HI HIA
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e 1: faft @ s
T fafy &1 deiear T o vndE fafwi @ fewedr — wmw-fawm § faft w1 wew — 5=
O HT URAET W LM

TP 2: TEaw gor ggfaat o e o
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T YANRIAT i SE¥ARAl TS gadr feefq — el #ivel g T 9T WERTnen o SR e —
THT-JANTIET i HHG — STo-FArEmen ® Yged foRd WM dTel STevAd SUSIUl — MTHI-YARTINEn
FHF H HEE

e 5: FRAeS @ Steres o
s g &1 o @ sy wWee — fRmes fage & wE fafrat — Sewes fger =
AMETIRA T e —fet o 99 4 fise oot & fau swemers faegor — et v 9= ® 1@
M A e % #Rw ud e

THE 6: WINI-WYfE & ARG agdt w1 faeor
et v # W, BR, WHR # W — fel W H wiwgww qu e fawl o wedm —
fafr= oaefore sraat & feor § SRR WM atet grawntEl — et wifec wi fafv= faumet @t
Ui ok — feed foor ¥ gEreR SR WArifFdAr # SurREd

WE 7: e wifew & wafeafea & fafie @
qUEhid Td GUEd & AH U — YU ARH JFRS  AeHh, Hfd MGl wd Afeferd Mt — famast wd
FEA — e AR-foae Td HaR, T — FEHl, AR TE Tha ST

THE 8: WHANET TH suwt foemw
ATl T Heed Td TO&C — YRAE GH=A 6T 61 foIad — 99eeR- T $igd & &9 § —
adaH fe<t wifecd & wHciEs — GuEEs % ot TU- Afd @ Yol % W= #

R 9
afe=t wrft et W sremRa fomnfefat @& fow wwer et fueor w9 wAifat - dfrw sem, — = -
T TREL. —fe i - TF [T - e & 3fe ¥ owRa % fafve gt @ gEer -
dfera wient — et *1 Gaunhe frafd ok wewmw & w9 4 fowfad @9 W oem arell i
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e 10: fe<t wifecrst o1 dfya faavor
TR vRd ¥ fet wifesdr  — fafeosefn vg & et wifesdr — siyfis wa & fe=dt
iR — %9 IR el WEThR — el & THg@ SYdl drises it

(3E-10 W WAfAT SHEA & WEH W SHRANS/ SERANTR Y ooUem &1 W@l @ R oaw =
Hifg@®nl &1 SMEURYT IH 316vd )

Practicum: Task and Assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
2. Other practicum activities relevant to the syllabus.

-
1. B, faereEm @ - et foeror o= oo & e #
2. HHA TER & - fe=dl =R
3. Sl A= Tl - F=g o=t
4. . IR fag - AMYfF® Wifed H Fgfeaai
5. SILUTESH uved - fafay wifefeaes =g
6. of.aeHREe Mt - TN fafy SR e
7. SILIGNY SHET - fe=t feqor
8. TIImsE . wygfemr - Hen feqor
9. &g & deam & whwE -1, fe<d w1 AwtR SR

2. AT T qun e ad e

3. fe=i foeror fafay smemm

4, &=t foeror owmisa wftuex

5. fgdta o faeor & sfusfa sfrm @t deFrarSt
6. w1 foeqor qem v fawm
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Course - 8(iv) Pedagogy of Malayalam Il — Part 1
Credit: 4

Essence of the course:

This course equipping the student teacher with Malayalam knowledge for communication and

its values for appreciation. It helps to prepare and use the various teaching aids in learning of
Malayalam. It also develops the skill of communication in order to help children at various school
levels towards effective communication. The course focuses on developing the ability of the future
teachers to transact language in inclusive classroom.

Objectives:
At the end of the course, the student teacher will be able to

develop positive attitude towards mother tongue (Malayalam), the rich and vivid culture of
Kerala, Arts of Kerala and Folklore etc.

develop the five basic skills such as reception, expression, creative ability, aesthetic sense and
productivity.

develop linguistic abilities — vocabulary sentence pattern, proverbs, idioms, grammatical
structure etc.

develop an insight into the historical and contemporary relationship with other Dravidian
languages, Indo-Aryan languages.

acquaint the trainee with advanced development in the theory relating to the teaching of mother
tongue.

acquaint the trainee with some of modern methods, techniques, procedures in teaching mother
tongue.

help the student to improve his professional competency and consciousness as a language
teacher.

acquaint the trainee with the use of different teaching aids, materials and media used in
language teaching.

develop computer skill in curriculum transaction.

Unit 1: Values of Teaching Malayalam

Disciplinary and cultural values: Mother tongue as medium and experiences — Means of
developing imagination, aesthetic taste and creative talents - Mother tongue as the key to social
and cultural heritage. To inculcate social, moral and spiritual values — perception, expression,
appreciation and culture.

Unit 2: Values of Teaching Malayalam — Application consideration

Application consideration: The correlation of the study of Malayalam with other languages.
How far the knowledge in the mother tongue can be utilized in the study of other languages
Sanskrit, English, Hindi and Tamil - Helps the covering of a major area of human experiences
- Gives the essential basis for the study of all other languages and subjects in curriculum.

Unit 3: Instructional Objectives

Concept of objective based instruction — Relationship among the objectives — learning
experience and evaluation - Instructional objectives and specification of Malayalam with
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special reference to Bloom’s Taxonomy - The aims and objectives of teaching mother-tongue
at the school level.

Unit 4: Techniques and Strategies of Teaching Malayalam
Mother-tongue as medium of thoughts and communication of ideas, emotions and experiences
—means of developing imagination, aesthetics taste, creative talents — key to social and cultural
heritage — inculcate social, moral and spiritual values — reception, expression, creative
ability, aesthetic sense and productivity — importance of language in life — especially mother
tongue — education — culture, thinking special life technology and democracy.

Unit 5: Methods of teaching Malayalam
Old methods — indigenous oral method. Methods — merits and demerits — new trends in the
methods of teaching — direct method — play — way — Dalton plan — dramatization — creative
activity — inductive, deductive, assignment modern innovation on education — systems
approach — programmed instruction, interaction analysis,

Unit 6: Educational technology used for learning Malayalam
Computerized instruction, stimulation in teaching, micro teaching - Listening — various
listening activities — hearing — visual impressions — radio, speech, film, television, pictures,
charts etc. How to prepare children for listening — importance of listening — basis of language
learning - Oral work — importance of oral work as basis of language learning — social and
cultural importance — the value of subconscious comprehension before speech.

Unit 7: preparation and use of various learning aids in Malayalam
Use of Audio-visual aids — Radio, TV, OHP, Video, Language Lab, Internet, CD, Clippings,
Pictures, Charts, Models etc. - Newspaper language — Style — Structure of News-Heading —
Credit line (By line) — Place line — Inro (lead) — Body — Nature of news - Radio language -
Advertisement language - New generation medias and its language — History of social networks
— Educational possibilities of social media — Youtube — Twitter — WhatsApp Messengers —
Blog

Unit 8: organizing and maintaining library, language lab and other resources in Malayalam.
Importance of library in language learning - Types of library - Organisation of classroom
library and school library - Techniques of library utilization in language learning - Relevance
of language lab.

Unit 9: appreciating poems, short stories and other forms of literature
Importance of reciting poems in chorus in the language classroom - Importance of analyzing
symbols, images, rhetoric, tunes etc. used in poems - Importance of analyzing symbols, images,
rhetoric, etc. used in stories for the appreciation.

Unit 10: Grammar, Poetic metre and Figures of speech
Parts of speech — Tense — Gender — Number — Case - Sentence structures - Language poetic
composition (10) - Use of various poetics (10)
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Mode of Transaction
Dialogue, seminars, discussions, and group-work

Practicum: Task and Assignment
1. Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)
Five relations of other language
Prepare a note on Malayalam curriculum in High School
Write an essay on approaches of Malayalam language in primary classes
Critically analyse the objective of teaching mother tongue.
Prepare a teaching manual on the basis of Bloom’s taxonomy.
Critically analyse five different methods & approaches in Malayalam language study.
Prepare one radio news & television news.
Prepares a collage on any relevant subject.
. Prepare two journal articles reviews from popular journals of Malayalam.
. Prepare a list of 10 books with all bibliographic details.
. Collects folksongs with similar tunes of poems in the text book and recite in groups
13. Analyse the language, images, rhetoric and symbols used in any short story/Poem.
14. Prepare a note on teacher directs grammar & prosody.
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Mode of assessment:

Written test and Task and assignment
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Course - 8(v) Pedagogy of Telugu Il —Part 1
Credit: 4

Essence of the course:
Objectives:

CONTENT OUTLINE
Mode of Transaction
Practicum: Task and Assignment
Mode of Assessment

References:

Syllabus yet to be prepared for Course - 8(v) Pedagogy of Telugu Il —Part 1

Course - 8(vi) Pedagogy of Mathematics — Part 1

The same syllabus as given in course 7(Vii)

Course - 8(vii) Pedagogy of Physical Science — Part 1

The same syllabus as given in course 7(Viil)

Course - 8(viii) Pedagogy of Biological Science — Part 1

The same syllabus as given in course 7(ix)
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Course - 8(ix) Pedagogy of Commerce Il — Part 1
Credit: 4

Essence of the course:

Considering the importance of teaching and learning in the knowledge society with
technological developments, the commerce teachers should have the improved pedagogical knowledge
and skills. They should be familiar with the methods, techniques and approaches in the teaching and
learning of Commerce and Accountancy. The competency of the teachers in the holistic assessment of
learners to enable them for further learning is another important aspect. Considering the changing
socio, political and economic aspects, and this course is designed to provide special skills to the student
teachers in planning, teaching and assessment aspects.

Objectives:

At the end of the course, the student teacher will be able to

acquire knowledge of the terms and concepts used in various methods and techniques
of teaching Commerce and Accountancy;
understand the different types of teaching and learning methods, and technology in and
of Education to teach Commerce and Accountancy;
apply the knowledge in analyzing, selecting and adopting the suitable methods,
techniques and aids for the purpose of teaching Commerce and Accountancy;
develop skills in using the suitable techniques in teaching and testing ;
develop interests in knowing the recent development in the teaching methodology, and
technological developments in Commerce and Accountancy , and
develop a desirable positive attitude towards the innovations in Commerce and
Accountancy.

COURSE CONTENT

Unit 1: Lesson planning
Macro teaching - Lesson planning — types - format -needs -aspects of a good lesson plan — unit,
instructional objectives, specifications, teaching aids, content analysis, learning experiences,
evaluation, review, and assignments — four column lesson plan —horizontal relationship in the
lesson plan — different models/approaches for writing lesson plan

Unit 2: Organization of content and learning experiences
Organization of subject matter -unit —topical -concentric—logical and psychological — maxims
in teaching -organization of learning experiences —types-Edgar Dale’s cone of experience —
motivation.

Unit 3: Instructional Aids
Teaching aids — classifications — two dimensional and three dimensional — projected and non-
projected - aural, visual and activity aids — display boards—teaching aids for preparation,
presentation and feedback-importance of teaching aids.
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Unit 4: Evaluation
Measurement and Evaluation — formative and summative evaluation -Objective based
evaluation (OBE) —Types of tests- oral test ,written test ,performance test -achievement test,
diagnostic test and prognostic test Continuous and Comprehensive Evaluation- needs and
characteristics of CCE —Scholastic area— Co-Scholastic area — functions of continuous and
comprehensive evaluation— measurement of students’ achievements, recording and reporting-
marking and grading schemes

Unit 5: Review and Assignment
Review — fixing device - need and importance —characteristics of a good review. Assignment
—types — identification of slow and gifted learners -assignments to suit individual differences.

Unit 6: Instructional Methods -1
Lecture method- Descriptive method—Objective based method — Demonstration method —
Lecture cum demonstration method- Problem method — Project method — Inductive method —
Deductive method — Case study — Surveys and market studies. Socialized recitation methods
(Discussion methods) informal — formal, seminar, symposium, workshop technique, panel
discussion- Tutorial method -Assignment method

Unit 7: Instructional Methods-11
Students motivated technique - analytical method - brainstorming—heuristic method-
simulation and role playing -team teaching- individualized instructional methods- Methods
suitable for teaching Accountancy and Commerce

Unit 8: Innovations in Teaching and Learning Process
Innovation-Meaning - Barriers to promotion of innovation- Characteristics of creative people-
—CLASS(Computer Literacy and Studies in Schools)Bloom’ s Objective based Instruction
(OBI)-Mastery Learning —Individualized Instruction —Personalized System of Instruction
(PS1-Keller Plan) - Programmed Learning-Teaching Machine —Modules —Cybernetics. Models
of Teaching —Technology enabled teaching and learning.

Unit 9: Innovations in Evaluation
(a) Evaluation of students: continuous evaluation — self-evaluation — question bank — open book
examination — grading. (b) Evaluation of teachers: self-evaluation — peer evaluation — student
evaluation

Unit 10: ICT in Commerce Education
ICT in Education —~Web based Education (Virtual) — e-learning — e-tutoring — Computer
Assisted Instruction (CAI)-Computer Managed Learning (CML) — Tele/Video Conferencing —
Interactive Video — Multi media — Multi-purpose Kits — SITE (Satellite Instruction Television
Programme) — ETv (Educational Television) — Edusat — Reach the Unreach — UNESCO
Learning Without Frontiers (LWF) — Virtual Classrooms Technology — ebook — Digital
Library — Lecture Notes — Electronic Community
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Mode of Transaction

Lecture method - Lecture cum demonstration method - Lecture cum discussion-Inductive and

deductive- Peer committee work- -Peer tutoring and teaching-Debates - Dramatization,-Discussion
method -Brain storming —Workshop-Seminar — Symposium - Panel Discussion-assignments -Project
method - Problem-solving method — Observation method(field visit/exhibition/internship) CAI- e
learning and other self- learning methods.

Practicum: Task and Assignment

1.
2.
3.

6.
7.

Practice minimum 3 Micro teaching skills and maintain the record.(Compulsory)

Prepare a case report on the success story of a business establishment.

Collection of e. learning resources in Accountancy and Commerce and maintaining a record
and presenting them for peer reflection.

Prepare a record for updating and contributing through bulletin boards kept in the class.
Prepare a reflective report based on your group work in the preparation of lesson plans in
Accountancy.

Critically analyze the CCE practices in the schools.

Any other field based project, task or assignment connected with the units in this course

Mode of Assessment:

Unit test, Project, Preparation of assignments, Preparation Teaching aids, Seminar

Presentation.

References:

1.

8.

9.

Musselman Vernon A et al (1979) Method of Teaching Accountancy, New York: Mc Graw
Hill.

Tonne, Herbert A, Estele L. Popham and M. Herbert Freeman (1957) Methods of Teaching
Business Subjects, New York: Mc. Graw — Hill Book Company Inc.

Singh, Y.K. (2005) Teaching of Commerce, New Delhi: A.P.H. Publishing Corporation.
Seema Rao, (2000) Teaching of Commerce, New Delhi: Anmol Publications PVT Ltd.
Selvaraj Gnanaguru.A., Nellaiyappan. N.O. Muthumanickam.R. and, Sureshkumar.M.: A
manual for Training to Guide Teachers, Department of Education , Annamalai
University.(2004)

Kumar.K.L. Educational Technology, New Age International Publishers.New Delhi.
Aggarwal J.C., Teaching of Social Studies an approach, Vikas Publishing House Pvt
Ltd.(2006)

Vanaja.M. Educational Technology, Neelkamal Publication PVT LTD. Hyderabad. (2004)
Educational Evaluation, School of Education, Indira Gandhi Open University, New Delhi.
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www.scholastic.com
WWWw.nepcam.org.an
www.educatorstechnology.com
www.ecsu.edu
www.studentguide.org
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www. Sitesforteachers.com
www.ala.org
www.edudemic.com
www.sciencedirect.org
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. www.ctforg.in

. A resource book for teaching and learning in commerce.

. http://www.tutorialspoint.com/e_commerce/

. https://www.humanrights.gov.au/working-paper-e-commerce-reference-web-accessibility
. http://mww.htmlgoodies.com/beyond/webmaster/projects/electronic-commerce-tutorial.html
. http://www.dynamicwebs.com.au/tutorials/e-commerce.htm

. http://www.tallytraining.in/

. http://www.tallyschool.com/free-tally-course-online/

. http://educators.brainpop.com/bp-jr-topic/tally-charts-and-bar-graphs/

. http://superapstudent.blogspot.in/search/label/002.%20Start%20Tally
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ENGAGEMENT WITH THE FIELD

a. Task and Assignment related to theory courses

At the end of course outline in the each of the theory paper offered during the first academic
year, practicum activities are listed. At least two of these activities in each theory course will be carried
out throughout the year and will be assessed at the end of the academic year. The assessment will be
totally internal. The marks allotted will be 10 for full course and 5 for half course.

Course — 9 b. School Internship (4 Weeks)

During internship in the first year, student teacher shall spend 4 weeks, spread over several days
throughout the year. This will include one week of school engagement and three weeks of other
engagements as explained in the syllabus.

This will include one week of school engagement by the student teacher making observation in the
school and 3 weeks for visit to innovative centers of pedagogy and learning, educational resource
centres and community resources. Within the institution, the observation will focus on understanding
the institution in totality, with reference to features such as its philosophy and aims, organization,
teachers’ role, student needs with respect to their development, curriculum, its transaction and
assessment. This period can also be spent for working on projects and tasks based on the course papers
in school or out of the school. The observation record and/or project report of the student teacher
should be the base for awarding CCE marks by the faculty.

Course — 10 c. Community Living Camp

Each college of education shall organize a camp of a minimum of 5 days and provide training
on community life, First aid/ Scouts & Guides /Social service / health and hygiene/etc. the camp may
preferably be held outside the college in a rural setting.

The 5 days programme should include the participation of student teachers in community life,
awareness creation on clean India, Environment, disaster management and other topics of social and
current interest, tree plantation, cultural programme and other activities in the village along with local
people.

A self-study report regarding the camp from planning stage to camp evaluation stage along
with necessary photograph should be submitted for continuous and comprehensive evaluation
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Course — 11 d. Yoga, Health & Physical Education — Part 1
Credit: 2

Essence of the course:

Sound Body with a sound mind has always been the concern of India. With the changing

conditions there are many a health hazards. All of us need to learn how to observe sound health. This
course offers the opportunity to learn the yoga and produce the health. It also deals with good food
habit, nutrition, physical exercise and sports

Objectives:
At the end of the course, the student teacher will be able to

acquire the knowledge of Yoga, exercise, health & fitness

understand the nature and structure of human bodies, injuries during emergencies and to
provide first aid.

apply discipline, rules and regulations to organize sports and games in schools.

develop skills in organizing the physical education, health and yoga programmes in schools.
develop interest in yoga, physical and health education,

develop positive attitude towards the participation in yoga and health activities.

CONTENT OUTLINE

Unit 1: Yoga and Health

Meaning of yoga — need and importance of yoga — Kriyas — physical exercises — types of
exercises: aerobic, anaerobic on various systems (circulatory, muscular, digestive & respiratory
systems) — yoga in present life — role of India in yoga — yoga in global awareness. Branches of
Yoga: Bakthi Yoga, Karma Yoga, Raja Yoga and Gnanayoga — Eight limbs of Yoga: Eyama,
Niyama, Asana, Pranayama, Prathiyagara, Dharana, Dhiyana and Samathi.

Unit 2: Health education

Health needs of children and adolescents, including differently abled children — understanding
of the body system: skeleton, muscular, respiratory, circulatory and digestive in relation to
health fitness — bones, muscles, joints and their functions. — Status of Health Education in India
from Pre-Natal Education through Higher Education, Yoga &Yag, Health & Hygiene, Mess &
Toilets, Disease & Dispensary, Work & Leisure. Health Observation Programs in schools —
Body Mass Index ratio.

Unit 3: First Aid- Principles and Uses

Structure and function of human body and the principles of first aid — First aid equipment’s —
Fractures-causes and symptoms and the first aid related to them — Muscular sprains causes,
symptoms and remedies — First aid related to haemorrhage, respiratory discomfort — First aid
related to Natural and artificial carriage of sick and wounded person — Treatment of
unconsciousness — Treatment of heat stroke — General disease affecting in the local area and
measures to prevent them.
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Unit 4: Food and safety

Food and nutrition, food habits, timing of food, nutrients and their functions — Fast Food
Problems, understanding and practice sanitation — handling of drinking water, disposal of solid
and liquid waste — safety and security — disasters in and outside schools, ways of prevention —
safety from snake and dog bites, animal attacks, prevention and treatment.

Unit 5: Physical exercise and sports

concept and objectives of physical education, physical fitness, strength, endurance and
flexibility, its components, sports skills, indigenous and self-defense activities — games &
sports — athletes — general physical fitness exercises — games — (lead-up Games, relays and
major games) rhythmic activity, gymnastics and their impact on health.

Mode of Transaction

Lecture, workshop, discussion, field visit, play ground work, demonstration, practice.

Practicum: Task and Assignment

1.

B w

© NG

10.
11.

Prepare month wise self-reports based on the development of your physical fitness — height,
weight-Strength, speed, endurance, flexibility and body composition.(Walking, Running,
Throwing and Jumping etc.)

Prepare a record for yoga learning and performing basic yogic activities along with your
reflection and your yoga practice photographs.

Write a report based on visit and interview with the personals in yoga and health centres.
Prepare an album for yoga, health and physical education (minimum 10 pictures in each
aspect).

Demonstration of Yogic exercises.

Make a portfolio of various Games for school children and their advantages.

Preparation of inventories on myths on exercises and different type of food

Make an inventory of energy rich food and nutritious food(locally available) indicating its
health value

Make an inventory of artificial food and provide critical observations from health point of
view

Prepare inventory of Medicinal plants and their medicinal values.

Select yoga practices for persons of average health for practical yoga sessions: Supine position,
Prone position, Sitting position, Standing position, Kriyas, Mudras, Pranayamas

Mode of Assessment:

Yoga practice, filed visit report, written test and presentation

References:

1.

2
3.
4

Krishna. G(1993) The purpose of Yoga, NewDelhi UBS publishers LTD.

. Tiwari. O.P.(2002) Asana: Why and how . India: Kanalyadhama

Raja Yoga — Methods and practices — Dalmite

Mangal , S.K — (2005) Health & Physical education. Ludhiyana: Tandon Publications, Book
market.

Hedge (1997) How to maintain good health, NewDelhi: UBPSD Publishers
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Kalyana publishers.

Health Education for school age children — A frame work central Health education Burean&
NCERT, NewDelhi — 16.

Dhananjoy. S & Seema.K.(2007) Lesson Planning : Teaching methods and class management
in physical education. NewDelhi: Khal Sathiya Kendra

Physical Education Lessons: Dr. J. P. Thomas

Dr. J. P. Thomas (1954) Organization of Physical education, Chennai: Y.M.C.A. College of
physical education.

Agarwal, Satya P. (1998), The social role of the Gita: how and why, MotilalBanarsidass, ISBN
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Florida.
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€. COURSES ON ENHANCING PROFESSIONAL CAPACITIES (EPC)

Course — 12 EPCL1: Reading and Reflecting on Texts (*2)
Credit: 2

Essence of the course:

The course is designed to enhance the reading capacity of the student teachers. It will enable
them to develop meta-cognitive awareness. The course offers opportunities to student teachers to read
a variety of texts and respond to it creatively and critically.

Objectives:
At the end of the course, the student teacher will be able to

e Understand the meaning, process, importance and characteristics of reading.
Understand and apply different levels, types, techniques and methods of reading.
Acquaint with the skills of reading different types of texts.
Develop different types of reading skills through various activities and met cognition
Learn the skills of reading comprehension and to enhance vocabulary.
Acquaint with the problems of reading across curriculum

CONTENT OUTLINE

Unit 1: Introduction to Reading
Reading — Meaning and Process — Importance of Reading across Curriculum — Characteristics

of Reading.

Unit 2: Reading Skills
Levels of Reading: literal, interpretative, critical and creative — Types of Reading — intensive
and extensive reading, Oral &Silent Reading — Reading Techniques — Skimming and Scanning.
— Methodology of Reading

Unit 3: Reading the Text
Types of Texts — Narrative, expository, descriptive, suggestive, empirical, conceptual,
ethnography, policy documents, field notes — Importance of Different Texts in Curriculum

Unit 4: Developing Reading Skills
Developing Critical Reading Skills — Developing Reflective Skills — Activities for Developing
Reading Skills — Developing Metacognition for Reading

Unit 5: Reading Comprehension
Developing Reading Comprehension — Developing Vocabulary for Reading — Problems of

Reading

Mode of Transaction
Lecture, Discussion, Exercises, Games

Practicum: task and assignment
1. Divide the class in small group and provide different kinds of texts and instruct them to
read and reflect according to the nature of text
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Divide the group and provide one text and suggest students to make different
interpretations

Design vocabulary games to enhance your vocabulary

Read the text and provide a five words summary to each paragraph

Reading and comprehension exercises

Skim through the text and give suitable title to the text

Complete given text in stipulated time and summarize it in 6/7 lines with a suitable title.

Individual reading and writing reflective report (5 books)

Presentation of reflective report for class review and modification of the report

10 Group reading and writing reflective group report (5 documents)

11. Constructive and creative presentation of ideas and pictures like poster on any one of the idea

© o Nk

Mode of Assessment:

Written test, Tasks and assignments

References:
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Course — 13 EPC2: Drama and Art in Education (¥2)
Credit: 2

Essence of the course:

This course is designed to enhance the creativity of student teachers and sharpen their aesthetic
sensibilities. It aims to make student teacher aware of the role of art, music and drama in education. It
will enable the student teacher to use the various forms of drama, art and music in the teaching learning
to improve learning.

Objectives:
At the end of the course, the student teacher will be able to
e Understand the use of ‘Drama’ as a Pedagogy.
e Use ‘Role play’ technique in the teaching learning process.
e Understand the importance of dramatic way of presentation.
e Integrate singing method in teaching learning process.
e Understand various ‘Dance forms’ and their integration in educational practices.
e Use art of drawing and painting in teaching learning process.
e Develop creativity through different creative art forms.
e Understand the efficacy of different art forms in education.

CONTENT OUTLINE

Unit 1:Drama and its Fundamentals
Drama as a tool of learning — Different Forms of Drama — Role play and Simulation — Use of
Drama for Educational and social change (Street play, Dramatization of a lesson) — Use of
Drama Techniques in the Classroom: voice and speech, mime and movements, improvisation,
skills of observation, imitation and presentation

Unit 2: Music (Gayan and Vadan)
Sur, Taal and Laya (Sargam) — Vocal - Folk songs, Poems, Prayers — Singing along with
“Karaoke” — Composition of Songs, Poems, Prayers —Integration of Gayan and Vadan in
Educational practices.

Unit 3: The Art of Dance
Various Dance Forms - Bharat Natyam, Kathakali, Folk dance: Garba, Bhavai, Bhangada, Bihu
and various other dances — Integration of Dance in educational practices (Action songs, Nritya
Natika)

Unit 4: Drawing and Painting
Colours, Strokes and Sketching - understanding of various means and perspectives — story
telling: comics, cartoon non-story telling: illustration, figure, gesture, line art, portrait,
scratchboard, silhouette, silverpoint — Different forms of painting- Worli art, Madhubani art,
Glass painting, Fabric painting and various forms of painting —Use of Drawing and Painting
in Education -Chart making, Poster making, match-stick drawing and other forms.
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Unit 5: Creative Art

Creative writing -Story writing, Poetry writing — Model making - Clay modeling, Origami,
Puppet making — Decorative Art - Rangoli, Ekebana, Wall painting (Mural) — Designing -
Computer graphics, CD Cover, Book cover, Collage work — The use of different art forms in
Education

Mode of Transaction:

Lecture, lecture cum Discussion, Workshop schedule, Slide / Film show, Project work,

Demonstration, Visit, Group work and its Presentation

Practicum: Task and Assignment

1.

© o Nk WD

11.

12.
13.
14.

15.
16.
17.
18.

Develop a script of any lesson in any subject of your choice to perform a Play / Drama.
Develop a script for the street play focusing on “Girl’s education and Women empowerment”.
Prepare a script of Bhavaibased on some Socio-political issues.

Prepare a pictorial monograph on “Various folk dance of Gujarat”.

Prepare a pictorial monograph on “Various Dance forms in India”.

Prepare a calendar chart on “Various Musical Instruments in India”.

Develop an Audio CD based on newly composed Poems of Gujarati / Hindi language.
Prepare some useful, productive and decorative models out of the west materials.

Visit the Faculty of Performing Arts in your city and prepare a detailed report on its
multifarious functioning.

. Organize a competition on some Decorative / Performing Art forms in the school during your

School Internship programme and prepare a report on it.

Organize a workshop on some selected Creative Art forms in the school during your School
Internship programme and prepare a report on it.

Develop a creative design based on your choice for CD Cover or Book cover.

Develop a design or picture based on collage work.

The work based on visits to places of art, exhibitions and cultural festivals and Perception,
reflection, and dramatic/artistic expression (presentation) of any five art, drama and music
items relating to any five areas included in the EPC 2 course content

Individual visits and writing perception and reflective report (2 items)

Group visits (two) and writing perception and reflective report based on class review
Individual Expression (presentation) of any two art, drama and music items

Group expression (presentation) of any two items

Mode of Assessment

Written test and Tasks and assignments

References:

NogakrwnpE
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Natyalekhan by DhananjayThakar
Natakdeshvidesman by HasmukhBaradi
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Course — 14 EPC3: Critical Understanding of ICT (¥2)

Credit: 2
Essence of the course:

The ultimate aim of teaching ICT in the discipline of Education is to disseminate the ICT skills
across the disciplines and aspire for multiple trajectories of best practices as per needs of the special
discipline. The constantly developing field of ICT will always need exploration of new technological
advancements in the context of teaching-learning. This course aims to give an understanding of ICT
and its potentials in changing social contexts. It will give a broad understanding of ICT that include
computing and communication technologies. The students will be able to use basic office automation

Software and other utilities for supporting teaching-learning. An important aspect of this course
is to give a sense of responsibility that comes with the technological advancements. They have to
understand their role and responsibility as a user is not disconnected with their wider social roles. The
choices as personal as preferring a software or a website over the other do have social and economic
implications. Using technology in a classroom is an important skill for learning teachers towards ICT
enabled education. This course focuses on equipping the student teachers with

1. A social perspective on the implications of ICT for larger society.

2. skills of basic computer literacy and ICT-aided learning; and

3. skills of applications of ICT in administrative and academic support systems;

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge about information and communication technology with its educational aims

and principles

e understand effective uses of ICT in teaching- learning, administrative and academic support
systems

e apply ICT knowledge in build the 'digital public’' and explore software for ICT Integration and
Evaluation Procedures

e develop skill in creating ‘learning and teaching resources’ based on ICT

e create interest in ICT Integration with Pedagogy practices

e understand the social, economic, security and ethical issues associated with the use of ICT

e acquire the skill of maintaining the computer system and the skill of trouble shooting with the
help of Anti-Virus and Other tools.

e elucidate the application of ICT for Teaching Learning

e develop various skills to use computer technology for sharing the information and ideas
through the Blogs and Chatting groups

CONTENT OUTLINE

Unit 1: Digital Technology and Socio-economic Context
Concepts of information and communication technology; Universal access VS Digital Divide
- issues and initiatives; — Challenges of Integration of ICT in School; Aims and objectives of
National Policy on Information and Communication Technology (ICT) in School Education in
India; IT@ School Project; — Components and Objectives of National Mission on Education
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through ICT (NMEICT), Spoken Tutorials, Gyan Darshan, Gyanvani, Sakshat Portal,
eGyanKosh; Virtual laboratory and Haptic technology.

Unit 2: Creation of digital resources

creation of teaching resources using Microsoft word, spreadsheet and presentation software:
creating and opening documents, saving and sharing documents, text basis, formatting text/cell,
unicode fonts, inserting tables, charts, picture etc., page layout, printing and presenting(slide
show)documents —MS Publishing Interactive learning with whiteboards

Unit 3: ICT Integration with Pedagogy Practices and Educational Resources

Introduction to Internet: E-mail, Search Engines, Info-Savvy Skills; Digital Age Skills, safe
surfing mode; — Internet resources for different disciplines like natural sciences, social
sciences, Humanities and Mathematics. — General Introduction to E-learning, Mobile-learning,
distance learning, On-line learning, Virtual University, Wikipedia, Massive Open Online
Courses (MOOC:s); — Social networking

Unit 4: Techno-Pedagogic Skills

Media Message Compatibility — Contiguity of Various Message Forms — Message Credibility
& Media Fidelity — Message Currency , Communication Speed & Control — Sender-Message-
Medium-Receiver Correspondence — exploration of software for learning and Assessment in
CCE. Using social Media as a Learning Tool — homework through emailing

Unit 5: ICT and General Administration in Educational Institutions

Use of ICTs to simplify record keeping, information management in education administration
—ICT infrastructure — automated and ICT managed school processes — school management
information system (school MIS) — learning management systems — human resource systems
—timetabling and resource allocation — student record systems — library systems —finance
systems

Mode of Transaction

Project method, CAl, smart board, visual excursion, Discussion, LCD Projection, Demonstration,

Lecture, Web Surfing

Practicum: Task and Assignment
Software:

1.

Create and present micro or macro lesson for the pedagogical subject using power point
presentation and submit in the form of CD and Handouts.

Creating and using Blogs and Google Groups, for teaching and learning purpose.

Develop digital - learning video resources (using like Camtasia software) and upload to
YouTube or any streaming site for educational purpose.

Create and present voice narration for any one topic related to your pedagogical subject.

List and use any two social media for publishing your article related to education.

Develop a report on preparing a lesson plan on any topic from your methods while using
internet resources. The report should mention the details of navigating, searching, selecting,
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saving and evaluating the authenticity of the material and also mention how it adds or justify
the facts, _figures(data), graphics, explanation and logic of the topic.

7. Projects that may involve the hardware like LCD Projector, digital camera, camcorder, scanner,
Printer, interactive white board and software like word processors (MS Word/Libre Office),
spread sheet and Slide Presentation (PPT/impress); and/or Creating and using Blogs and
Google Groups, Google Docs

8. Integrating technology tools for material production and use in teaching learning

9. Ownership of digital resources created and used in education and developing collaborative
networks for sharing and learning

10. Use of ICTs for record keeping, information management in education administration,
communication and information sharing/ storing

Hardware:

1. Write a report about how to install software like word processors, spreadsheet and Slide
Presentation (with pictures of installation process)

2. Make a inventory to Installation of Operating systems, Windows, installation of essential
Software and Utilities; (with pictures of installation process)

3. Connect a computer with various devices including printers, scanners, external storage devices,
LCD projector etc. and draw the structure and function of peripheral used.

4. Use of pre-made digital resources such as CDs, Videos available, or download from website
and integrate it into meaningful lessons.

5. Practice to present the lesson using interactive whiteboard or LCD projector.

Mode of Assessment
Written test, Task and assignment
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PERSPECTIVES IN EDUCATION

Course - 15 School Management

Credit:4
Essence of the course:
The focus of the course is on the essentials of school management and the challenges therein.
This course is designed to throw light on the concepts of management related to School. The purpose
is to foster proper understanding of these essential concepts and to create necessary managerial skills
and capabilities among student teachers so as to enable them efficiently manage schools.

Objectives:
At the end of the course, the student teacher will be able to
e Understand the basic concepts of school management.
e Understand different components of school management
e Realize the multifaceted role of teacher/head teacher.
e Sensitize the student teachers about the concept of child rights in the process of School
Management.
e Explain the factors contributing to the success of supervision and to acquaint with the modern
trends in Supervision and Inspection.
e Discuss the present examination system and suggest some innovations.

CONTENT OUTLINE

Unit 1: Introduction to School Management
Meaning, Definitions, Aims and Scope of School Management - Objectives, Principles and
Types of Educational Management, Theories of management relevant to School -
Administrative Structure of Education in India - Vision and Mission of Educational
Institutions: Primary, Secondary, and Higher Secondary

Unit 2: School as an Organisation
Concept and Objectives of School - Importance and Components of School Plant - Physical,
Human and Financial Resources for Elementary School, Secondary School and Higher
Secondary School - School under different managements - Recommendation of various
Commissions on School Plant - Infrastructural facilities for an ideal Secondary School

Unit 3: Teacher and School Management
Concept of Effective Teaching - Code of Conduct: Professional ethics - Qualification of
effective teacher - Evaluation of Effectiveness - Professional Growth — Significance of
(INSET: In-service Education for Teacher) - Status of the Teacher - Accountability of Teacher
- Recommendations of various commissions.

Unit 4: Head Teacher as School Manager
Importance and Roles- Academic Aspects: Inspection & Supervision, Guidance, Maintenance
of Standards, Institutional Evaluation, Time-table, Subject Clubs, Co-curricular activities -
Administrative Aspects: Institutional Planning, Budgeting, Mobilization of Resource,
Supervision, Staff Meetings, Registers & Records, DISE (District Information for School
Education), School Discipline
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Unit 5: Management of Resources in School
Issues related to management of Physical Resources of a School, Human Resource

Management —concept of Human Relations in a School, Group Dynamics, Motivating People,
Communication, Management of Teaching-Learning Process, Essentials of Classroom
Management, Financial Management, and Budgeting, Office Management

Unit 6: Community & School
Nature and meaning of Community in Social, Cultural & Economic context - Relationship

between School and Community - Strategies for Community Mobilization - Role of H.M, and
Teacher in bringing Co-ordination between School & Community - Need and Importance of
Parent-Teacher Association, Constitution of PTA/School Education Committees, Views of
Commissions.

Unit 7: Child Rights and School Management
Child Rights and School Management - Child Rights and Democratic Education - Concept and

Ladder of Child Participation - Models of Child participation.

Unit 8: Co-Curricular Activities
Meaning, Importance of Co-curricular activities - Organisation of Co-curricular activities:
School Assembly, Debates, Discussions, Seminars, Symposia, Cultural Activities, Scouts &
Guides, National Green Corps, Physical Education Activities

Unit 9: Inspection and Supervision
Need and Importance of Supervision and Inspection - Meaning, Aims & Scope of Inspection
and Supervision - New Trends in Supervision and Inspection - Principles of Good Supervision
- Qualities and duties of effective supervisor.

Unit 10: Latest Trends & Innovations in School Management
School Complex - Village Education Committees - School based in-service programme -
centrally sponsored Schemes, Sarva Siksha Abhiyan [SSA], RMSA- Use of Computers in
School Management - Action Research in School Management: Concept, Importance, Steps

Mode of Transaction:
Lecture, Discussion, Project work, Field visits, Assignment, Seminar, Workshop, etc

Practicum: Task and Assignement
1. Critical analysis of recommendations of various committees and commissions on School
Plant/ School-Community relationship
Case study of best practices in School management
Comparison of school management practices among Govt, Aided and unaided schools
Analysis of working of PTA/School Education Committees/ School-Community Interactions
Search in the internet and report the problems faced by the teachers and head of the school in
the school management.
6. Observe and record the leadership styles of any five heads of the school and present them to
the class for reflection.
7. Prepare a programme for parents meetings in a school.

gk~ own
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8. Assume you are the head of the school, how will you manage the human resource of your
school. Report it in your class and record the reflections.

9. If you want to become a creative headmaster rather than to be a status qua head master.
Record a expected positive and negative problems

Mode of Assessment:
Written test, task and assignment.
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Course - 16 Creating an Inclusive School (¥)

Credit: 2

Essence of the course:

This course covers the concept of special schools, mainstreaming and inclusion, national

policies, initiatives, programmes and acts for inclusive education, nature and needs of the children
having disabilities and their integration.

The objectives of this course is to highlight and reinforce a firm belief in positive and varied

outcomes of inclusion. It will help student teachers in identification of factors affecting learning and
participation while formulating a policy of good practice and review. This course focus on the
understanding of integrating children with special needs with the normal children

Objectives:
At the end of the course, the student teacher will be able to

acquire knowledge of terms and concepts used in disability and inclusion

understand integrate education and the importance of inclusive school for disabilities and
assessment methods

apply the policies and practices related to special education and Service programme for the
disabled

develop the skills a dynamic approach of pupil diversity and opportunities for enriching
learning among the disability child

develop interest on support and active participation of all in the field of inclusive education
develop the attitude towards students to interrogate their own beliefs and also of school teacher
from social point of view.

CONTENT OUTLINE

Unit 1: Historical and modern perspectives on Inclusion

Meaning, definition — Characteristics of special education — History of special education -
scope of special Education — principles of special Education — teacher’s role in special
Education- factors affecting inclusion- present situation of special Education in India

Unit 2: Policy and programme for Inclusive Education

Challenges and prospects of Inclusive Education —Disability — five year plan allotment -
Kothari Commission1964 —National Education Policy,1968 - NPE, 1986 - Special Educational
Needs and Disability Act 2001 - Disability Discrimination Act 1995 - Persons with Disability
Act (PDA) 1995- - RTE Act 2009 — Rights of the child UNESCO, 1989 — Rights of Persons
with Disabilities UNESCO,2006 - national level practices on education of Children with
disabilities DPEP, - SSA — Polices and legislative measures pertaining to the disabled - Service
programme for the disabled.

Unit 3: Different Learners in Inclusive Education

Types of learning disability: — physical- visual impaired, hearing impaired, Orthopaedic —
Mentally impaired — Learning disability — Dyslexia, Dyscalculia, Dysgraphia — Attention
deficit hyperactive disorder ( ADHD ) — Autism — cerebral palsy

109



Unit 4: Identification and Inclusion

Early detection of disability — issues — challenges and parameters of inclusive education —
parental attitude — community Awareness - models of inclusion:- Wang’s adoptive
environment model - Team teaching inclusionary model- SAALE model — role of parent,
community, peers, headmasters, Teachers in inclusion.

Unit 5: Mainstreaming and integrated Education

Meaning — characteristics of integrated education - Equality and quality of integrated education
— sustainable practice - create positive and innovative outcome - Safeguarding the needs of
pupils with special educational needs - Assessment methods for inclusive school — Norm
reference tests (NRT) and Criterion reference tests (CRT) — Behavioural and Clinical
assessment — continuous and comprehensive assessment.

Mode of transaction:

Lecture, Discussion, Assignment, Visit special school, Film show

Practicum: Task and Assignment

1.

ok wn

Make a survey and write a report based on disability learner’s status in your nearby schools
Study the attitude of parents and teachers as inclusive

Visit to inclusive school to observe classroom interaction of anyone such schools in your area.
Case study of one/two people with special needs in secondary

Preparation of teaching aids for children having any one type of disability

Mode of Assessment:

Oral test, Case study, Special school Report, Written test, Task and assignment
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CURRICULUM AND PEDAGOGIC STUDIES
Course - 17 Assessment for Learning

Credit: 4

Essence of the course:

The course is designed keeping in mind the role of assessment in enhancing learning. It will

focus on various tools and techniques of evaluation. There will also be focus on continuous and
comprehensive evaluation. The course will also deal with critical understanding of issues in assessment
and also explore realistic, comprehensive and dynamic assessment process. The course will also give
emphasis on the need for formative and summative evaluation as well as quantitative and qualitative
assessment for learning.

Objectives:
At the end of the course, the student teacher will be able to

acquire basic concepts in assessment and evaluation.

develop the awareness about different areas of assessment.

discriminate different perspectives in assessment.

develop understanding about the meaning and the process of CCE

know different techniques of evaluation, tools of evaluation and their uses.

know different characteristics of instruments of evaluation.

discriminate teacher made test vs standardized tests in assessment

prepare, administer and interpret of results of tests and different evaluation techniques
compute simple statistics to assess the learning.

develop awareness about use of technology in assessment and evaluation.

COURSE CONTENT

Unit 1:Basics of Educational Testing, Measurement, Assessment and Evaluation

Meaning of Testing, Measurement, Concept of Assessment and Evaluation in Education —
Steps of evaluation process — Characteristics of the evaluation - comprehensive and continuous
— Formative and summative evaluation — Norm reference & criterion reference tests — Uses of
evaluation

Unit 2: Different domains/ areas of learning

Educational objectives in different domains — cognitive, affective and psychomotor — Learning
outcomes as behavioural changes — Relationship between educational objectives, learning
experiences and evaluation —writing educational objectives-different kinds like knowledge,
understanding, application, skill, affect attributes, behavioural terms and level of performance
— Measurable and non-measurable learning outcomes.

Unit 3: Traditional and constructivist assessment

Traditional assessment — constructivist assessment— difference — traditional and constructivist
teacher —Purposes of assessment in a ‘constructivist' paradigm: to engage with learners' minds
in order to further learning in various dimensions — Assessment for learning and assessment of
learning; relative merits and demerits — Assessment of different types of content —
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Achievement, Performance, Values, Attitude and Aptitude.—Assessment for different purposes
— Placement, Diagnosis and Grading

Unit 4: Continuous and Comprehensive Evaluation
Aim, objective and characteristics of CCE — Continuous and Comprehensive Evaluation
(CCE)-Scholastic area— Co-Scholastic area — functions of continuous and comprehensive
evaluation— Recording and reporting: measurement of students’ achievements, grading system
and type — importance of progress report — Feedback as an essential component of assessment

Unit 5: Major tools of Evaluation and their uses
Paper pencil tests, Oral tests, and Performance tests — Achievement tests : standardized and
teacher made tests — Diagnostic tests — Intelligence tests and aptitude tests — Rating scale —
Check list — Anecdotal records — Socio-metric technique — Interview, Questionnaire and
Inventory — Use of test data: placement, promotion, grouping, diagnosis and remediation. —
Self reporting techniques/Reflection as assessment technique for learning. — Interview and
focus group discussion

Unit 6: Characteristics of Instruments of Evaluation
Validity - different methods of finding validity — Reliability - different methods of finding
reliability — Objectivity — Interdependence of validity, reliability and objectivity — Usability —
Norms

Unit 7: Teacher made Achievement Tests
Essay and Objective type tests — Improving essay type questions — Different types of objective
tests, their characteristics, advantages and disadvantages. — Relating test items and specific
behavioural objectives — Preparation of blue print — Characteristics of a good test

Unit 8: Standardized tests
Concept and characteristics of standardized test — advantage and disadvantage using
standardized tests and teacher made tests — standardized tests for measuring intelligent, attitude,
aptitudes, interest, values, personality, and achievement.

Unit 9: Teaching effectiveness and assessment:
Concept and criteria for assessing teaching effectiveness — Assessing teaching using
observation schedules — Student evaluation of teaching — student’s ratings of teaching
effectiveness, dimensions and problems. — Uses of assessment for feedback for improving
instructional process — System(Flander’s) for observation for recording classroom interaction
patterns and uses —Use of interaction analysis in the classroom for teacher assessment.

Unit 10: Technological based Quantitative and Qualitative analysis of learning outcomes
Quantitative and Qualitative- Meaning and difference- Data-Tabulation — measures of central
tendency — measures of dispersion — normal distribution — correlation and their interpretation-
Graphical representation of data-Exploration of software for assessment of CCE— Managing
students Data in computer — inferences, Diagnosis, feedback and remedial learning alternatives
— e-portfolio assessment — evaluation Rubrics
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Mode of Transaction:

Lecture cum discussion, Seminar, Team Teaching, Practical work, Power point presentation

Practicum: Task and Assignment

1.

©ooNo R W

Preparation, administration and interpretation of results of tests and different evaluation
techniques

Writing educational objectives, learning experience and corresponding evaluation techniques,
General and specific objectives

Framing measurable and non-measurable learning outcomes

Finding out the content validity of the given question paper

Designing Rating scale, Questionnaire, Interview Schedule in a given a topic

Framing Different types of questions

Preparation of Blue Print and a question paper

Prepare graphs and use statistics for analysis of test result

Preparation of interaction analysis report after the observation of any five teachers and peer
teachers working in schools

Mode of Assessment:

Submission of Assignments, Preparation of tests various types of test items, Data collection

and statistical analysis, Participation in Group discussion
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18 PEDAGOGY OF A SCHOOL SUBJECT1 (PART 2)

Course - 18(i) Pedagogy of Tamil | — Part 2
SO SONEGLD (LPMMSET |

Credit: 4

SiguuemLs Gamum®

QML UTLSH6L HMmeLGHHIL L QUeMTEHSSHTE FamiHemend SHMMHE iemeu GG LT

sifemeaull QUONGBLLT. Fhs &ML QELSHEILMIGMETLID QeL&HHIMIGMETLID MHGH eummler
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QevsHd - A QevSSHIILD.
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Course - 18(ii) Pedagogy of English I — Part 2

Credit: 4
Essence of the course:
To have qualitative improvement in English language teaching the present course is designed.
The English teacher should have strong content knowledge and also methodology of teaching in
English. This teaching of English at the school level is given a very high importance in the
globalization of process of education and economics. The fluency in English is helping the school
student get employment opportunities as well as for further academic courses. Teacher as a facilitator
helps learners to construct their knowledge. The teacher should be able to participate meaningfully to
transact the syllabus and textbooks effectively along with teaching— learning materials. Therefore, the
student teacher should be well-versed not only with the subject content but also with the pedagogy of
learning. This course is visualized as a range of language based activities, which will aid in
strengthening the ability to 'read', 'think', ‘discuss and communicate' as well as to ‘write' in the language
of instruction.

Objectives:

At the end of the course, the student teacher will be able to
e acquire knowledge of current trends in teaching of English

acquaint with the techniques of oral presentation and practice of language items.

understand the structure of English language and components skills

improve proficiency level in using-English for utilitarian purposes

familiarize student teachers with the text book contents related to high school and Higher

Secondary classes.

acquire good pronunciation and fluency of speech

e help student teachers acquire a working knowledge of the grammatical terminology and the
grammatical system in English.

e develop the writing skill of the trainees.

e analyze the units of English text book of 8 & 9th standard.

e acquaint with the preparation of various learning aids in English.

CONTENT OUTLINE

Unit 1: Analysis of English text book and question paper
Comparative study of a text book of English from any class of state board - Detailed analysis
of Course book of class 8" or 9th -Analysis of question paper of class 8" or 9" in light of
content requirement and in terms of understanding and skills.

Unit 2: Advanced Grammar |1
The sentence connection — Devices for cohesion and coherence. Concepts-different ways in
which various concepts are expressed — modal, auxiliaries and other expression, commands,
instructions, suggestions, prohibition, permission, probability and likelihood, possibility,
necessary, purpose and result, cause reason, comparison and contrast conditions and
supposition.

Unit 3: Reference and study skills in English
Dictionary skills — SQ3R- methods of reading — note making and summarizing — library and
reference work — bibliography and annotated bibliography.
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Unit 4: Words and expressions
Figures of Speech — Idioms and Phrases — Idioms derived from nouns and adjectives — the same
words used as different parts of speech — words confused and misused.

Unit 5: Analyses of Errors in English
Analysis of grammatical errors - Common mistakes/Error in spelling, pronunciation, speaking,
reading and writing, Causes and types of errors- remedial measures.

Unit 6: Developing Fluency
Use of conventional formulae — greeting, apology, invitation, refusal, accepting, thanking — reading
aloud prose passages and poems — describing and interpreting pictures, tables, graphs, maps etc.
telling stories and narration incidents.

Unit 7: Communicative Activities
Communicative games, dialogues, role play, play reading, dramatization, debates, interviews,
extempore speeches.

Unit 8: Language and literature
Literature in the school curriculum: Needs and objectives- Teaching of different forms of
English literature: prose, poetry, drama —Indian Writers in English: R.K Narayan, Sarojini
Naidu and Tagore.

Unit 9: Language Translation
Translation as a creative activity: Importance and need- Translation tools- Analyze any one
translation text into English from different Indian languages.

Unit 10: Media Perspective of Language
Print Media - Newspaper Language, Radio and TV language- Language of advertisement
Social Networking and Language- Educational scope of social networking sites (face book,
twitter, you tube, what’s app) Blogging and E-Learning.

Mode of Transaction:

Discussion, Lecture, Demonstration of content analysis, Demonstration of teaching specific,
grammar items, Seminar on different expressions, Narration, anecdotes of great personalities, Web
based resources, Use of flash cards, Presentation of common errors through illustrations, Situation
based error identification, Presentation of translation work

Practicum: Task and Assignemnt

1. Practicing extensive reading passages-Practicing the oral skills in pair and small group

situation-Narrating stories with proper voice, modulation, compeering, presentation of views-

Short speeches on topics of day to day relevance for gaining fluency / confidence.

Practice in spoken English —stress, rhythm and intonation

Preparation of Teaching Aids for speech sounds.

Review of any one novel and two short stories.

Practice in black board sketches for the purpose of introducing new items.

Creative writing-Dialogues, Expansion of ideas, paraphrasing, precise writing, short stories and

letter writing.

7. Report on the teaching of composition to the second language learners and suggest their
weaknesses.

S R
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Mode of assessment

Analysis of Group discussion, Assessment of expressing ideas and thoughts through suitable

examples, Monitoring performance of communicative tasks, Evaluation based on documentation
(written), Performance evaluation(Seminar, Assignment &Project), Feedback
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Second Year

Course - 18(ii1) Pedagogy of Hindi | — Part 2
Credit: 4

ToUf:

T UreIEaEu@n 2005 qdr e @1 Afuer wwe 2009 fammert ferem qem feteror wfeterer & fyehe wered
w eF H @Ed gu el w1 iRt § U ogd @€ uiadd i AT et ?1 wegwEl 6 osreft qw farerent
H A FE D Ad F TYH F W AAd @R, 9% died-faem w1 g g & Wesd s wees
% ®9 H gEI ufeRr FH k1 HM FRA AT F1 W 2005 ki Thefl UigAeAl S G s ® fR oA
e &% faatk R FH % W s9 w7 W dfew fonfdal g 9@ wifed w¢ & ufRAwr & w@d &l
WEHH WH| F Fe UREddl @ I HaeR k1 fewd oM % forw Sed © fh sremae fen & wigmweA #
ufedd emu fommerE foen ogeRen % ufedd #1 wed qft Gvd T W9 T@ AGReT ¥ G WM &l G iR
gfewon § uRedd oMy iR fes w1 ufRl TH o ¥ §eW Weeyu B 3@ S ¥ ww-foew s
WeEET SR off Wequl & ST ®, FFEifw o qd foem # omemferen & kW wdl €, Sl faw e
TET-HET T sfess W &% g o famAl ¥ ot fAgur W e &1 o el €1 gHes Wiy g e
Y g2 U fagell W9 - wgwnfyes e, @Hm w1 mWiemd, wifd i frem § amwm w1 ofger enfk w9 @Hm
forerhl & fou S&d ® S oreATss fYiem 6 oAIGe WSeld & W w2

IAAA TETHA OO F AT WERT AR Fra-faae 1 F gfedt F1osam § W qar R T 1 oemn
? T foeer witeonfRl w1 gwd wmo-foeor # Gaw 6 werEmar et

TR % faviw SR
o I HI STE-TAT HfHFISH HI S
o W WEd ®I GoMIH® WiHAT HI ST
o WY % TAEY I HILAT H GHSHI
o THU HI NI, el hi OO R GHH H o™ Gk G I S
o umw F e ¥ Ugd & efumR, wifd ok wAfeRw & ufq we@ B
o Wy HWEw & ql% AR R I SEAT S HHEA
o TITA, UETHA X WSHYEIF H1 favelmu wX wem faviw R o= # GHH & STER Qe
o W R WeT F TII H T
o f&& wrm & fafow w4 &R sifeafraat w1 S
o Wl IR eIl W1 Todd sifueAteRd
o wrE SRifwAl & ufd GegAeia B
o IR F WA SR fE H S
o fomnfdat #1 gomrgsw emaT H TEEEAT
o wwdEl &% WER fokE & Ui W SAMT IR SH WM e & foq fommerd W qe-a@ % Hie
S
e VW & THTART I WhAT I S
o wiftfer iR R wifeforsr wifrer Toret &1 "W @R wUE
o W HWEH-fa@M & goHTs ICHI HI HIA
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THE 1:

THE 28

>econd Year
o ® sfeer aw-afe ok ded - 1

(fafsr= sifveaferadl wmm &1 sRfFEar & S H1 G99 =91 AW 2)

YCreh T & fafay 7 - wifew & fafaw &1 w1 S, Tt deEsd # Wifed S 9eAl-UeE,
A kel R id F o el wemwat B odifemn w1 gfter, Sva WEfTRGT; oTdR 1 Hed
IR TEW; GoArHd AfeAfFd & T H R oram (3RS iR e vrdEm wmwet % wdef #)
M [ & AR W AT S|

ot wifeed o ded - 2

uifefes siftreafra & fafaw w1 - =faw &1 wew-tem; T = fafag fawmet #1 gga-ugHn; AeE
H UST-UGH]; THHICH Hied ® UgE (A Wifew, faq wiew, © wifew); &S = fafaw fawnet
% YR W TitareEr wr i wfaan, wer, Aew, ey, St @t ue fafa qar s

: TEEHE R weg-wmt w1 fmiw e favem

(TETEE R F TE WEA R, THAS WEA )

TeTEdl 3R USHHET UE USH-GHfl 3 - Wiedwdl, UaHhH qUl UeHAYEsh k1 Held; UIGHRH
geat & oEd e (1w @ e 9% 9l Sied W Wed U a9l Wa-Uumelt w1 Y wd gu
TR wEE, Tfafafy ok st Wit o fAmim), wiewdi & w9 0 foreh  (STOMI-STeM AT I
sTavIswarstt w1 =" § W@d gu)

: eEw e |rnh

fie difesn qen o9 ugA W S W= R YA T W, USRS, ST@ER, hel-YEshierd S,
M. - I - oA ", e, ofifas fRed, oo YAFTSTCN, WeEeMIHe TfAfaftE s wuEn
(wr=t, afaers, @d, HEETEn, e o)

THE 5: e ® gfr iR e
(qetiehe Rl WfieRt aeel it Hiforhdl SR WO WEART H SA! GOMIHRAl i U1 ST R1)

1.

2.

3.

TS 6

o foeT R WIRT R SweM - WAq SR UWU UoAThd, THAiRA, SO YoAiRd, T oA,
TR

JEAE T WEY, WA b oMYR fig - e g et W, geieAs fHaA 9l e, guareHes
a9 Aol Yo, Fewiierar &1 Sifad S a1l Wed, 9RawiE genmr ot ged, Tfafafy oiR e (o
Y, wgfashed! Ue)

weaw (foamefl, sifiemes iR sremmw) sk fuR

: IR SR IR =, TR SR SEE TER

1. @ref &1 gfe W (whrefl, sriRrefl, watTET=, foelm)

YA & 3fe | (W, deE )

Tfaerm # 3fe § (qm, q9vd, seS SR fasef)

Sy, g, df o e S SauROME qem veR TEAl H S offeRT, S YRR R wEmT

Rl
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Fa -l N
SOCCONGC Yeal

e 7: i<t # fafr ok o * e
1. o fafs 1 Sqva iR faw
2. ToAmr fafa @ Sefredr, fagmoand qen st
3. Iul & AEE ¥
4. o, st & fem, ada geEt Ffed & gUR weash U

e 8: = W @ SvE R faew
1. E9 oW, TSHT AR qEerr & ' " feed
2. oI freor - ogreRter o o, WEw, v # OTuE, Reer & SeRd WE Ue-Arel

T 9: W fgw waeh fafaw gfea
1. @R’
2. afva
3. TR-foamr
4. HETEHR
5. o foeror # oAeRifh YeR ATeRAl % WANT Geeh @M S - e AT, SOl % U STEeehR
FE gFAR [ SR

THE 10: URB-FENE W ™

fa@m w1 "em
FEAE —Tfed w=t —feeA e wwh favewe faemensl - fafuye wifeeerit et wd e &
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Course - 18(iv) Pedagogy of Malayalam | — Part 2

Credit: 4

Essence of the course:

Malayalam is the medium for comprehending ideas, for reflection and thinking, as well as for

expression and communication. This course deals with aims and objectives of teaching Malayalam.
It includes activities for developing fluency in language, learning process and practical experience. It
also opens a gateway to Malayalam literature with special reference to prominent contributors in the
language.

Objectives:
At the end of the course, the student teacher will be able

To understand the aims and objectives of teaching Malayalam

To develop fluency and discourse oriented presentation

To get acquainted with the student, learning process and acquire practical experience in creating
conducive environment for effective learning

To contribute to enrich Malayalam Literature.

To understand Functional Malayalam

To get acquainted with Planning of Instruction based on theories of Learning.

To get acquainted with instruction based on Linguistics poetics, vocabulary, grammar and composition.
To understand the principles of organizing curriculum

To understand the techniques of using text books, Teachers hand books and other relevant materials for
transacting language curriculum.

COURSE CONTENT

Unit 1: Aims and objectives of teaching Malayalam

Aims of Teaching Malayalam - Objectives of Teaching Malayalam at Secondary Level -
Taxonomy of Educational Objectives and the objectives based on cognitive learning theories

Unit 2: developing fluency and discourse

Reading aloud prose passages and poems - Describing and interpreting pictures, tables, graphs,
maps etc. - Telling stories and narrating incidents - Communication games - Dialogues and role
play — Dramatization — Debates — Interviews - Extempore speeches on given topics.

Unit 3: learning process and practical experience

Physical, Psychological, Social and Emotional nature of the student - Peculiarities of learning
activities - Specific peculiarities of language class - Nature of learning and learning strategies
Role of teacher in the language class - Role of students in the language class -Techniques of
creating conducive and democratic environment for learning - Qualities of a good learning
activity - Appropriateness with the latest approach — interesting — Challenging — Feasibility -
Sense of need - Considering multilevel of students.

Unit 4 Contributors to enrich Malayalam Literature

Contributions of foreign writers to the development of Malayalam Literature - Contributions
of Gundert. - Contributions of Christian Priests to the development of Malayalam Literature -

127



Contributions of A.R. Raja Raja Varma - Contributions of Cherusseri, Thunjath Ezhuthachan,
Kunjan Nambiar, Ulloor, Vallathol, Kumaranashan, P. Kunhiraman Nair, Vailoppilly etc -
Contribution of Chandu Menon, C.V.Raman Pillai, O.V. Vijayan, M.T. Vasudevan Nair,
K.P.Ramanunni, K.R. Meera, Perumbadavam Sreedharan, Ponkunnam Varki, T.
Padmanabhan, Karoor Neelakanda Pilla etc. - Contribution of Kunhayeen Musaliyar, Kashi
Mohammed (Mohiadden Mala), Chalilakath-Kunhammed Haji, Makti Thangal, Moyinkutty —
Vaidyar, Ponkunnam Sayed Mohammed, P. Ubaid etc.

Unit 5: Influence of foreign language and Malayalam literature
The influence of Arabi — Malayalam in Malayalam Language and Literature - The influence of
Arabic, Sanskrit, Hindi, Persian and Western Languages on Malayalam - Use of Scientific and
Technical Words in Malayalam

Unit 6: Functional Malayalam
Punctuation, spacing, footnote, index, note taking, note making, summary, description, bio
data, paraphrase, advertisement, brochures, pamphlets, posters, minutes, notice and
notification, ambiguous words, government orders, amendments, references, gazette
certificates, language in revenue documents, official terminology.

Unit 7: Planning of Instruction based on theories of Learning
Need and significance of Planning - Planning of Instruction - Year plan - Unit plan - Lesson
plan (teaching manual) - Techniques and theories of developing year plan, unit plan and lesson
plan - Techniques of developing learning equipment - Techniques of implementing learning
activities and its evaluation - Process and utility of maintaining response sheet of the teaching
manual.

Unit 8: Linguistics poetics, vocabulary, grammar and composition
The place of linguistics in language study - Importance of poetics in language study - Aims of
teaching grammar at different levels-introduction of new approaches in teaching grammar -
Aims of writing composition-General principles-composition for fostering creativity -
Vocabulary — selection and gradation, Types (active, passive, content and structural) -
Techniques of presenting vocabulary - Vocabulary expansion techniques - Spelling — Reasons
causing spelling mistakes.

Unit 9: Organizing curriculum
Curriculum — A conceptual analysis - Curriculum and syllabus - Principles of curriculum
construction - Nature of language curriculum - Modern trends in curriculum construction —
spiral and open ended curriculum.

Unitl0: Teachers hand books
Importance and significance of resource materials for teaching-learning process - Techniques
of using teacher’s hand book, periodicals, magazines, handouts, books, and other local
resources as learning materials - Techniques of using text books (prose and poetry) as learning
materials.
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Mode of Transaction:

Dialogue, seminars, discussions, and group-work

Practicum: Task and Assignment

1. Preparation of Aid for Teaching Malayalam speech sounds.

2. Review of any three novels and five short stories.

3. Creative writing-Dialogues, Expansion of ideas, paraphrasing, precise writing, verbs, short
stories and letter writing.

4. Preparation of an album about life and literature of some prominent writers in Malayalam.

5. An analytical study of the grammar and vocabulary in textbooks used in schools from standard
V111 to standard X.

Mode of assessment:

Written test and Task and assignment
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Course - 18(v) Pedagogy of Telugu | — Part 2
Credit: 4

Essence of the course:
Objectives:

CONTENT OUTLINE

Mode of Transaction

Practicum: Task and Assignment
Mode of Assessment

References:

Syllabus yet to be prepared for Course - 18(v) Pedagogy of Telugu | — Part 2.
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Course - 18(vi) Pedagogy of French — Part 2

Credit: 4
Essence of the course:

Equipping the student with French knowledge for communication. Learning the different
approaches to teach French at schools. Learning to use the ICT tools for education in foreign language
classroom. The course focuses on developing the ability of the future teachers to transact language in
inclusive classroom.

Objectives:
At the end of the course, the student teacher will be able to
e develop French Language teaching competency.

e understand and appreciate the importance of French.

e have a critical study of learning French as a second language in the multilingual Indian Society.
e understand the role of French in India and to improve French Language attainment.

e produce the different methods, techniques and strategies of teaching French.

e prepare and use appropriate teaching aids to make teaching more effective.

e develop the various micro skills to teach French language.

e acquire the skill of preparing lesson plans to teach French.

CONTENT OUTLINE

Unit 1: Foundation and importance of French language teaching
Enseignement du FLE ( French as a foreign language) , FLM ( French as a mother tongue),
FLS ( French as second language) , FOS ( French for specific objectives). Importance
d’apprendre le frangais dans le monde actuel.
(La classe de langue, p. 13-18)

Unit 2: Aims and objectives of teaching French as a second language
Buts de I’enseignement du frangais — Objectifs d’enseignement du FLE au niveau primaire,
secondaire et au niveau lycée. Petite etude du terrain (étude sur le systéme d’enseignement du
frangais en Inde)

Unit 3: Teaching skills
Micro enseignement — Définition - Etapes dans le micro-enseignement — Aptitudes:
Sensibilisation - Facilité a poser des questions — Renforcement — Varier les stimuli — Savoir
enchainer les questions — Contréler la compréhension - Usage d’auxiliaires visuels

Unit 4: Planning of the lesson
Définition et réle du plan de cours — Avantages d’elaborer un plan de cours - Conseils
méthodologiques pour préparer les lecons

Unit 5: Methods of teaching French
Difference entre “Methode”, “Methodologie”, “Approche” and “Perspective”.
Grammar translation method — Direct method — SGAV method — Communicative approach —
Task oriented approach — Eclectic approach
(Manuel de formation pratique: P. 74-75, La classe de langue: P.50-60, 63-65, 68-69)
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Unit 6: Technology resources for French language teaching
Outils traditionnels: Magnétophone, radio, télévision Outils TICE modernes: Apprentissage
Web, Tableau blanc interactif, Espace numérique de travail

Unit 7 : Teaching of Culture
Terme « Interculture », « « Interculturel », « Co-culturel » - compétence interculturelle -
Stereotypes culturels en didactique des langues
Prescribed book : Manuel de formation pratique. P. 147-150, 154-155

Unit 8: Challenges in teaching French language
Problémes qui surviennent lors de I’enseignement aux écoles indiennes. Difficultés affrontées
par les enseignants de frangais et les suggestions pour résoudre ces problémes

Unit 9: Analysis of syllabus, textual materials and professional competency of French teachers
Comprendre la relation entre le curriculum, syllabus et livre de texte. Qualités d'un bon texte
Sélection du manuel - des matériaux -Développement des activités et taches.

Unit 10: Assessment and evaluation in French
Concept de I’évaluation. Types d’évaluation — « Achievement Test », essais d'aptitude, tests
diagnostiques, pronostiques.-préparation d'un « Achievement Test » -Concept et nécessité des
cours de rattrapage.

Mode of Transaction:

Use of multimedia resources, Library resources, Accessing Online input on the topic, Print
versions of texts focusing on communication, Usage of ICT, Introductory lecture, Micro-teaching
through video lessons, Lesson Plan preparation, Demonstration, Mind mapping, Small group
discussions, Dictionary and Online referencing, Language Lab activities

Practicum: Task and assignment
1. Seminar on foundation and significance of English language teaching
Oral Communication tasks
Language Lab activities
Preparation of micro lesson plan
Preparation of micro lesson plan using computer assisted instruction
Sessions in small or medium groups
Language games on grammatical structure
Dramatization and miming.
Project on formation of new words
10. Planning of 10 vocabulary building exercises and techniques to teach the students in the
classroom.
11. Assignments & Library work

12. Preparation of audio visual aids(PPT, Charts, Models)
13. Listening to radio news and responding to questions.

©ooNe RN

Mode of Assessment:

Evaluation based on documentation (written) — Address the level of pupil involvement in
Group Discussion — Performance evaluation (seminar, project and assignment) — Monitor the ability
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Seco [ d Year

to distinguish between similar concepts — Use of Checklist to monitor, rate performance in each skill
— Monitoring performance of communicative tasks
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Course - 18(vii) Pedagogy of Mathematics — Part 2

Credit: 4
Essence of the course:

This course is to enable students to specialize in Mathematics and to develop an understanding
of the curriculum, linking school knowledge with community life. The course includes reconstruction
of Mathematical Knowledge through appropriate pedagogic processes and to communicate
meaningfully with children.

Objectives:
At the end of the course, the student teacher will be able to
e acquire the knowledge of competence in teaching Mathematics
e develop clear perception of the Secondary School Mathematics.
e develop awareness of recent trends and principles of construction of Mathematics
curriculum.
e know the importance of computers in teaching and learning of Mathematics

e understand the various psychological aspects involved in teaching Mathematics
e know the importance of aesthetic and recreational Mathematics

e develop an understanding of resources of teaching and learning Mathematics.
e help the student teacher for the professional self-development

e enable the student teachers to identify gifted and slow learners in Mathematics and to meet
the requirements.

e stimulate to pose and solve meaningful problems and creativity in Mathematics.

e develop insight into individual differences in learning Mathematics to cater to the needs
and requirements of students.

e develop skills in construction of appropriate assessment tools for evaluating Mathematics

learning

COURSE CONTENT

Unit 1: Revisiting of Content in Mathematics
Definitions, Concepts, Generalizations, Formulae, Laws, Rules, Properties, Axioms,
Structures, Constructions, Graphs, Operations, Procedures and Processes, Axioms and
Postulates, Theorems and their converse, Propositions, Proofs, Problems etc. in Mathematics
Critical analysis of content course of Standard VI to X Mathematics.- Basic concepts in
Secondary School Mathematics.

Unit 2: Mathematics Curriculum
Need and importance of Mathematics in School Curriculum - Recent trends in Curriculum
Construction - Principles of formulating Mathematics Curriculum - Organization of Syllabus
— Topical and Spiral, Logical and Psychological Approaches - Comparison of CBSE and State
Board Mathematics syllabi.

Unit 3: Planning and Designing Instruction in Mathematics
Planning Instruction- Need and Importance - Decision Making as the Basis for Planning -
Concept of Pedagogic Content Knowledge (PCK) and Components of PCK - Pedagogic
Content Knowledge Analysis for selected units in Mathematics at the secondary level in terms
of Content, Pre-requisites, Instructional Objectives— Selecting suitable Teaching Methods and
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Strategies, Techniques, Models, Learning Activities, Selecting suitable evaluation techniques,
Identifying the misconceptions and appropriate remedial measures.

Unit 4: Learning Resources in Mathematics
Mathematics Text Book — Mathematics Library — Mathematics Club and Mathematics
Exhibition
Preparation of teaching Aids - Audio-visual Aids and Multimedia Selection and Teaching in
Mathematics - Computer applications in Teaching and Learning Mathematics-Uses of ICT in
Teaching-learning process.

Unit 5: Psychological foundations of Mathematics Education
Jean Piaget’s Cognitive theory, Bruner’s Discovery learning, Gagne’s eight types of learning
and Constructivism - Critical Analysis of Mathematics Curriculum at the secondary level (state
board) based on principles and organization of Mathematics curriculum and NCF 2005.

Unit 6: Development of Problem-Solving Ability and Creativity in Mathematics
Meaning — Problems, Problem Solving and Problem Posing — Characteristics of a Good
Problem - Problem-solving Strategies and steps in Problem Solving - Gagne’s views on
Problem Solving - Strategies of Mathematics Problem posing - Divergent Thinking and
Creativity in Mathematics - The relation of Creativity to Problem solving and Problem Posing
in Mathematics.

Unit 7: Mathematics education for all
Factors influencing the learning of Mathematics-Motivation, Perception, Attitude and
Aptitude, Thinking (Divergent and Creativity), etc. - Gifted Children in Mathematics —
Meaning, Characteristics and Enrichment programmes, NTSE — Mathematics Olympiad.

Unit 8: Evaluation

Construction and Use of Diagnostic test in Mathematics: Stages, Preparation of Diagnostic
Chart (Error Analysis)-Co-operative and collaborative strategies: Learning together, Jigsaw
technique — steps -Meaning — Test, Measurement, Assessment and evaluation- Evaluation-
General Purposes — Placeof evaluation in Instruction - Types of Evaluation — Placement,
Formative, Diagnostic and Summative - Characteristics of a Good Measurement tool -
Achievement test — Uses and Construction — Item Analysis - Comprehensive and Continuous
Evaluation- Meaning and Functions - Statistics —Central Measures, Measures of Deviation and
Graphical Representation

Unit 9: Recreational programme in learning Mathematics
Mathematics Recreational activities and Mathematics Quiz — importance and Organization.
Problems: fear and failure, disappointing curriculum, crude assessment — inadequate teacher
preparation- Music Mathematics.

Unit 10: Identification of learning difficulties
Identification of Learning difficulties - Slow Learners in Mathematics — Meaning,
Characteristics, Reasons for Slow Learning and learning difficulties: dyslexia, dysgraphia and
dyscalculia - remedial measures.
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Modes of Transactions:

Lecturing on Theoretical Concepts, Logical Reasoning of Mathematical problems, Analytic

and Synthetic Methods of Teaching, Project Method, Tasks and Assignments, seminars.

Learning Activities:

Learning the Content and practicing them appropriately, Oral work, drill, Review and

Practicing Pedagogical Aspects for different areas of School Curriculum.

Practicum: Task and Assignment

ok~ wnE

7.
8.
9.

10.

Critically analyze the Mathematics Curriculum at the Secondary Level and prepare a report.
Prepare any two improvised teaching aids.
prepare the stick alboum based on the mathematical shapes

Search and collect the scrap for Mathematics

Prepare a power-point presentation on Mathematical Concepts, Principles and Properties.
Prepare remedial measures for any difficulties in learning Mathematics or prepare enrichment

programmes for gifted children.

Create the collection of mathematical puzzles, riddles for secondary students
Collect the mathematical shapes and record it.

Search the NET about the mathematical correlation with other subjects
Construct any five problems that have multiple right solutions.

Mode of Assessment:

Paper-Pencil Tests, Performance tests, Formal and Informal Testing and Continuous
Comprehensive Evaluation.
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Course - 18(viii) Pedagogy of Physical Science — Part 2

Credit: 4
Essence of the course:

After having learning this Course, student teachers understand the nature of physical science
teacher, the learner, resource material including ICT for teaching physical science and evaluation
process. This course comprise, pedagogical approaches for organizing science related activities; and
assessment of the learner.

The student-teachers will work with theoretical studies as well as on the field with school
children from various backgrounds. They will capable to critically teach the science in their internship
school and examine teaching learning processes also developing of self.

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge about the term and concepts used in teaching physical science.

e understand nature of the learner and classroom situation.

e apply the knowledge in constructing test and developing ICT resource in teaching physical
science.

e enhance skill in organizing and maintaining of physical science laboratory.

e create interest in organizing science related activities.

e develop a desirable positive attitude towards science teaching.

COURSE CONTENT

Unit 1: Pedagogical shift in Physical Science:
Pedagogical shift from science as fixed body of knowledge to the process of constructing
knowledge — Critical pedagogy, democratising science learning and role of teachers —
Pedagogical shift: planning teaching learning experiences.

Unit 2: Exploring Learners
Uniqueness in learner — Motivating learners to bring their previous knowledge into Classroom
— Involving Learners in teaching-learning Process — Encouraging learners to raise and ask
questions, collect materials from local resources.

Unit 3: Curriculum in Physical Science
Meaning — curriculum and syllabus — Principles and approaches of curriculum construction —
selection of content -Recommendations of various commission since Kothari commission to
NCF on science curriculum—Physical science syllabi and textbooks at upper primary,
secondary stage.

Unit 4: ICT Resources in Learning Physical Science
Dale’s Cone of experience (modified) — Teaching physical science with: audio broadcast,
educational television, multimedia: audio, slideshow, animated video, simulation, games, and
e—picture/poster — Blended learning: eBooks, Web, Wikis, Moodle, social networking—ICT
tool used in classroom— advantages of using ICT in learning—teaching processes
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Unit 5: Organizing Science Related Activities
Science libraries, science Museum, science club, science hobbies, field trips/excursions,
science Fairs/exhibitions, Science corner.

Unit 6: Laboratory as a Learning Resource
Objectives of laboratory work — Planning laboratory work — Approaches to laboratory work —
Working plan for group of students (Batch) in the laboratory —Motivating students to maintain
the regular record of laboratory work — Safety in laboratories and precautionary measures.

Unit 7: Organization and Maintenance of Physical Science Laboratory
Structure and design of general, chemistry and physics laboratory— Storage of chemicals and
apparatus — preparation of indent — maintenance of registers — accidents and first aids —
Improvisation of apparatus — science kits and advantages.

Unit 8: Assessment of children’s learning in Physical Science
Test, examination, measurement, assessment and evaluation —Continuous and Comprehensive
Evaluation (CCE), objectives —Scholastic area: Formative, Summative Assessment— Co-
Scholastic area, life skill — national talent search examination.

Unit 9: Tools and techniques of assessment in physical science
Purpose of assessment — tool and techniques of assessment: Project work, Field trips and field
diary, Laboratory work, Concept mapping, Interview/oral test, written test including types and
construction.— Recording and reporting: measurement of students’ achievements, grading
system and type. — Measures of central tendency — measures of variability — correlation.

Unit 10: Professional Development of Physical Science Teachers
Teaching as a profession — need for pre—service professional development programmes —
special qualities of a science teacher — ethics of a teacher—need for in-service professional
development programmes — opportunities for in-service professional development — reflective
practice — Teacher as researcher — Action research in physical science.
Mode of transaction:
Lecture-demonstration method, Project method, Problem-solving method, CAl, Observation method
(field visit/exhibition/internship), Seminar/ discussion
Practicum: Task and Assignment

1. During internship, analyze and record learning abilities of pupils and their activities in class

situation (observation).

2. Evaluate any 2 school science text book(Rating)

3. Surf the Internet for searching information for various concepts of physical sciences for
primary/secondary/higher secondary stages. Review them and make a list of relevant websites
that you would recommend to your students. Share and discuss about the websites with your
friends and teacher(Discussion)

Write self-study report based on your visit to science exhibition or science centre (Visit).
Demonstrate the experiment to the peers in your college laboratory (Experimentation)
Creatively construct any 3 improvised apparatus (Exhibit).

Observe a school and draw general, physics and chemistry laboratory (Drawing)

N o ok
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10.

Analyse and study continuous and comprehensive evaluation which is followed in your
internship school(Report)

Construct a tool for an oral interview to assess the school children toward their academic
interest (Survey).

Collect information related to in—service programme provided for professional development
(Collection).

Mode of Assessment:

Written test, Task and assignment, Laboratory work, Observation
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Course - 18(ix) Pedagogy of Biological Science — Part 2

Credit-4
Essence of the course:
This course will introduce the student teachers to know about the advanced methods of teaching

the biological science and make them to acquaint to have knowledge about conduct of practical’s,
critically examine teaching learning process based on activity and get insight about meta — learning.
This course further seeks to be self-improving through the processes of reflection, feedback, and
critical inquiry. Consequently, science teacher must help their students to understand their role within
the broader social community.

Objectives:
At the end of the course, the student teachers will be able to
e acquire knowledge about Individual learning strategies
e understand approaches of learning Biological science.
e apply the knowledge in constructing test and developing ICT resource and professional
development in teaching Biological science.
e develop skill in practical work and organizing and maintaining of biological science
laboratory.
e develop interest in using teaching resources and research in science education.
e develop adesirable positive attitude towards. tools and techniques of assessment of learning
biological science
COURSE CONTENT:
Unit 1: Approaches of learning Biological science
5E learning model — Expository approach - Collaborative - Activity based learning approach—
Concept attainment — Experiential learning— Inquiry approach.

Unit 2: Community and learning resources
Learning resources from immediate environment — using community resources — Community
based learning resources in teaching of science. — Field visit to botanical garden, Science Park
and zoo - scientific Lab and its equipment

Unit 3: Teaching resources
Machine operated aids: Overhead projector, digital projector, smart interactive board.
Non- Machine operated aids:
Graphical aids: flash cards, charts, flip chart, graphs, pictures, poster, and cut—outs and its
effective uses.
Display Board: chalkboard, bulletin, flannel, magnetic, peg board and its effective uses.
3D aids: objects, specimens, models.

Unit 4: Biology Laboratory

Location, planning, organization and maintenance-practical preparation — laboratory registers
— safety in the lab — common accidents and first aid — practical ethics

Unit 5: Biology practical work
Organizing and importance of practical work — problems in conducting practical — guidelines
for teachers, evaluation of practical work — practical record work in biology
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Unit 6: Research in science education
Types of Educational research — Status of research in science education in India — Educational
research and innovation committee — utilization of science educational research

Unit 7: ICT Resources in learning bio—science
Dale’s Cone of Experience (modified) — Teaching Bio-science with: audio broadcast,
educational television, multimedia: audio, slideshow, animated video, simulation, games, and
e—picture/poster. — Blended learning: eBooks, web, wikis, Moodle, social networking. — ICT
tool used in classroom — advantages of using ICT in learning—teaching processes.

Unit 8: Professional development of biological teacher
Professional development programmes of science teacher —seminar, conferences, online
sharing — members of professional organization. —Teacher as a community of learners —
collaboration of school with colleges and universities and other institutions — role of reflective
practice in professional development. —Teacher as a researcher — action research in biological
science— Special qualities of a science teacher.

Unit 9: Exploring Learners
Identification of Diverse learners in classroom-addressing the diversity of learners in the
classroom.— Motivating learners to bring their previous knowledge into classroom — involving
learners in teaching learning process — encouraging learners to raise and ask questions- and its
techniques.

Unit 10: Tools and techniques of assessment of learning biological science

Performance based assessment techniques — assessment of project work — assessment of
participation in collaborative learning. —construction of test items (open ended and structure)
and administration of tests — developing assessment frame work. — continuous and
comprehensive evaluation — assessment of experimental work. —Grading system and type —
measures of central tendency — measures of variability — correlation.

Modes of transaction:
Lecture method, Assignment Method, Report writing, Field visit & Preparation of Field report,
Laboratary Method, Presentation by students, Demonstration of scientific experiments.

Practicum: Task and Assignment

Report writing about finding resources on teaching science using web

Designing and carrying out of any five simple investigation of Biology (keep it in a record).

Preparation of laboratory instructional cards.

Prepare a digital content (ie. Powerpoint) on any topic related to bio-science.

Prepare any one working model related to bio-science.

Preparation of Posters / articles / stories related to science concepts / environment. (send it for

publication at student journals)

7. Study and observation of how science is taught in various schools and prepare a report on teaching

aids availability and show how it can be improvised further.

Write any one articles or science research project report. (send it for publication at student journals)

9. Visit your nearby any 2 high school and higher secondary school observe and draw Biology
laboratory.

10. Arrange for a field trip and write a report
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Mode of Assessment:

Observation, Report preparation & keeping Records, Assignment submissions, Seminar

presentation, Article publications, student presentation.
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Course - 18(x) Pedagogy of Social Science — Part 2

Credit: 4
Essence of the course:
This course helps to sensitize the learners the relevance of social science in the current context.
It make them familiar about the techniques and approaches of teaching social science. It helps the
learner well acquaint the preparation and administration of learning resources in the meaningful way.
It also develop the competency in making use of appropriate assessment system to apprise the learning
outcomes. This course deals about the various social issues and mould them to face the same in a
plausible way.

Objectives:
At the end of the course, the student teacher will be able to
e acquire basic knowledge and skills to analyse and transact the Social Science curriculum

effectively following wide-ranging teaching

e acquire a conceptual understanding on the process of teaching and learning Social Science

e sensitise and equip student teachers to handle social issues and concerns in a responsible
manner.

e Develop ability for critical and logical thinking and apply the acquired knowledge and skills in
unfamiliar situations

e Acquaint with different methods, approaches and techniques of teaching social science

e Develop ability to design different evaluation tools

e Develop practical skills for analysing socio-economic, political and physical phenomena

CONTENT OUTLINE

Unit 1: Curriculum of Social Science
Meaning of Curriculum — Importance of Curriculum in Education — Types of Curriculum —
Factors Influencing in Curriculum development —Principles of Curriculum development -
Selection of Content for Social Studies Curriculum — Organization of the Social Studies
Curriculum - Curriculum of Social Science at Primary Stage — Curriculum of Social Science at
Secondary stage

Unit 2: Curriculum Reforms in Social Science
Role of Teacher in curriculum implementation and evaluation; national policies of education —
reforms in social science curriculum at the secondary education level, national curriculum
framework for school education (NCERT)

Unit 3: Approaches of curriculum construction
Correlated, Integrated, Topical, Unit, Patch, Concentric, and Spiral approaches.

Unit 4: Models of Teaching
Jurisprudence Model of Inquiry, Concept Attainment Model, Asubel’s Advanced organiser
model and its application in social science
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Unit 5: Use of ICT in Social Science Teaching
Uses of Computer — Internet and Intranet — e-learning — Mobile learning.

Unit 6: Social Science Teacher
Social Science Teacher —The profile of a competent Social Science Teacher — Characteristics,
Attitude for professional development— participation in professional bodies - Role of Teacher
as a National Builder — Problems of Social science Teachers

Unit 7: Social Science Text-Book
Meaning and Definition of Text book — Types of Text book — Essential features of text book —
Criteria for evaluation of the Social Science Text book — Qualities of Good Text book

Unit 8: Co-curricular activities in Social Science
Co-curricular activities for developing critical thinking and attitude, planning and organization
of activities like exhibition, quiz, competition, Panel discussion and Social science club.

Unit 9: Remedial Teaching in Social Science
Diagnostic Test — Meaning and Definition of Remedial Teaching — relevance of remedial
teaching — procedure for remedial work — Remedial strategies of Social Science Teaching

Unit 10: Social Science Laboratory: Design and Management
Principles of designing the Social Science laboratory for secondary schools; location, norms
with reference to lighting, ventilation, working space and flexibility — store room, community
corner, preparation room.

Mode of Transaction
Lecture cum discussion, Problem Solving, Dramatization, Seminar, Field visit, Debate, Group
Discussion.

Practicum: Task and Assignment
1. Analysis of any three years public examination social science questions papers and submission
of report.
Discussion on Contemporary issues.
Organizing a Mock Parliament Session.
Organizing Awareness campaign or Rally.
Conducting educational survey of a slum area in a neighbouring village
preparation of report on social customs, traditions, and supercilious beliefs

ok wnN

Mode of Assessment
Unit test, Project, Preparation of assignments, Assessment of Learning Resources, Seminar
Presentation.
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Course - 18(xi) Pedagogy of Computer Science — Part 2
Credit: 4

Essence of the course:

This course is to enable students to specialize in Computer science and to develop an
understanding of the curriculum, linking school knowledge with community life. The course includes
reconstruction of Computer Knowledge through appropriate pedagogic processes and to communicate
meaningfully with children

Objectives:
At the end of the course, the student teacher will be able to
e enable the student teachers acquire knowledge about Informational Communicational

Technology in Education

e develop an understanding about the Internet and Its applications

e guide the student teachers about planning and maintaining the Computer laboratories

e familiarize the student teachers with the Modern Trends in Teaching of Computer Science

e enable the student teachers acquire knowledge about blended learning and its models

e familiarize the student teachers with the multimedia, web designing, and Computer
programming

CONTENT OUTLINE

Unit 1: Information Communication Technology
Technology in Education: Introduction — Concept of Information Technology, Communication
Technology, Instructional Technology — Need & Significance of Educational Technology —
Emerging Trends in  Educational Technology; ICT in Education: Introduction — Definition —
Need of Information and Communication Technology — Significance of ICT

Unit 2: Internet and its Applications
Introduction - History of the internet — Application of Network — Benefits — Types of Computer
Network- Basic Elements — Network Topology — Popular uses of Web Internet and Extranet -
Understanding WWW — How to connect — Web browsers and it types — Favorites and
Bookmarks;

Unit 3: Planning and Maintenance of a Computer Laboratory
Need for planning the computer laboratory — special features of computer lab — Essential
infrastructure — laboratory management — organization of practical for pupils — maintenance of
records — Rules for staff and pupils.

Unit 4: Modern Instructional Strategies
Introduction to modern instructional strategies — Significance and Uses — Modern Instructional
Strategies: Interactive Whiteboard — Blog: Educational Blog, Types, role of teacher in
educational blog — Web based learning — Video Conferencing — Virtual Learning — Online
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Learning. Computer Assisted Instruction (CAl), steps for developing CAI, modes of CAl,
benefits of CAl, limitation of CAI, role of teacher in CAL.

Unit 5: Blended learning perspectives
Meaning, Definition, Characteristics, Importance, Benefits and Challenges of Blended
Learning — Models of Blended Learning: Rotation Model — Station Rotation Model — Lab
Rotation Model — Flipped Classroom Model — Flex Model - Self Blend Model — Virtual
Enriched Model.- Advantages — Disadvantages of Blended Learning.

Unit 6: Modern Techniques in the Teaching of Computer Science
Seminar — Symposium — Group Discussion — Panel discussion — Workshop techniques —
Collaborative learning — Team teaching;
Portfolio — Electronic Portfolio — Equipment for creating portfolio — Features of an Electronic
portfolio — Developing Electronic portfolio — Requirements and Advantages of Electronic
portfolio;

Unit 7: Multimedia in Education
Introduction — Multimedia application — Elements: Sound, Animation and Video animation —
3D animation — popular multimedia formats — Multimedia hardware and software — Inline
sound and video — Using multimedia elements in content.

Unit 8: Fundamentals of C and C++ Programming
Elements of C language: Character Set — C Constant — C variables, Operators, Control
structures — Loop structures —arrays and structures — functions — library functions — developing
simple C programs; C++ Programming Concepts: Class, objects, Inheritance, Polymorphism
and Overloading.

Unit 9: Web pages and Web Designing
Introduction — Elements of Hyper Text Markup Language (HTML) — Heading Section — Body
Section — Hyperlink and Images — Creating web page with Microsoft front page — Websites —
Elements — Difference between websites and Blog..

Unit 10: Computer Science Teacher and Evaluation
Academic and Professional qualification of Computer Science Teachers — Special  qualities
required for a computer science teacher; Evaluation by pupils and Self-evaluation — Classroom
interaction analysis;

Mode of Transaction:
Lecturing on Theoretical Concepts, use of computers in lab, Analytic and Synthetic Methods of
Teaching, Project Method, Tasks and Assignments

Practicum: Task and Assignment
1. Develop the Multimedia package (Any one lesson at secondary or senior secondary level)
2. Create an Educational Blog (Individually)
3. Draw the Computer based Concept maps
4. Prepare self-blended learning module
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Write a C programme — Students Mark list using array
Create a simple website for your class (Upload: Assignment, Exam details, Study materials)
Organize the Team Teaching among student trainees
Prepare the rating scale for self- Assessment of student teachers (use during the teaching
practice)
Mode of Assessment

Paper-Pencil Tests, Performance tests, Formal and Informal Testing and Continuous Comprehensive
Evaluation
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Course - 18(xii) Pedagogy of Home Science — Part 2
Credit: 4

Essence of the course:

The pedagogy of Home Science focuses on developing the ability of the future teachers to
transact Home Science in inclusive class rooms at high secondary level. Various skills involved in the
transaction of curriculum have been given more importance. Approaches in teaching Home Science,
curriculum, teacher’s plan of action have been given more importance.

Objectives:
At the end of the course, the student teacher will be able to
e develop a broad understanding of the principles and procedures used in Home Science
e develop Home Science teaching competency.
e understand and appreciate the importance of Home Science in school education.
e have a critical study of learning Food & Nutrition, Human Health and Hygiene under Home
Science Curriculum.
e develop the skills necessary for preparing modern science education
e prepare acceptance lesson models which lay down these procedures to the adopted for
preparing designs of lessons.
e manage instructional activity in such a way that the vast majority of the learners attain most
of the objectives

CONTENT OUTLINE

Unit 1: Basic Principles of Teaching Home Science
Basic principles of teaching home science — group discussion, seminar, observations,
experimental works, market study, reports and records.

Unit 2: Planning For Teaching- Learning of Home Science
Identification and organization of concept for teaching-learning of home science, instructional
material required for planning teaching-learning of home science, planning field visit, lab
experience, planning ICT application in learning home science.

Unit 3: Learning Resources in Home Science
Identification and use of learning resources in home science, immediate environmental,
exploring alternative resources, planning and organizing home science lab, use of community
resources for home science learning, handling challenges in utilization of recourses.

Unit 4: Use of Mass Media in Teaching Home Science
Television, radio, internet, newspaper, multimedia- selection and designing, smart classroom
(using interactive board).

Unit 5: Modern Techniques in Teaching Home Science
Team teaching, supervise study, assignments, programme instruction — linear, branching and
matrices.
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Unit 6: Instruction Material
Text book — characteristics of text book, use of text book in and outside of classroom, journals
in home science.

Unit 7: Home Science Life Long Learning
Nurturing natural curiosity of observation and drawing conclusion, facilitating learning
progress of learner with various needs in home science, ensuring equal partnership of learner
with special needs. Home science club, exhibition nurturing creative talent at local level and
exploring with district/state/national level agencies.

Unit 8: Tools and Techniques of Assessment for Learning Home Science
Performance based assessments, developing indicator for performance assessment in home
science. Learner record of observation, field diary, teacher’s diary, assessment of project work
and practical work, construction of test items, encouraging teacher-learner relationship to
examine a variety of assessment methods in home science.

Unit 9: Study of Programmes
Study of local, national and international programme relating to health, nutrition, child care,
housing and their limitations. Measures and purpose of quality control, consumer protection
and consumer education.

Unit 10: Professional Development of a Home Science Teacher
Professional development programmes for home science teachers, participation - in seminars,
conferences, workshops. Online sharing membership in professional organizations.

Teacher as a community learner collaborating with schools, role of reflective practices for
professional development in home science, teacher as a researcher, professional growth in in-
service programmes through enrichments courses.

Mode of transaction:

Use of multimedia resources, Library resources, Accessing Online input on the topic, Print
versions of texts focusing on communication, Usage of ICT, Introductory lecture, Micro-teaching,
Lesson Plan preparation, Demonstration, Mind mapping, Small group discussions, Home Science Lab
activities

Practicum: Task and Assignment
1. Lesson planning, teaching, observation lessons.
Experimental work in food, clothing, textile.
Market survey and reports.
Projects related to any one area of home science.
Study of mid-day meal programmes.
Preparing teaching lessons for smart class.
Visits to centres like health centre, child welfare and community service centre.

No oo
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Mode of Assessment:
Evaluation based on documentation (written), Address the level of pupil involvement in Group
Discussion, Performance evaluation (seminar, project and assignment), Monitor the ability to
distinguish between similar concepts, Use of Checklist to monitor, rate performance in each skill
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Course - 18(xiii) Pedagogy of Commerce | — Part 2

Credit: 4

Essence of the course:

The level of the teachers decides the level of the students and the society in general. Therefore,

the competency and the quality of the teachers at the school level is essential. Moreover, the
professionalization and their duties in exploring learners, remedial teaching and constructivism among
the learners in the field of Commerce and Accountancy should be given importance. Considering this,
the course is designed to provide reflections on the subjects to the student teachers. They must be
familiar with various economic, political and social issues and the teaching techniques to teach them.

Objectives:
At the end of the course, the student teacher will be able to

acquire knowledge of the terms and concepts used in the professionalization teaching
Commerce and Accountancy;

understand the different techniques and technology for the development of Commerce
teachers;

apply the knowledge in adopting the suitable methods, techniques and aids for the purpose of
teaching different learners;

develop skills in preparing the suitable techniques to adopt constructivism;

develop interests in the recent development to achieve self -development, and

develop a desirable positive attitude towards self, students and teaching.

CONTENT OUTLINE

Unit 1: Commerce teacher

Qualities required for a good teacher — roles, changing roles as facilitator, as sorter, — morale
and ethics of teachers — social and environmental responsibilities - problems faced — pre service
and in service programmes —Academic freedom — organizational commitments.

Unit 2: Professionalization

Profession, meaning, characteristics, teaching as profession, Professional development —ways
and means -membership in academic bodies- participating in a network of teachers -link with
commercial and business concerns and Accountant Bodies-individual and collaborative
research

Unit 3: Teacher in the classroom

Class room interaction analysis- system approach — class room climate- types of teachers based
on leadership styles- teacher dominated pattern, laissez faire pattern and democratically
planned pattern- significance communication, decision making - Teacher development -job
satisfaction, determinants, consequences of job dissatisfaction — Organizational commitments
—Academic freedom
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Unit 4: Exploring Learners
Diverse learners in classroom — Motivating learners to learning — encouraging and involving
learners in teaching learning process — collect materials from local resources. Understanding
regional background of student based on socio—economic, historical & geographical context

Unit 5 Remedial Teaching
Identifying slow learners — remedial programme — causes of errors — types of errors — some
common errors in commerce and Accountancy by school students —practical work — organizing
remedial work

Unit 6: Constructivism
Constructivism — Meaning — Importance — Characteristics of Constructivism — Social cultural
influences on Constructivism —methodology to learn, teach and evaluate Constructivism

Unit 7: Teaching Controversial Issues
Teaching controversial issues in Commerce and Accountancy- World Trade Organization
(WTO) - GATT —GATS - Liberalization, Privatization and Globalization (LPG) —
Disinvestment —Inflation —Recession —Economic crimes —security scam- rosy picture in the
financial statement— Hawala -FERA —FEMA.

Unit 8: Quality in Education
Quality in Education- analysis of standards- feedback mechanism- Input —Process —Output
Analysis — Concept of Total Quality Management (TQM) Supervision and Inspection —
function -Accreditation and certification —Role of NAAC.

Unit 9: Research in teaching of commerce
Research: meaning, need and importance — utilization of research in commerce and education
in teaching — development of research attitude- action research

Unit 10: Guidance and Placement in the field of commerce
Guidance -meaning, types, importance, principles, benefits and limitations, sources of
information for guidance and placement — Role of commerce teacher in guidance end
placement of commerce students.

Mode of Transaction:

Lecture method - Lecture cum demonstration method - Lecture cum discussion-Inductive and
deductive- Peer committee work- -Peer tutoring and teaching-Debates - Dramatization,-Discussion
method -Brain storming —~Workshop-Seminar — Symposium - Panel Discussion-assignments -Project
method - Problem-solving method — Observation method(field visit/exhibition/internship) CAI- -e
learning and other self- learning methods.

Practicum: Task and Assignment
1. Search in the internet and collect e-learning resources reported based on the research in
Education, Accountancy and Commerce. Report them for peer reflection. Record their
reflections.
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6.

How can you teach controversial issues in the class? Analyze and report it from present school
practices.

Observe and report the classroom practices in the school from constructivist point of view.
How can professionalism be achieved in the teaching. Collect the opinions of the teachers and
analyze in the class and submit a report.

Construct and conduct a diagnostic test in Commerce and how remedial teaching be arranged?.
Report it for class review.

Any other field based project, task or assignment connected with the units in this course

Mode of assessment:

Written test and Task and assignment

References:

1. Govindan .K.R., and Senthilkumar.S. : Professional Ethics, Anuradha Agencies.(2004)

2. Suma Chitnis, and Altbach Philip.G.: Indian Academic Profession, Macmillan India Ltd. New
Delhi.(1997)

3. In Pursuit of Equity and Excellence NCERT, National Council of Educational Research and
Training. New Delhi.(2001)

4. Sharma Santosh, Constructivist Approaches to Teaching and Learning, National Council of
Educational Research and Training.(2006)

5. Kochhar.S.K. Educational and VVocational Guidance in Secondary Schools, Sterling Publishers

Private Limited.New Delhi.
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19 PEDAGOGY OF A SCHOOL SUBJECT 2(PART 2)
Course - 19(i) Pedagogy of Tamil Il — Part 2

SO HOINEGLD (LPMMSET Il - UGS 2
Credit: 4

SlgluemLs Gamum®

FeN&ESHHL CQOMHUTN6GT SaIfGmUd unhiGaNlsnuwbd umdiw sifiefNeneotl QUMM LILIY.
Qeierm&HG MWD JMONUIID €6TMIS C&T6TM QFHTLTLMLIISTS 2 6T61eng HMbHS (L.
Qumflenwsd SOHINGGWL, &Ml [I6LTS 2 66T, LMLHIL 6Teleumm) SimLbhHHES GCeucn(hid
6T60TLIMG Lomesoted] SINHEHHLLT. Ben WwHMeUCHTH QSTLIUUGSHSHS QSTeTeusMNEG &(HeNLITS
SiEnhGleTer GQompwimieusd unHm sifsneull QUOHMIEBLILT. DTS &([HSSHISHmeT CleuaNULEG G ID
Wmmaaned epeotoTes SLE] 6P SiMemeut QuoMlGUUT. QumAt LuIHAG  umHmiw
Shgenesemear|d QuUOMIEGBLLY. QUIHLUTLLD &HNSHVEGSS SDHETLHHDHCHNHD aIMSHUIEL
&MHNGHL Lglemngener Gelafld Qamanpd SiMemeull CQUOHMIGLLT. QMAOUTL LD SMeTUmLLD
6T60TLIHITEL LML LILIMMMEN6D 6U6MISHGHISHCSMemEpD Hmemesril GQuUmmI(HLILIT.

CIpIT& & Mi& 6iT:
o FUPHMUGHH QOMHUNGT CFWIOUITL I 6m6sT U CFIIGED.
o UTLEHIO @GNS SMMaS &BSEL.
o Qumpll LUNHOMLIES Fal LD GMSSH HOUWF CQFUIHED.
o a6UIM&SMeN culgeusmLILL umMI Sifemeull QUDMEF Q&FUIS6D.
o SLOO 6(PGID et QUME QFIIGED.
e UMLLUTHMNEL eUeTTLILSMHSETeS LisvGalm aUfl(pemm&snet Mg QFUI%e0.
o SIONIL gYlle|seT GMNHS SlqliLmL G CFUISGE6T 2 6u01]8I|S60.

A6V(G 1: FWHTWHHL QoM
QmAD FepsUpLd - QMAWD HHSTFULLD - QOMHUD L WmaTpLd - QoMb
uesorUT(RD - QmHud UTeLCeuMUTHD - QIHUD SFHWID - CLOTHILD UT&HELPLD-
QumAud @eosHuwi(pd - QmPlujd SMeNUMID - QIHUD euENSUPD -CmHuld
GMHMIFSHLPMID -QOMAUID 2 OSLWIPD - QemausEnhsdHanL GuiuimeT 2. me| BHeneosErnLd
ERNINGIN

316V 2: LUMLIBIT6L 6UIq6UMLOH 6L
LML {60 Slemolly - CHHAWS HLaNGO&TeTemsUilet GMSCHTEHET - LGHIIMS PG -
BIHGDOML - UTLHIEOI6T HSEHCHTHMD -LMSCHTMHMLD- LIGTIILIS 6.

6V 3: QuMALLUNDHOTIOS Fal LD
QmHl LUNOOMIES Fal D - CHEMEUUID LIWIILD - SEMIDLIL - QFWICOUT(REHET - LILIGITSH6IT
- @l meug CQmHWIngg HHlmps SMHLNGS6V.
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A6V

A6V

SVG

EIMG)

A6VG

SVG

4: sL_(peoyu uullh&

UMUQLLMAS SL(Bem]- 1(p&5aIE S - UGN SLEMIFHET - DL 6UMSSEHLD
LIgHlemeVsEHLD - 6U6LEOIEID LAST @@L MG6T, WG QLMISEHT - QFHTL Senwliy - UGS
oy - Bmssn GOuiGsenst Seuflwid - QemHEOILF - upCm -CmCsmer
Uwiestum@.

5 Qumfu uuih&

QemH&aTEHWID USIID - HNHS CFTMHSHETEHAWID- LILGTUGSGID QEFTHE&HaTEh&HLILD -
QFMTM&HEMEFWMIGHMET CUBSGSLD QUNPMMEET - UTHHILIRIGEMET HDDGHHED -&i([HHE
QUEMIHED - QEVGEILIBIID 2 6TTTHEL - HSTTHMWIL LULGTLGSSHIH - SHITISHGSH6N - SMJ6uILD
2 WINHEL - LUGSHSMIUIHEL - CLIT(IHSHHIH6L.

6: HLOID &HMHLINSHEOI6T Iy lil16)]5 61T
SpuieaNer QuieL&eT - ChHIeEsmGT - gulalear GCHemed - SYUINNET UMSHET - YlUl6EF
&b &ENETISH6NT - LIGHOTLIS 61T

7: SLOID SHMHLIGGH6EOI6H L|I6MLOS 6T
SHSHGHIL ULLOL6D- Fal GOWMHE HLLLD - NFEFm6T STSHGD (PN - ERLILMLDE SMHMEL
- NEMTEME SNTWIG PO - LFGCEFTHMET - GPSSMHMEL - Gevllewoll LEEHHS SHMEL.

8: U6OLLILMMDMEL 6U6TIJ&SH 6D

&0 - GL(H6O] - QeUHSHI EOTDMRIGET -  eui(h eV - 2 Legll CUESH - eNleurHld -
aleormg. eestm, Qemeusemen LeTaN&eailed HLSGleusmamer LUNDHAen CLMESTETERSH6D -
Aeremmul ShHEN6uT - HEOL (LPEMMG HMEMEI 2 (Ih6UTEHEGSH6V.

9: seveailll Yereflwev

HemeNuuled eusmFwenm - snWILICUTEG Slenemeuden - &omgfl - QenLHenev oemey -(W&(H
- ML SleTEmEUGHT - aIFE - STeLME eNeussd - FITE]f aNevssd S LaNeussd -
SLGmay.

10: LHAUSLE (POMS 6T
LHII 196  CHTESD  -CHemeUSBET- TSI  6UIg6UMOLIL-  CHT6HT  6UMBS6N-
auenihleneo- QsTG@Henev- sLHIE, UDLHUIETE - FwgTed BLEHSILUGL CHijey-
STIUESSULLLS Gsiel- PN GCsiel G&mmSETd Coiey - Cajelst UsILIse-
E6UTTEUMISUT6IT LILI6TTS61T.

HUEH

GLUUS Caiel, eumlQMAS Csi6, eUUMLLILSHT, IGLULS S[hSSIMSD, DTHFIL LML LD
1(h&HH6L. UGLILNCL LOMEITeUT&HET LMRIGCHMEnL LOSHLIINL6D.

Qew(wenmu LubHHSeT:

1.
2.
3.

Q&mev eMlemenum (B SWIMfl&&ev.
GOUINLLS HemeoliNed HLOLD 2 6w FHWMHES60.
Hollg HLOID HemL uled CuEHG6V.
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&0, S0, L (B0 6T(LDSHISH6V.

QAL LUNHOTI6S Fal $HOHGL LUNDHE SWITHSS6L.
UTLBIT6L U6 CFUIS6L.

€60 2 F&fllyl uuNmHa.

SEMHMIEFHLPL NAILILEIITE CUTFSMIGET SUITHEE6D.
QUMQEINTE0), QFHTMELGSETLE HSHLDEFHGET SIS S 60.
QFILIET LGSH6D BTLSLOMS LDTMHMISH6V.

UMjened HTe0 &6l

1.

Qusden gumrud & QCram uswm, @y. 2008. eeINsE&ee aNflFe0&eT, FMHST LLleflagey,
Q& 6tT60I60T.

sewuilg.ell. (1989) BOMAD SHINGGD (P&, FTHFHT LLaNagev, Cl&eimenent.

Camdleom GRSGFMH (2000) GLPHMSMOWDWIS HLONWD SO SHINSSVID, Sl6FFID
LiapLD6Y, SMHSIKITLOLD.

Comeabaymger, (. (1990) BOMOUILD SHINGGWL (PODEEID CHTEEMSHEHD, Frerveaid
USIIUSLD, Q& 60T6m60T.

BISITR6H, &. 2002. &HevaLl LeTaflwled. @Ombd USLILSLD. C1&6oTement.

GCeugmCamumed, @Q.um.(1991) UBSLILD SOHUNGGD (WM&, FGhHeom GeuefNuil L &Lb,
Geugyriy.
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Course - 19(ii) Pedagogy of English Il — Part 2

Credit: 4
Essence of the course:

Equipping the student teacher with English knowledge for communication and appreciation.
Developing the skill of communication in order to help children at various school levels towards
effective communication. The course focuses on developing the ability of the future
Teachers to transact language in inclusive classroom.

Objectives:
At the end of the course, the student teacher will be able to
e enable the student teachers to

e develop English Language teaching competency.

e understand and appreciate the importance of English.

e have acritical study of learning English as a second language in the multilingual Indian Society.
e understand the role of English in India and to improve English Language attainment.

e produce the different methods, techniques and strategies of ELT.

e Prepare and use appropriate teaching aids to make teaching more effective.

e develop the various micro skills to teach English language.

e acquire the skill of preparing lesson plans to teach English.

CONTENT OUTLINE
Unit 1: Lesson plan format grammar
Planning for teaching Grammar and usage -Steps of preparing a lesson plan for grammar. —
Types of grammar (Formal and Functional) - Methods of teaching grammar (Inductive and
Deductive)

Unit 2: Lesson plan format - composition
Planning for teaching composition- Kinds of composition (Guided, Controlled and Free)-Steps
of preparing a lesson plan for teaching composition-Correction of a composition work.

Unit 3: Approaches to teaching English language
Structural approach- Situational approach- Communicative approach- Eclectic approach-
constructive approach- S-O-S approach.

Unit 4: Teaching pronunciation
Teaching Pronunciation and Spoken English. Standard Indian Pronunciation with reference to
GIE/RP. - English sound system — Vowels, Consonants - Minimal contrasts — consonant
clusters- Focusing on difficult sounds — comparison with sounds of Indian languages.
Syllabification — stress, intonation, rhythm.

Unit 5: Teaching of vocabulary
Essentials of teaching vocabulary-Types of vocabulary — Active and passive; Content words
and structural words- Selection and gradation of vocabulary -Teaching meaning of words -
Expansion of vocabulary.
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Unit 6: Skill of speaking
Concept of speaking in English as a second language.-Use of pronouncing dictionary-
Technique of teaching speaking skills and pronunciation practice and drills — Ear ~ Training,
Repetition, Dialogues and conversation: Role of A.V. aids in teaching speaking skills.

Unit 7: Skill of writing
Mechanics of writing; Skills of writing- Discourse skill and Judgment Skill Reference skills-
note making and note taking, reporting, summarizing, paragraphing, Characteristics of good
hand writing, methods to develop good handwriting.

Unit 8: Challenges of teaching English language
Problems cropped up while teaching English in Indian schools - Difficulties faced by English
teachers in the classrooms and suggestions to overcome them. Interference and influence of
mother tongue.

Unit 9: Analysis of syllabus, textual materials and professional competency of English teachers
Understanding the relationship between curriculum, syllabus and text book. Qualities of a good
text book- Selection of materials -Development of activities and tasks. Connecting learning to
the outer world — rote learning to constructivism- Qualities of a good language teacher-
Professional development of English teacher.

Unit 10: Assessment and evaluation in English
Concept of assessment and Evaluation in English- Concept, need and techniques of Continuous
and Comprehensive Evaluation (CCE) in English- Types of tests - Achievement test,
proficiency test, Diagnostic test, Prognostic test.-Preparation of an Achievement test- Concept
and need of remedial teaching.

Mode of Transaction:

Demonstration of teaching specific grammar items, Seminar on different expressions,
Comparative study of various forms of compositions, Demonstration of steps followed in different
methods, Introductory lecture, Observation of video clips, Through Situational presentations, Usage
of Language games, Presentation of good models by native speakers, Through language lab, Framing,
evaluating and interpreting a question paper.

Practicum: Task and Assignment
1. Projects on methods of teaching grammar

2. Language games on grammatical structure

3. Activities & competitions for Creative writing,

4. Practicing Formal and Informal Letter

5. Perform any one of the activities for developing the language skill: Quiz, Debate, Dialogue,
Role play, Brain storming

6. Watching video recordings

7. Oral Communication tasks

8. Language Lab activities

9. Workshop on preparation of blue prints, question papers, marking scheme and question wise analysis.
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10. Construction of test items for diagnosis and achievement test and interpretation of test data

Mode of assessment:

Analysis of Group discussion, Participant Observation, Monitoring performance of
communicative tasks, Evaluation based on documentation (written), Performance evaluation (Seminar,
Assignment & Project)

References:
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8. Bright, J.A.: Teaching English as Second Language. London: Long Man Group, 1976.

9. Brinton, D. (2003). Content-based instruction. In D. Nunan (Ed.), Practical English Language
Teaching (pp. 199-224). New York: McGraw Hill.

10. Brumfit, C.J. (1984): Communicative methodology in language teaching. Cambridge: C.P.U.

11. Chaudhary, N.R.: Teaching English in Indian Schools. New Delhi: H Publishing Corporation,
1998.

12. Davidson, (2008). New methods of teaching English, NewDEIlhi-2: Karan Paper packs.

13. Elizabeth, M.E.S. (2010). Methods of Teaching English, Discovery Publishing House.

14. Ellis, Rod (2003). Task-based Language Learning and Teaching. Oxford, New York: Oxford
University Press. pp. 156-157.
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22. Paliwal A.K.(2011): Methodology Of Teaching English As A Second Language, Kalpana
Publications, Jaipur.

23. Palmer, H.L. (1964-65): The Principles of language study, London: O.U.P.
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Second Year

Course - 19(ii1) Pedagogy of Hindi Il — Part 2
Credit: 4

ToUf:

T UreIEaEu@n 2005 qdr e @1 Afuer wwe 2009 fammert ferem qem feteror wfeterer & fyehe wered
w1 eF H @d gu e w1 iRt § Tk ogd o uiedd @i AT ket ©1 wegeal 6 osreft qo frerent
H A FE D Ad F TYH FF wWE HAd @R, 9% diee-faem w5 age gt & @esd o yeue
% ®9 H gEI ufe FOH kT HM Fd ST ?1 W 2005 ki Thell urgmedl S O sed ® fR oA
e &% faatk R §H % W s w7 W dfek famnhfE g 9 wifgd e w1 ufEE ¥ w@E
WeIH WH| T Fe UNEddl w1 S oFaer 1 feww oM % foru wed © f g feten & uremmm ®
fedd emu fammerR forem ogeen # ufedd w1 wed quft dvd € W@ T@ oAoRem ¥ G WM & G iR
gfewon § uRedd oMy iR fes w1 ufRl TH o ¥ §eW Weeyu B 3@ S ¥ ww-foew s
wgTEE R off Heegul @ ST ®, wdifer o qd fyen # onumfren # %W el §, W@l fgw e
TET-HET T sfess W &% g o famAl ¥ ot fAgur W e &1 o el €1 gHes Wiy g e
Y g2 U fagell W@ - wgwfye wenm, wHE 1 mWemw, wifd & fem § o w ofger enfk w9 @Hm
forerhl & fou S&0 ® W1 oreAmsh fYem § oAU wReld @0 W w2

IAAA TETHA O F AT TERT 3R dee-faae #1 # gfedt ®1 wm 8 w@eR AR fw e @ osmen
g T T wRteonfefal w1 sgw mw-foeor # GER @ wemEar faon

T % favie S
o M & -3 YfHFIS HI A
o W HEH ®I GoMIH® WlHAT HI ST
o WM % TAEY IR AT H HHSH
o THW H NI, Al A O IR GHH & 9 & G H A
o w & We W wed & R, wifd iR wafaer & wid wem gE
o Wy HEw & ql% AR R I SEAT S HHEA
o UHHAl, WSTHH IR URHAYEAER T favewur wX wen faviy iR SeAl k1 U & SER @l
o WM IR WA F FI¥ H
o R wmw & fafay w0 iR sfvefFaal &1 WA
o wEl 3R fomm ® o sifireafEd o
o VT WfRAT & Ufa FogARie BT
o ITER % HWed AN YfHHT HI S
o fomnfeat #1 gomrcgsw emaT HI TeEEAT
o Tl % wEl fawm™ & ufd W@ o R ¥ UM kW % fou faEmem # de-aw & 0
SR
o M &% TTAKA H URAT HI S
o Tfefr 3R TR wifefers difass T=ATel #1 d@er i GUE
o W HrEH-fa@™ & goHs gfeshivr w1 gEeE
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THE 1@

(F) TG SR S W | — (@) TGS 1 TeW iR UedHH § OIHeT T | — () WG
e & YT | — (F) o W H Wew@ TH o O e & wEwm — (3)) e gm o e
SR wEFEET | — (F) on-fge % g fasrar @ e |

THE 2:
() ST F AR HIAA- SISO GSAAET FT WA FH T U — (@) s wee faow -
() orer wiwe foaor | — (%) TeA(EmEA)EEE fam 1 — (2)  oEd wea faw o — ()

o sfueafFd & W wu-Hifes oR fafed | - (®) 0 S=mo faww |
= 3: = w1 fafr ok it W ufem

(@) AT fafn &1 sqvE ok faw | - (W) AW faft @ dwifear faRman qem wfmEn —
(M) Fo H AR | — () T, GOt w e add dedt gfeat ® guw dedt su

THE 4:

(@) fe<t amon @1 SqE o fawm qwn fe & SifeEl — (@) O o iR S & w9
o=t |

W 5:
() o g § 9 o W ArRE | — (@) = e | — (1) @ e
et = fafe= faemelt w1 feror

() wfam g @ 6 I | - (@) T™ e W We AN | — (1) wer e w we A
| —(%1) e fago @ we AN | — (3.) N e ey e, 9R oored offe wr faer |

THE 62

o uifeferss faenett =1 feror St strereren SemRor wanfes enfe faemett 1 faeyor
T 7:

aroy foeror st fafel w1 dfaw ofew

(%) ergae fafa (@) yog fafa (@) @ fofa (91) 99 geo fafy — (5.) o fafw
(@) waftea fafy (8) wrem fafa (§) g8 oo
THE 8:

o=t foeror & Jeaforr @rEht, Gafores TR F AR SUAMTAT qo iU oeA, T9F WA 1 Fmio
| — JEqhlerd, HURTerd, HPg |
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(@) fe=t foeor & woaihd &1 W@ | — (@) WA IR YA H SR | — () when gfraar |-
(%) WA % YRR - Teues, 99 SWod a9 e WA |

THE 10:

(&) v fagor geet fafaw Fferqar — (%) o= - (@) @ (1) SR-faEm - (71) @R
(€.) oW — (@) oo faew ¥ oyewie Wk, aTFAl & YANT Herl {H S - &7 ATET A
T T SRR FHE UHER A e | — e fEne o stamd

Heo-Ti

1. <. foserEE -
FEAT JER T[E -
T, [HEs a9t -
gl aver fig -
TGS qUey -
EIAGECIRINE L ] -
SIS 9hE -
TIOmRE d. wgfer -
P et Wam & yeEE

0 o N vk wN

Practicum: Task and Assignment

fet foeror s amon & gsef #

e =R

st fet

snyfter wifea 1 ggfca

fafay wifefcres M=

T fafy iR ad

feft foaror

qeA fogror

1. &= &1 St e

2. AT oA qn e ad oFewen

3. et foeor fafaw smam
4. feft fogw sl afcyes
5. fedtm oo fogor § sifefa oo &1 deTars

6. oy foieror qen erer o™

Minimum 2 activities relevant to the syllabus.
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Course - 19(iv) Pedagogy of Malayalam Il — Part 2

Credit: 4

Essence of the course:

This course equipping the student teacher with Malayalam knowledge for communication and

its values for appreciation. This course deals with Malayalam usage and society. Usage of ICT,
research in Malayalam language, professional traits of Malayalam teachers are reflected. The course
focuses on developing the ability of the future teachers to transact language in inclusive classroom.

Objectives
At the end of the course, the student teacher will be able to

appreciate the role of Malayalam in the society

familiarize the IT related professional inputs of teaching.

understand the meaning, importance and concept of models of teaching in Malayalam language
teaching.

Use of Malayalam on Computers

Apply phonetics of Malayalam

Critical thinking and creative writing

Know about action research

be a professional Malayalam teacher.

acquaint with the co-curricular activities in Malayalam.

CONTENT OUTLINE

Unit 1: Reading and Writing

The method best suited to Malayalam — mixed and composite method. The use of pictures,
flash cards, charts sentence strips, etc., in  taking to read, word selection, word frequency —
the aims of silent reading and reading aloud training in each - introduction to
independent reading initiation reading chart - Increasing use of silent reading and rapid silent
reading — initiation to extensive to improve it — introduction to literary work use of a dictionary
- Intensive and extensive reading — training in skimming and skipping — library work —
dictionary — encyclopedia of different types — further training in effective loud reading -
Writing with pen and ink — graded copy book — graphic devices in writing transcription —
characteristics of good handwriting — legibility, beauty, proportion and speed — how to serve
them — handwriting scales.

Unit 2: Malayalam language and Society

Malayalam language and society, language and culture, Mother tongue and folklore, colloquial
language and dialects - Community resources — Types and utilization.

Unit 3: ICT usages in Malayalam

ICT in language teaching - Computer aided teaching, e-learning resources in teaching
Malayalam, Video conferencing - Module preparation for e-content - Models of Teaching —
meaning and scope - Suitable models for Malayalam language teaching — Concept Attainment
and Synetics.
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Unit 4: Malayalam on computers
Text editing tools — word processing and desktop publishing — Free Malayalam computing —
Malayalam keyboard — Inscript keyboard — Zero width joiner (ZWJ) — Phonetic keyboard —
Unicord - Malayalam unicord script - Malayalam softwares - Font — lalitha, sulekha,
swanalekha, kartika — Aspal Malayalam — Payyans dictionary — Fix M.R — Malayalam Capcha
— Fortune Malayalam — Mozhi, varnam, paral peru, sharika — Auto correct for Malayalam —
Malayalam Wikipedia — Digital technology in classroom.

Unit 5: Phonetics of Malayalam
The different speech organs and their role - The individual sounds — vowels and consonants —
their place and manner of articulation- Errors in pronunciation and the remedial measures to
be employed- The text sentence connection — Devices for cohesion and coherence. The
sentence — Types of sentences — Subordinate and co-ordinate clauses — Question forms —
Analysis and classification of grammatical errors.

Unit 6: Critical thinking and writing
Critical thinking and creative writing - Critical appreciation of a poem - Novel, drama or a
short story - Writing criticism of a contemporary novel, short story and a poem - Analysis of
important critical works in Malayalam.

Unit 7: Research in Malayalam
Action research - steps in an action research - action research for language teachers.

Unit 8: Professional traits of a Malayalam Teacher
Professional development of Malayalam teacher - Teaching as a profession - Professional
ethics - Personal and professional qualities of a teacher - Special qualities of Malayalam teacher
- Ways and means of improving professionalism among Malayalam teachers - Traits of
professionalism competencies listed by NCTE.

Unit 9: Activities in learning Malayalam
Co-curricular activities based on school related activities like literary club, drama club etc. -
Malayalam language and Cinema.

Unit 10: Teaching of Prose, Poetry and Composition
Aims of teaching prose — different types of prose lessons and different approaches — Non-
detailed prose — Training for independent and extensive reading — Methods of teaching the non-
detailed text in lower and higher classes — Poetry — Appreciation, rhythm, dictions, ideas,
emotions, imaginary expressions, suggestions etc. — Different types of poetry — composition —
General principles.

Mode of Transaction
Dialogue, seminars, discussions, and group-work

Practicum: Task and assignment
1. Prepare a newsletter on the topic Malayalam language in Kerala.
2. Prepare and presentation of a minimum 5 discourses in language class.
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Prepare a collection of poems and stories of your choice.
Planning and Preparing of language games to teach grammar and vocabulary items.
Preparing instructional materials in teaching Malayalam.

o ok w

years.

7. Keeping in view the needs of children with special needs prepare 2 activities for Malayalam

Teachers.

8. Prepare a report on challenges faced by teachers and learners in teaching and learning of

Malayalam in Kerala.
9. Develop a Power Point presentation to teach any topic from Malayalam reader
10. Preparation of author’s album, stick figure albums, flash cards for classroom teaching.

Mode of assessment:

Written test and Task and assignment

References:
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Course - 19(v) Pedagogy of Telugu Il — Part 2
Credit: 4

Essence of the course:
Objectives:

CONTENT OUTLINE
Mode of Transaction
Practicum: Task and Assignment
Mode of Assessment

References:

Syllabus yet to be prepared for Course- 19(v) Pedagogy of Telugu Il — Part 2.

Course - 19(vi) Pedagogy of Mathematics — Part 2

The same syllabus as given for course — 18(vii)

Course - 19(vii) Pedagogy of Physical Science — Part 2

The same syllabus as given for course — 18(viii)

Course - 19(viii) Pedagogy of Biological Science — Part 2

The same syllabus as given for course — 18(ix)
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Course - 19(ix) Pedagogy of Commerce I1- Part 2
Credit: 4

Essence of the course:

The competencies of the teachers at the school level teaching is essential as they are to be a
role model for the learners to enable them to proceed to further learning in the field of Commerce and
Accountancy. Considering the importance of teaching and learning, the commerce teachers should
have the strong basic knowledge and skills in commerce. They should be familiar with the
developments in Commerce and Accountancy. Considering this, the course is designed to provide
sound knowledge on the basic subject to the student teachers. They can be familiar with the techniques
and approaches in the teaching of the basic subject by using learning resources and assessment
techniques.

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge of the terms and concepts used in the pedagogical analysis of Commerce
and Accountancy;
¢ understand lesson planning and evaluation aspects in teaching Commerce and Accountancy;
e apply the knowledge in analyzing higher secondary Commerce and Accountancy contents in
terms of the techniques and aids for the purpose of teaching Commerce and Accountancy;
e develop skills in the preparation of lesson plan and construction of evaluation tools using the
suitable techniques;
e develop interests in learning recent developments in Commerce and Accountancy, and
e develop a desirable positive attitude towards the teaching of Commerce and Accountancy.

CONTENT OUTLINE

Unit 1: Analysis of commerce content at school level
Analysis of commerce content in XI and XII standard from pedagogical analysis point of view
for lesson plan preparation

Unit 2: Analysis of Accountancy content at school level
Analysis of Accountancy content in X1 and XII standard from pedagogical analysis point of
view for lesson plan preparation

Unit 3: Construction of Achievement test
Achievement test —characteristics-objectivity, reliability, validity and practicability - forms of
test items — multiple choice type - short answer type and essay type — construction of
achievement test - steps — blue print, weight age tables, question wise analysis and scoring key

Unit 4: Interpretation of learners Achievement
Data collection - Tabulation - Measures of central tendency — measures of variability —
correlation. Parametric and non-parametric Statistics, difference.
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Unit 5: Management
Objectives of Management — Role of Management —Difference between Administration and
Management- Functions of Management -PODSCORB (Planning, Organization, Direction,
Motivation, Coordination ,Control) — Modern Functions, Planning, Organizing, Leading,
Controlling — Management skills, Conceptual skills, Human skills, Technical skills

Unit 6: Managing classroom
Classroom management — classroom management, meaning - in allocated time and in transition
time need, basic and necessary components -rules and procedure - consequences- relationships
- reasons for disruptive behavior in the classroom -proactive classroom management strategies
productive environment— de-escalation strategies — with-it-ness — proximity and body
language-laughter is the best medicine -develop effective behavior cues.

Unit 7: Commerce Department
Commerce Department - commerce laboratory — essential and desirable records, registers, and
equipment - teacher’s diary- Commerce club or association activities- school bank — school
cooperative society

Unit 8: Instructional Materials
Textbook- reference books —periodicals- business journals, technical documents, survey
reports- business documents —newspapers-research journals and reports —e-resources-
importance of collateral readings.

Unit 9: Community Resources
Community resources — meaning- types - their uses in the teaching and learning of Commerce
and Accountancy — establishing link between school and community- field trip- work
experience — guest speakers- activities to developing commercial interest and attitude.

Unit 10: Approaches in teaching Accountancy
Journal, ledger, balance sheet, equation, spiral development, complete cycle: approaches-
Teaching skill subject —software’s in Book keeping and Accountancy

Mode of Transaction

Lecture method - Lecture cum demonstration method - Lecture cum discussion- Inductive and
deductive- Peer committee work- -Peer tutoring and teaching-Debates - Dramatization,-Discussion method
-Brain storming —Workshop-Seminar — Symposium - Panel Discussion-assignments -Project method -
Problem-solving method — Observation method(field visit/exhibition/internship) CAl- -e learning and other

self- learning methods

Practicum: Task and Assignment
1. Prepare a record for the construct an achievement test in Accountancy. Justify the presence of
objectivity, reliability, validity and practicability in it.
2. Observe and critically analyze classroom management practices in schools.
Prepare a list of essential items to be kept in the Commerce laboratory.
4. ldentify the leadership styles of commerce students and report it to the class for peer review.

w
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5.

6.

Commerce is a practical subject which cannot be taught under four walls- Justify and submit a
report in the class as how best commerce can be taught?
Any other field based project, task or assignment connected with the units in this course

Mode of Assessment:

Written test, task and assignment

References:
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Course - 20(i) Special Education

Credit: 2
Essence of the course:

This course is meant to enable the teacher to have Knowledge on the History of Special
Education and cater to the needs of challenged children. Even though there are medical advancements,
there exist births with physical, mental and other differential challenges. In order to cater those
challenged children, the present course has been designed.

Objectives:
At the end of the course, the student teacher will be able to
e acquire knowledge about different perspectives of children with disabilities;
e understand the social needs of children with sensory and intellectual impairments;
e reformulate attitudes towards children with special needs;
e identify needs of children with diversities;
e plan need-based programmes for all children with varied abilities in the classroom;
e use specific strategies involving skills in teaching special children.
e modify appropriate learner-friendly evaluation procedures;
e incorporate innovative practices to children with special needs;

COURSE CONTENT
Unit 1: Paradigms in education of children with special needs
Historical perspectives - Pre-Independence, Post-Independence and contemporary trends;
Models of teaching: The charity model, the bio centric model, the functional model and the
human rights model; Concept of special education, integrated education and Inclusive
Education. Education in National Policy on Disability (2006); Rehabilitation Council of India
(RCI); District Rehabilitation Centers (DRC) Scheme; District Disability Rehabilitation
Centers (DDRC) Scheme.

Unit 2: Identification of children with special needs
Exceptional Children; Need for Early Identification; Understanding various disabilities —
concepts, characteristics, classification and identification of children with diversities: Visual
Impairment; Auditory Impairment; Speech Impairment; Orthopedic; Specific Learning
Disabilities; Attention Deficit Disorder; Autism; Juvenile Delinquency.

Unit 3: Curriculum adjustment and adaptation
Curriculum to special needs arising out of various disabilities: Visual Impairment, Auditory
Impairment, Speech Disorder, Learning Disability, Attention Deficit Disorder, Autism,
Juvenile Delinquency.

Unit 4: Classroom approaches and management
Pedagogical strategies to respond to individual needs of students: Adapting Teaching

strategies, Emphatic Approach; Cooperative learning strategies in the classroom, peer tutoring,
social learning, buddy system, reflective teaching and multisensory teaching.
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Unit 5: Special aids, equipment’s and evaluation procedures
Supportive services required for meeting special needs in the classroom: special teacher, speech
therapist, physiotherapist, occupational therapist, and counselor. Technological advancement
and its application — ICT, adaptive and assistive devices, equipment and other technologies for
different disabilities. Involving community resources as source of support to teachers.
Formative and Summative Evaluation.

Modes of Transaction:

Assignment, Project, Seminar, Lecture, Lecture-cum-demonstration, Camps to Special Schools.

Learning Activities:
Observation of Special Schools, Identification of children with special needs, Use of teaching
methods to learning disabilities, handling of children with learning and perceptual problems,

Practicum: Task and Assignment
1. Conduct a Seminar on Historical Perspectives on Special Education.
2. Identification of Children with Special Needs.
3. Visit to a special school and prepare a report.

Mode of Assessment
Paper-pencil tests, Formal and Informal Testing, Continuous Comprehensive Evaluation.

References:
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12. Pal, H.R. and Pal,A.: Education of Learning Disabled. New Delhi: Kshipra Publication, 2007.
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Course - 20(ii) Population Education
Credit: 2

Essence of the course:

Pupil teacher after learning this course will understand the causes and effect of population
explosion which hampers the development of nation. The main focus of this course is to help them to
understand the various ways of introducing population education that reduce population in near future.
This would maintain population equilibrium and improve the standard of living and quality of life. The
pupil teacher will work in the society to create awareness on the consequences of population explosion.

Objectives:
At the end of the course, the student teacher will be able to
e understand the meaning, scope, and importance of population education.
e understand the factors and the impact of standard of life.
e understand the need for curriculum development in population education.
e acquaint needs and means of population control
e understand the role of different agencies in the population education
e appreciate the teaching of population education.
e study the policy and programmes on population education

CONTENT OUTLINE

Unit 1: Nature of Population Education
Meaning and definition-objectives- scope, need and importance of population education-
Purpose of population education as integral part of education.—Demographic situation of world,
India, states and UT: Population scenario of the world- population scenario of India, state /
UTs — causes, effects of population growth — Malthus theory— basic components of population
dynamics, (population distribution), Population structure, fertility, mortality, migration,
nuptiality, sex ratio at birth, expectancy of life.

Unit 2: Standard of living and the quality of life
Food and nutrition- health and hygiene- sanitation, housing, clothing- leisure, employment,
social, cultural and spiritual enlightenment- ethics and aesthetics -physical quality of life index-
impact of development of family life on society, culture and personality.

Unit 3: Planning for Population control
India’s population policy- population control: role of society, public opinion — family planning,
family welfare programs in India-responsibility of family and individual: a small family unit
for healthier, happier and better homes. — Population Equilibrium: Measures of control -
Clinical and educational approach.

Unit 4: Curriculum development of population education:
Historical background- Introduction of population education at various levels: school, colleges,
teacher education institution- need of curriculum development in population education-
problems in curriculum development-Need of research in population education— Role of
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different agencies and organizations: home, school, community, government- role of mass
media-different strategies of teaching population education.

Unit 5: Teacher of population education

Essentials qualities- activities: educational, social and cultural-techniques: extension lectures,
debates, survey, games, exhibitions, dramas, meeting with parents- preparation of teaching
aids.

Mode of transaction:

Lecture method, Project method, e-learning, Team teaching, Assignments, Field visits, Rally,

Paper / poster presentation, Seminar/ discussion, Quiz & debate

Practicum: Task and Assignment

1.

2.

3.
4.
5

Search in the internet regarding the current population scenario in the world with special
reference to a country. Present the report to your class reflection.

Search in the internet how the problem of population growth can be converted as human
resources for nation development prepare a report with photos and news.

Conduct a survey regarding the number of children preference by the people in below 30 years.
Conduct an opinion study on the population control among 50 people in a village or locality.
Design an awareness programme on populatin education to school student revise it after
reflective discussion in your class.

Mode of assessment;

Written test, Oral test, Task and assignment
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Course - 20(ii1) Guidance and Counselling

Credit: 2

Essence of the course:

Guidance is a general term which means helping people to make wise choices and solve their

educational, vocational and personal problems. This course intended to develop skill among student
teacher to understand the learner and provide educational, vocational and personal guidance to lead
their life in a profitable way. The techniques and methods of imparting such guidance indirectly help
the student teacher to handle and offer suitable guidelines to the needy.

Objectives:
At the end of the course, the student teacher will be able to

recall the principles underlying guidance

recognize the need of guidance and counselling in schools

describe the different services in the school guidance programme

acquire the skills necessary to administer and interpret standardized tools
know the qualities required for a good counsellor

acquire the qualities of a counsellor

COURSE CONTENT

Unit 1: Nature and scope of guidance

Concept, Definition and principles of Guidance and Counselling — Need for Guidance and
Counselling in this fast changing complex world — Different services involved in providing
Guidance — The Phases of the Counselling Process (Assessment, Intervention, and
Termination) — Counselling — Meaning, Definitions, Elements-Characteristics — Objectives
— Need — Types: Directive Counselling, Non-Directive Counselling, Eclectic Counselling —
Meaning, Characteristics, Steps, Advantages, Limitations — Difference between Counselling
and Guidance — The Counsellor’s Needs -Characteristics of an Effective Counsellor - Personal
challenges — as a Counsellor- Need for special training for a counsellor.

Unit 2: Educational guidance and counselling

The aims and purpose of Educational Guidance — Factors Contributing to Educational
Problems: Self, Home, School, Neighbourhood, Community — Educational guidance
programme: Guidance need at Primary, Secondary, College Level, problems of present day
scenario and its remedies — Complementary Roles of the Teacher as a Counsellor and
Professional Counsellor — Promoting Parental Collaboration in Educational Guidance.

Unit 3: Managing the guidance service

Setting up of a GUIDANCE Cell / Unit, STRUCTURE and its functions — Monitoring and
Evaluation aspects of a Comprehensive Guidance Programme in Educational Settings. —
Networking with Community Agencies- activity spectrum of guidance centre.
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Unit 4: Vocational guidance and counselling
The Nature of Vocational Guidance — The Need for Vocational Guidance — Methods of
importing Vocational guidance

Unit 5: Testing devices in guidance

Non —Testing Devices in Guidance: Non-testing devices in guidance: Observation —
Cumulative record, Anecdotal record, Case study, Autobiography, Rating Scale, Sociometry
etc. Testing Devices in Guidance: Testing devices in guidance-Meaning, Definition,
Measurement, Uses of psychological tests: Intelligence tests — Aptitude tests-
Personality Inventories- Attitude scales — Achievement tests — Creativity tests -Mental
health — frustration- conflict.

Mode of Transaction:
Lecture method, Discussion Assignment Method, Report writing, Field visit, Presentation by
students, Case study

Practicum: Task and Assignment
1. Apply any psychological test and interpret the score and write report
2. Identify the children with counselling needs and write the report
3. Conduct any case study and prepare a report
4. With help surfing internet, write a report on importance of educational guidance and
counselling

Mode of Assessment:
Observation, Report preparation & Records, Assignment submissions, Seminar presentation,

Development and conduction of Psychological test.
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Course - 20(iv) Environmental Education
Credit: 2

Essence of the course:

Understanding and coping with the nature is the essential need for human beings. Keeping this
in mind, this paper tries to develop interest among the student teachers about the environment which
would help them to find the solution for environmental problems. It also intends to develop a growing
concern about the environment and its related issues.

Objectives:
At the end of the course, the student teacher will be able to
e understand the concept of environment, ecology and the problems concerning environment.
e visualize the importance of environmental education
e develop the skill of planning and organizing ecological activities in the school.
e apply different techniques and materials for the effective dissemination of environmental
information.
e sensitize towards conservation of natural resources.
e enable the students to practice environmental friendly life style.
e develop positive attitude towards protecting the environment.
e organise field trips, survey, environmental games and hobbies locally.

COURSE CONTENT
Unit 1: Nature and scope of environment and environmental education
Environment: Meaning, components — Environmental Education —Meaning, Scope,
importance, objectives of environmental education. —Environmental education at Primary,
Secondary and higher Secondary level.

Unit 2: Ecosystem and biodiversity
Ecosystem: Structure and function of ecosystem, types, Energy and its flow in ecosystem,
biogeochemical cycle — Biodiversity, conservation of biodiversity: In-situ and Ex -situ
conservation — hot spots.

Unit 3: Natural resources and conservation movement
Natural resources: forest, wild-life, water, soil — CHIPKO movement, silent valley project,
Navdanya Movement, Narmada Bachao Andolan — Social forestry scheme — Environmental
ethics

Unit 4: Environmental Problems
Pollution: Soil, water, air, noise, nuclear causes, effects and control — Global warming — ozone
depletion — population explosion — Urbanization — deforestation — sanitation.

Unit 5: Solutions to environmental problem
Waste management: Solid, Industrial, e-waste. — Alternative source: Green energy, Green
plastics, organic farming and eco-friendly life style —-Environmental acts: Air, water, Forest
and wild life conservation act
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Mode of Transaction

Lecture, Discussion, Observation, Debate, Field visit, Project, poster presentation

Practicum: Task and Assignment

1.

4.
5.

Preparation of a scrap book based on environmental issues from collection of articles and daily
newspaper.

Prepare a list of Eco friendly, bio-degradable products and write its advanteges.

Write a report on any one of the concept of ecosystem, greenhouse effect, global warming,
depletion of ozone layer, Acid rain, and acts related to conservation of environment.

Write a report on environmental issues and role of any agencies in protecting that issues.
Arrange a programme for environmental awareness and write a reflective report.

Mode of Assessment

Written test, Task and Assignment.
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Course - 20(v) Human Resource Development
Credit: 2

Essence of the course:

India with young human resource can emerge an advance country in all aspects if human
resource is developed to the needs of the 21% century. This course can enable student teacher to be a
responsible human resource developer.

Objectives:
At the end of the course, the student teacher will be able to
e understand Human Resource Management Policy and prepare blue print in local context.

e organize the appraisal programme for training and development.

e generate a Human Resource Management climate.

e grasp the significance of psychological strategies of Human Resource Development.
e formulate Human Resource planning.

e enjoy the societal culture and innovate quality of working life.

e conduct researches in Human Resource Development.

e nurture the creativity, interpersonal relationship and other temperamental qualities.
e search for renewed degree of professionalism of Human Resource

CONTENT OUTLINE

Unit 1: Human Resource Management
Introduction - Human Resource Management Policy: A Blue Print — The 16 Elements of
HRMP — Goals and Action Plans — The concept of Human Resource System. — Contextual
Factors and System Designing — Analysing the role for Development

Unit 2: HRD Organisation
Organizational Development — Man Power planning — Functional Planning — HRD Committee
—HRD and Organization Effectiveness — Role of Chief Executives in HRD — Formal system of
Individual Development — Career Development in HRD — Integrated HRD Systems — Barriers
to HRD — Matching the Role and the Person: Recruitment and Placement— Job Enrichment —
Quality of working life — Role Effectiveness.

Unit 3: Planning and process
Human Resource Planning — HRP Process — HRD mechanisms — HR processes — HRD
outcomes — Organizational effectiveness — Activity analysis — Task Analysis — Role Analysis
— Reward Management— Process of counselling in HRD

Unit 4: Research in HRD
HRD in Research and Development Organizations — Developmental Needs in Research and
Developmental (Creativity, Attitudes, Communication, Interpersonal Relationship, Team
Building, Leadership, Motivation) — Action Research in HRD
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Unit 5: Social context and models of HRD

Unorganized Sector — HRD for Women: An opinion study — HRD in small scale sector - HRD
and functional literary — HRD: for Social change. — Various Models of HRD —Behavioural
Model in HRD

Mode of Transaction

Lecture, Discussion, Observation, Debate, Field visit, Project, poster presentation

Practicum: Task and Assignment

1.

&

Search in the internet regarding Human resources Development programme in various
countries and prepare a report.

Imagine you are the human resource development organizer, how can you organize the
programme in your school.

Prepare a HRD programme for women in a local village based on your survey.

Analyze the Human resource planning in India with other countries.

Visit any training center and evaluate the programme from Human resource development point
of view.

Mode of Assessment

Written test, Task and Assignment.
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Course - 20(vi) Value Education
Credit: 2

Essence of the course:

The civilized society all over the world follow well accepted value system. Inculcating values
is the prime aim of education. The holistic education is possible only through values education. This
course can enable a student teacher to be role model for their students on value inculcation.

Objectives:
At the end of the course, the student teacher will be able to
e expose the student teachers to the concept of value and its meaning.
e make them understand the value crises in the society and the need to teach values in the school.
e present to them the essential values of a good teacher and enable them to practice these values
in the class room situation and in social life.
e equip them with the adequate knowledge to teach values to the students.

CONTENT OUTLINE

Unit 1: The value education and need
Meaning of value, value education — Kinds of values Subjective and objective, intrinsic and
instrumental, vertical and horizontal, personal and neighbourly Social, moral and spiritual
values — Need for Value Education in schools.

Unit 2: Teacher and Value
Essential values of a good teacher — Application of class room values in the teaching learning
process. Role of the teacher in creating a value — role of education and teacher in preserving
and transmitting value.

Unit 3: Value classification
Nature of value, higher and lower values, permanent values and temporary values, intrinsic and
instrumental values, Indian Philosophy, realms of value, religious and social values based on
philosophical system, ethical values, organic values, recreational values, economic values,
political values, personal values, intellectual values, spiritual values.

Unit 4: Value Crisis in the Society and Educational Response
Value crisis in the modern society Progression of technology, liberalization, privatization,
globalization and retrogression of values. Curricular and co-curricular activities to inculcate
values in the students — Social Justice, Secularism, Social cohesion and national unity

Unit 5: Inculcating values
Theories of value development — Piaget, Kohlberg, knowing and doing in value education,
thinking and feeling in value education, — Need to teach values in the schools: school
programmes — process of value development. — teaching strategies for value education,
provision for moral instruction in school
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Mode of Transaction
Lecture, Discussion, Observation, Debate, Field visit, Project, poster presentation

Practicum: Task and Assignment
1. Search in the internet and report the value education in various countries.
2. Based on your reflection, how you can inculcate value among your students — write your best
practices.
3. How can you manage value degradation among the students? Write an incident based on your
experience.
4. 1f you are the head of the school, how will you inculcate value among the student?
Prepare a picture album to use it for value inculcation.
6. Survey status of value development among high school student by administering a value
inventory.

o

Mode of Assessment
Written test, Task and Assignment.
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6. Neighbourly Values — Pia Nazareth M with Maria E Waples.
7. Values Education — Dr. N. Venkataiah, APH Publishing Corporation, New Delhi.
8. Values Education — A Study of Public Opinion — K.L. Gandhi, Gyan Publishing House.
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Course - 20(vii) Non-Formal Education
Credit: 2

Essence of the course:

Education is the life long process. Education can be ensure through formal, informal and non-
formal modes. This is an era where in education is offered through multiple modes, mutually
complementing and supplementing throughout life.

Objectives:
e This course on non-formal education intends to develop understanding on non-formal mode of
learning.

e To develop understanding about need for non-formal education.

e To develop awareness about nature of curriculum, methods of assessment and evaluation with
respect to non-formal education

e To provide a basic understanding on education.

e To appraise the fundamental role of education for the development of nation.

e To enable the student-teachers to be effective members of community.

e To acquaint with contemporary political and social environment.

CONTENT OUTLINE

Unit 1: Non-formal Education
Aims, Concept and scope of non-formal education — Academic, Economic and social
objectives of non-formal education. Need for non- formal education in India — Non formal
education for different age groups.

Unit 2: Literacy development through Non-formal education
Non-formal education for women, Workers education — Literacy development — Functional
literacy— determines of literacy, Role of non-formal education in national development, De-
schooling movement. — Continuing education and Distance education.

Unit 3: Curriculum development in non-formal education
Curriculum and syllabus, Aims of curriculum — features of good curriculum, Curriculum
content as per age groups, Process to formulate curriculum, Approaches in the preparation of
curriculum, Evaluation of curriculum.

Unit 4: Methods of learning in Non-formal education
Methods of Teaching — Demonstration — workshop method —lllustrated talk — Group
discussions — Media and materials — Evaluation in non-formal education. —Classroom situation
—difficulties / problems.
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Unit 5: Non-formal education instructors

Place of teachers and learning in non-formal education, Training instructors for non-formal
education, Non-professional teachers as instructors for non-formal education. — Involvement
of youths — Role of VVoluntary agencies — Research in NFE.

Mode of Transaction

Lecture, Discussion, Observation, Debate, Field visit, Project, poster presentation

Practicum: Task and Assignment

1.
2.
3.

Write a report on different types of non-formal education programme offered in your state.
Write a report on the role and function of National open School.

Write a report on literacy /continuing education programmes offered in any district/state of
your choice.

Critical report on differences between curricula offered in formal and non-formal set up.
Write a report based on a short literacy programme organized by the student teacher in her/his
locality.

Conduct a survey in a village, to know the present day knowledge requirement of the people.
Interview any 10 senior citizen on their requirement for lifelong learning — write a reflective
report.

Mode of Assessment

Written test, Task and Assignment.

References:
1. Premnath : Basis of Education, S. Chand & Co Ltd., New Delhi.
2. NCERT : Teacher and Education in the emerging Indian Society
3. NCERT : School education in India-Present status and future needs.
4. Kundu, C.L. : Adult Education — Principles, Practice and P:rospective, Delhi, Indian
Publishers.
5. Agarwal, S.N. : India’s population problems, Tata McGraw Hill, New Delhi.
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Course - 20(viii) Disaster Management

Credit: 2
Essence of the course:

Student teacher after learning this course will know the types of disasters. They can understand
the causes and effect of disasters that threatens the human life and hampers the development of nation.
The main focus of this course is to help them to take part in disaster management training programmes.
The pupil teacher will work in the society to create awareness on common signs and symptoms of
natural calamities.

Objectives:

e To know various types of disasters

e To train on disaster preparedness

e To take part in Disaster-Management exercise like search, rescue and relief

e To know Disaster Management Law to ensure coordination between the centre and state

e To understand the details of Disaster Management institutions

e To cope-up with all natural disasters and prevent from loss to human lives and property

e To create awareness about common signs of disasters and symptoms of natural calamity
related stress.

e To identify the various functions of Disaster Management operations

e To identify and work in situation involving symptoms of natural calamity related stress.

e To know how does modern permanent national command centre work with communication
and data links to all state capitals.

CONTENT OUTLINE

Unit 1: Introduction to disasters
Definition — fundamental aspects of disasters- components-causal factors of disasters-phases
of disasters-classification: natural and human caused- dimensions: meteorological / climatic,
hydrological, geological- effect of disasters on human life- disaster mitigation — hazards.

Unit 2: Disasters preparedness and planning
Disaster preparedness: public participation, consolidation, co-ordination and training,
precautions of community realities, building human relationship network. — Disaster
planning: anticipation, preparation of moderate sized disasters, preparing more common
disasters, predictable disaster task, adapting routine emergency, moderate expansion, cost-
sharing and executing the plan.

Unit 3: Major Disasters in India
Earthquake- tsunami —flood- cyclone- landslide- drought- hurricane- storm surge- recent
disasters 2004-till now.

Unit 4: Disasters management
Disaster management act(2005)- disaster management cycle (2P3R)- national level disaster
management response agencies: NDMA, NIDM, national disaster response force, ministry of
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science and technology, Indian armed forces, Anirudha’s academy of disaster
management(AADM) -Disaster Management operations: Pre- peri - post disaster
management — warning system — Relief measures — Rehabilitations Disaster Management
Exercise: Search and Rescues — relief — temporary shelter — employment to affected people in
natural calamities — reconstruction and resurgence of infrastructures. — Coordination in
logistic chain: Coordination between centre and state functionaries in the logistic chain —
national emergency response force providing succour and relief to the people Tackling effects
of natural calamities: Coping up with all natural disaster and preventing loss to human lives
and property

Unit 5: Leading and controlling Disasters management

Generating awareness: Creating awareness about common signs — symptoms of natural
calamity related stress — mitigating impact of disaster. —Preparedness towards disaster:
Community disaster preparedness — psychosomatic aspects of preparedness — training on
disaster preparedness — counselling and psycho-treatment — mental rehabilitation preparedness.
—Disaster Management Institutions (DMIs): DMIs in under developing countries like
Bangladesh, Sri Lanka, Cuba, and Mongolia — DMIs in developed countries and their Disaster
Management Systems. —Evaluating, assessing and predicting disaster: Warning signals —
managing disaster by scientific and tested disaster management apparatus- Developing psycho-
motor skills of teacher- trainees.

Mode of Transaction
Lecture method, Power point presentation, e-learning, spot teaching, Assignments, Field visits,
Rally, Paper / poster presentation, Seminar/ discussion, Quiz & debate

Practicum: Task and Assignment
1. Prepare a picture album regarding any one of the disasters and project the picture to the class
for group reflection to manage such abnormal situation. — submit a report.

2. Search in the internet regarding disaster management practices in various countries and suggest
a innovative disaster management practice for any one of the following to Indian condition a)
cyclone, b) floods c) Earth quack d) fire ) Tsunami

3. How can you organize a disaster management team in a village or coastal area? Write a detail
programme along with and other resources to meet the disaster.

4. Conduct a survey in a village or in coastal area regarding the knowledge of disaster and the
management. Submit the report for classroom discussion.

5. How can you create awareness among the students on disaster management? Prepare a detail
programme and syllabi. Submit a proposal to get funding from the Government and other
agencies.

Mode of Assessment:
Written test, Task and assignment and Observation
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Course - 20(ix) Women Education
Credit: 2

Essence of the course:

As per the constitution of India there should be no gender discrimination shown with respect
to access to educational provisions as well as in employment opportunities. It is only through
empowering women through education we can reduce gender disparity vividly observed at all
educational level and employing institutions. It is not only through empowering women through
education but also through removing gender bias existing in the society at all levels. This course
attempts to develop awareness among student teachers about the need for women education, methods
of developing sensitivity and respect for women including girls through curriculum and its transaction.
The student teachers in turn can reduce gender bias and promote gender sensitization in their class.

Objectives:

At the end of the course, the student teacher will be able to
e acquire the knowledge of the concept on women’s education.
e make the student-teachers understand the need for women’s education.
e Developing understanding in role of teacher promoting gender equality

CONTENT OUTLINE

Unit 1: Women’s Education
Meaning, aims and objectives of women’s education — Need for women’s education in India —
Women education in post-independence India, Challenges and issues.

Unit 2: Problems of women
Problems of women: Resistance and poverty, Governance and gender inequity, Gender parity,
existing prejudices against women, inadequate nutrition, Literacy rate of women. —
Discrimination in educational and social opportunities — Child marriage

Unit 3: Women education in society
Aspiration of Indian society for sustainable development of girls, Planned government efforts,
Achieving quality of life, equality of opportunities, equity, social justice and empowerment —
Retrospective profile of women in a tradition bound society, Prospective profile of women in
the changing Indian Society.

Unit 4: Education and gender gap
Needs for women education — teacher preparation in gender sensitivity, gender equality,
eliminating the gender inequalities— compulsory education.

Unit 5: Information as a transformative tool
Needs and requirement of information, Women and technology — Education and sensitization
—New ICTE — Technical education, Gender management systems in women studies, Education
and empowerment of women —Women in higher education.
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Mode of Transaction

Lecture, Discussion, Observation, Debate, Field visit, Project, poster presentation

Practicum: Task and Assignment
1. Prepare an album to show the status of women in India on any one of the following aspects
a. Education,
b. Politics
c. Profession
d. Employment
e. Entrepreneurship
Conduct an opinion survey on the freedom of women in society.
Search in the internet and write a reflective report on the gender equality.
Analysis the roles of state and central government on empowerment of women
Write a report based on aspiration of girl students and issues to challenge to their achievement.
Analyze of any prescribed text book at high school level for gender bias.

o0 AW

Mode of Assessment
Written test, Task and Assignment

References:
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Course - 20(x) Human Rights Education
Credit: 2

Essence of the course:

India with young human resource can emerge an advance country in all aspects if human
resource is developed to the needs of the 21% century. This course can enable student teacher to be a
responsible human resource developer

Objectives:
At the end of the course, the student teacher will be able to
e respect for human dignity.
e understand the basic freedom of the individual and classify broadly.
e know the brief history of development of human rights.
e appreciate that the citizen’s fundamental rights protect the Human Rights Act, 1993.
e understand NPE with reference to women, SC, ST, minorities and physically challenged.
e set up cell to nurture the culture of Human Rights in Schools and Colleges.
e setting up an integrated and egalitarian society.

CONTENT OUTLINE

Unit 1: Introduction to Human right education
Concern for Human Rights and Fundamental Freedom — the task of protection and promotion
of human rights — Basic freedom of the individual interpreted as minimal Broad classification
of rights such as civil and Political and economic, social and cultural.

Unit 2: Fundamental rights for education
Fundamental rights of citizens — National Human Rights commission — Special Stern on
National system of Education with reference to women, SC, ST, minorities, physically
challenged.

Unit 3: Human rights concerns
Human rights arises and violations — handed labour, child labour, infanticide, gender
discrimination etc. — Free legal cells and their functions — National integrally and upholding of
constitutional on obligations.

Unit 4: Educational Rights in institution
Setting up of Human rights in schools and Colleges — function under the head of institution —
Development of Child rights: physical, mental, emotional growth — Rights to life and education
— derail of rights and child labours.

Unit 5: secular education
Setting up of an integrated and egalitarian society — Awareness regarding socialism among
students and teacher — Democratic socialism and Gandhism model of socialization.
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Education in India is secular non-denominational-secular education is for knowledge and
spirits of an objective and tolerant manner and not for faith and religion ideas-secular culture
based rational outlook is to be developed.

Mode of Transaction

Lecture, Discussion, Observation, Debate, Field visit, Project, poster presentation

Practicum: Task and Assignment

1.

&

Search in the internet regarding Human resources Development programme in various
countries and prepare a report.

Imagine you are the human resource development organizer, how can you organize the
programme in your school.

Prepare a HRD programme for women in a local village based on your survey.

Analyze the Human resource planning in India with other countries.

Visit any training center and evaluate the programme from Human resource development point
of view.

Mode of Assessment

Written test, Task and Assignment.

Reference:
1. Human Rights — International Challenges — Vol. 1 & 2 — Justice Ranganath Misra.
2. Human Rights in a Developing Society, Sen Sankar, APH Publishing Corporation.
3. Human Rights and the Law Jawwal, P.S., APH Publishing Corporation.
4. Human Rights, Commitment and Betrayal, Chitkara, M.G., APH Publishing Corporation
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ENGAGEMENT WITH THE FIELD

a. Task and Assignment related to theory courses
At the end of course outline in the each of the theory paper offered during the second academic
year, practicum activities are listed. At least two of these activities in each theory course will be carried
out throughout the year and will be assessed at the end of the academic year. The assessment will be
totally internal. The marks allotted will be 10 for full course and 5 for half course.

b. Teaching Competency (16 weeks of School Internship)

Each student teachers will be attached to a school or two schools in one or two blocks of
internship. The total duration of internship will be 16 weeks. during internship in a school should
perform the roles of a regular teacher at the respective level under the direct guidance and supervision
of the mentoring teacher (Supervising / Guide Teacher) of the school. While at school, the student
teacher shall prepare the necessary teaching resources and records for teaching lessons (duration of 45
minutes each). Each student teacher will spend first week of internship for observation. During the
internship student teacher will develop teaching competency by observing and teaching lessons in both
the pedagogy subject chosen. The details of roles to be perfomed and records to be produced with
respect to Course 21 and Course 22 at the end or given below.

Course - 21 Pedagogy of School Subject 1

During the first week of the internship, the student teachers will observe classes taken by
regular school teachers (at least 5 lessons in pedagogical subject I)

During the next 15 weeks, each student teacher has to give at least 15 lessons for Pedagogical
Subject | (at least one should be ICT based) at level one and 15 lessons (at least one shoud be ICT) at
level two

The internship for graduates must be both at upper primary (classes VI- VIII) and secondary
(classes IX and X) and for post graduates, it should be at upper primary (classes VI - V11I) or secondary
(classes IX and X) and senior secondary (X1 and XII) levels. During the internship student teachers
will also be engaged in making observation of classes taught by regular teacher (whenever possible)
and the peer teachers.

During this period, (i) classroom teaching (ii) evaluation at the end of 15 lessons and (iii)
diagnosis based feedback to the students should be completed by every student teacher.

The records to be produced at the end of the internship:

1. 15 lesson plans at each level

2. Lesson Observation records on observations of classes taught by both regular and peer
teachers.

3. Teaching resources prepared and used including ICT based

4. Test constructed and administered on students at the end of 15 lesson at each level
followed by evaluation report.

5. Record on diagnosis based remedial programme carried out on students
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Course - 22 Pedagogy of School Subject 2

During the first week of the internship, the student teachers will observe classes taken by
regular school teachers (at least 5 lessons in pedagogical subject 1)

During the next 15 weeks, each student teacher has to give at least 15 lessons for Pedagogical
Subject Il (at least one should be ICT based) at level one and 15 lessons (at least one shoud be ICT) at
level two

The internship for graduates must be both at upper primary (classes VI- VI1II) and secondary
(classes IX and X) and for post graduates, it should be at upper primary (classes VI - V1II) or secondary
(classes IX and X) and senior secondary (XI and XII) levels. During the internship student teachers
will also be engaged in making observation of classes taught by regular teacher (whenever possible)
and the peer teachers.

During this period, (i) classroom teaching (ii) evaluation at the end of 15 lessons and (iii)
diagnosis based feedback to the students should be completed by every student teacher.

The records to be produced at the end of the internship:

1. 15 lesson plans at each level

2. Lesson Observation records on observations of classes taught by both regular and peer
teachers.

3. Teaching resources prepared and used including ICT based

4. Test constructed and administered on students at the end of 15 lesson at each level
followed by evaluation report.

5. Record on diagnosis based remedial programme carried out on students

197



Course — 23 c. Yoga, Health & Physical Education
Credit: 2

Essence of the course:

The focus of the present course is on understanding the physical, mental fitness for healthy life.
This course discourses the yogic exercise, health, and its importance. It also helps to understand the
recent diseases and precaution.

Objectives:
At the end of the course, the student teacher will be able to
e create awareness on difference aspects of health and fitness.
e acquire the knowledge of Yoga & exercises
e understand the physical fitness & Yoga.
e learn good health habits.
e develop total personality and suitable leadership
e enable student teacher organize physical activities

CONTENT OUTLINE

Unit 1: Yogic exercises
Yogic exercises: breath — normal — yogic breath: inhale, exhale — Asanas: Padmasana,
Vajrasana, Yogamudra, Salabasana, Sarvangasana, Halasana, Pujangasana, Dhanurasana and
Suryanamaskaram — role of yoga meditation in life situation — importance of yoga in school
education.

Unit 2: Yoga in daily life
Yoga in daily life — mudras — yoga exercises for numbness in fingers — 13 stages and its uses.
Bandage — accidents in classrooms, burns — preparing first aid, fainting — kits (use and its
maintenance), sprain, massage.

Unit 3: Growth and requirements
Human body: Growth & development a children at different ages, their needs and interests,
psychological development — Physical, emotional and mental changes during adolescence.
Sexual abuse: Myths and misconceptions regarding growing up, Management of stress and
strain and life skills.
Nutrition: Dietary requirements needs according to age, sex — Need for diet planning: Food
and water.

Unit 4: Communicable and Non-communicable diseases
Heart Diseases, Cancer, HIV/AIDs, Swine Flue, Reproductive Helpless Health, Osteoporosis,
Depression, Intentional & Unintentional Injuries, Diabetes, and Obesity, Uncommon Diseases-
Autistic, Cerebral Palsied, Blood Borne Diseases-Beta Thal Major, Sickle Cell Anemia,
Hemophilia; Diagnosis, Prevention & Prognosis.
Pollution: Types, Causes, effect and control of various pollution

198



Unit 5: Health and sports

Fundamental skills of games & sports: Sports for recreation and competition, Rules and
regulations of sports, Sports ethics, Sports awards and scholarships, Sports — personship —
Develop of physical fitness, Postures, Importance of relaxation, Health and physical education
and its relationship with other the subject areas like science, social science & languages.

Mode of Transaction

Lecture, Discussion, Observation, Debate, Field visit, Project, poster presentation

Practicum: Task and Assignment
1. General guidelines for performance of the practice of yoga for the beginners
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1. Guidelines for the practice of kriyas

2. Guidelines for the practice of asanas

3. Guidelines for the practice of pranayama

4. Guidelines for the practice of kriya yoga

5. Guidelines for the practice of meditation
Project on health / Sports and Yoga
Organisation of games & sports
Visit sports stadium and report
Participating various games and disccus all the games in class.
Health education and yoga — Analysing various topics by using various charts, photographs
and other materials.
Surfing to know the different sport and games in India and report
Prepare the portfolio for Yoga and its advantages.
Make a sports album.

Mode of Assessment

Written test, Task and Assignment.
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d. COURSE ON ENHANCING PROFESSIONAL CAPACITIES (EPC)
Course - 24 EPC4: Understanding the Self (12)

Credit: 2

Essence of the course:

Most of us are neither aware of our strengths nor weaknesses. The focus of the present course
is on understanding the self-physical, mental, emotional and spiritual. The course culminates into
realization of the universal self. Various processes for understanding the self have also been specified.

Objectives:
At the end of the course, the student teacher will be able to
e Understand the meaning and importance of self-concept and self-esteem.

e Be aware of different factors related to self-concepts and self-esteem.

e Record a brief history of the history of development of yoga through the ages.
e Discuss how yoga and yoga practices are important for healthy living.

e Explain some important principles of yoga.

e Explain the different limbs of Astafiga yoga.

e State the different types of yoga.

e Derive how Hatha yoga and Astafiga yoga are complementary to each other.
e Name the satkarma and describe their use in cleansing the body and the mind.
e Demonstrate some important asanas, and pranayama.

CONTENT OUTLINE

Unit 1: Self-concept
Meaning and Definition of self-concept — Importance of self-concept — Components of self-
concept — Factors influencing self-concept — Development of self-concept — Impact of Positive
and negative self-concept - Trust building — revisiting one’s childhood experiences —
empathising with other childhoods and peers.

Unit 2: Professional identity of teacher
Sensibilities, dispositions, resilience and skills personal growth: communication skills ability
to listen and observe — holistic and integrated understanding self and personality —
Teambuilding, respecting, sharing responsibility — the change agent —designing and leading
change /social action

Unit 3: Modes of expression
Opening self, reflection, self-expression: explore dreams, aspirations, concerns, including
poetry and humour, creative movement, aesthetic representations —culture for listening and
accepting through story making, self-disclosure, art, dance and theatre

Unit 4: Self-esteem and Identities of self
Meaning and concept of self-esteem — Importance of self-esteem — Types of self-esteem —
Strategies for positive behaviour — Keys to Increasing Self-Esteem
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Gender, relational, cultural —beliefs, stereotypes and prejudices — identities awareness in
political, historical, and social forces— personal narratives, life stories, group interactions, film
reviews, addressing conflicts, Nature walk/field visit, adventure.

Unit 5: Meditation and Yoga enhance abilities of body and mind
Meditation and Yoga, meaning, practice and importance— Live in peace and harmony with
one’s surroundings —promote sensibilities — appreciate the philosophy of yoga and its role —
practice and use of yoga in different contexts

Mode of transaction
Lecture-cum-discussion, workshop sessions, assignments, presentations by students

Practicum: Task and Assignment
1. Sharing case studies/biographies/stories of different children who are raised in different
circumstances and how this affected their sense of self and identity formation.
2. Watching a movie/documentary where the protagonist undergoes trials and finally discovers
her/his potential despite odds.
3. Issues of contemporary adolescence/youth need to be taken up as student-teachers first need to
understand themselves; and themselves in relation to their students and classroom situations.
4. Different modes of expression can be used in each of the sessions (so that each of the students
get a chance to express herself through any of the modes that they are comfortable in) and at
the end of the year, the resource person and the coordinating faculty can reflect back on whether
all modes of expression were included through the sessions of not.
5. The exercise of developing reflective journals and providing regular feedback on those journals
can also be used here
Workshop for development of the inner self and the professional identity as a teacher trainee
Programmes to develop social relation and effective communication skills
Team building to draw up collective strengths as an individual in society
Yoga and the practice of yoga
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Mode of Assessment
Written test, Task and Assignment
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